DOCUMENT RESUME 



ED 380 018 



HE 028 133 



TITLE 

INSTITUTION 

SPONS AGENCY 

PUB DATE 
NOTE 

AVAILABLE FROM 
PUB TYPE 



Campus Practices for Student Success: A Compendium of 
Model Programs. 

American Association of State Colleges and 
Universities, Washington, D.C. 

Student Loan Marketing Association, Washington, 

D.C. 

94 

125p.; A product of the AASCU/Sallie Mae National 
Retention Project. 

American Association of State Colleges and 
Universities, One Dupont Circle, Suit's 700, 
Washington, DC 20036-1192 ($18 members, $23 
nonmembers) . 

Reports - Descriptive (141) — Reference Materials - 
Directories/Catalogs (132) 



EDRS PRICE MF01/PC05 Plus Postage. 

DESCRIPTORS Academic Achievement; ^Academic Persistence; College 
Environment; College Programs; ,v Demons trat ion 
Programs; -'Dropout Prevention; Educationally 
Disadvantaged; *Educati onai Practices; Higher 
Education; High Risk Students; Program Descriptions; 
School Holding Power; ''State Colleges; "Student 
Adjustment; Student Attrition; Success 

ABSTRACT 

This volume contains descriptions of programs for 
student success and retention at 68 state colleges and universities 
in the United States. Each institution is a participant in the 
National Retention Project, a research-based project working within 
broader campus cultures that are committed to providing access and 
success to students traditionally underrepr esented in American higher 
education. The one-to-two-page program descriptions are arranged 
alphabetically by the name of the college. The programs are 
characterized by strategies which facilitate student success, such 
as: a student-centered philosophy, early intervention, routine 
faculty and student assessment, intrusive advising, involvement of 
faculty as well as senior administrators, and required orientation 
for new and transfer students. The volume contains a list of the 
members of the Sallie Mae National Retention Advisory Panel, a list 
of conferences and participants, and an 88-item bibliography of 
resources on student retention in higher education. (JB) 



it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it 

* Reproductions supplied by EDRS are the best that can be made * 

from the original document. * 

it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it it « it it it it it it it it it it it it it i; i; it it it ic it it it 



ERIC 



00 




00 

Q 

W 



Campus Practices for Student Success: 

/\ Compendium o f Model Prog rams 



AASCU/Sallic Mo 

er|c 



U.S DEPARTMENT Of EDUCATION 
Otitzf ot Educational Rtseaicn ind improvement 

EDUCATIONAL RESOURCES INFORMATION 
CENTER (ERIC) 



ifijrhis 



This document has been reproduced / 
received Irom the person or ofQ*nizat« 
originating it 

□ Minor changes have been made to imprr *e 
reproduction quality 

a Points ol view or opinions stated in this docu- 
ment do not necessarily represent official 
OERI poeitton or policy 



"PERMISSION TO REPRODUCE THIS 
MATERIAL HAS SEEN GRANTED BY 



AASCU 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC)." 




2 



&STC0PY AVAILABLE 



AASCU/Sallie M?<e National Retention Project Leadership Team 



Herman D. lames 
' President, Rowan College of New lersey 
and Chair of the Project Leadership Team 

Ruben Arminana 
President, Sonoma State University, California 

David Carter 
President, Eastern Connecticut State University 

Anthony Ceddia 
President, Shippensburg University of Pennsylvania 

Harley Flack 
President, Wright State University, Ohio 

Diana S. Natalicio 
President, University of Texas at El Paso 

ludith A. Ramaley 
President, Portland State Unive.iity, Oregon 

Wendell G. Rayburn, Sr., 
President, Lincoln University, Missouri 

lohn Worthen 
President, Ball State University, Indiana 



Pamela G. Arrington 
Director, AASCU/Sallie Mae National Retention Project 
Division of Academic and International Programs 

loyce A. Scott 

Vice President for Academic and Internationa! Programs 



The National Retention Project of the American Association 
of State Colleges and Universities is funded by a grant from Sallie Mae. 

Copyright © 1994 
American Association of State 

Colleges and Universities 
One Dupont Circle/Suite 700 
Washington, DC 20036-1 192 



o . 3 
ERIC 



Contents 



Introduction 1 

Adams State College 3 

Alcorn State University 3 

Appalachian State University 5 

Ball State University 7 

Bowie State University 8 

California Maritime Academy 10 

California Polytechnic State University 1 1 

California State Polytechnic University, Pomona 12 

California State University, Northridge 12 

California State University, Sacramento 14 

Chicago State University 1 7 

Eastern Connecticut State University 18 

East Tennessee State University 18 

East Texas State University 20 

Eastern Illinois University 21 

Eastern Montana College 25 

Emporia State University 27 

Georgia Southern University 28 

Grambling State University 29 

Lincoln University 30 

Livington University 31 

Lock Haven University of Pennsylvania 32 

Metropolitan State College of Denver 34 

Middle Tennessee State University 34 

Mississippi University for Women 36 

Montclair State University 38 

Morehead State University 39 

Murray State University 41 

Nicholls State University 42 

Northeast Missouri State University 43 

Northwestern State University of Louisiana 44 

Old Dominion University 45 

Portland State University 46 

Prairie View A&M University 48 

Rowan College of New Jersey 49 

St. Cloud State University 50 

San Diego State University 51 



San lose State University 53 

Shippensburg University of Pennsylvania 54 

Sonoma State University 56 

South Dakota School of Mines and Technology 57 

Southeast Missouri State University 58 

Southern Illinois University at Edwardsville 59 

Southern College of Technology 61 

Southwest Texas State University 61 

State University of New York, College at Geneseo 6< 

State University of New York, College 

at New Pallz 65 

State University of New York, College 
at Old Westbury 67 

State University of New York, College at Oswego 6? 
State University of New York, College at 
Potsdam 70 

The Richard Stockton College of New Jersey 7 1 

Towson State University 73 

University of Guam 75 

University of Memphis 75 

University of Nebraska at Kearney 76 

University of North Florida 78 

University of Northern Iowa 79 

University of South Carolina at Aiken 80 

University of Southern Colorado 81 

University of Texas at Arlington 83 

University of Texas at El Paso 84 

The University of Texas at San Antonio 85 

University of Wisconsin-Green Bay 86 

University of Wisconsin-Stout 88 

Vest Liberty State College 88 

Western Michigan University 90 

Westfield State College 91 

Wright State University 92 

Sallie Mae National Retention Advisory Panel 94 

Listing of Conferences and Participants 95 

Student Retention in Higher Education: 

A Bibliography 115 



4 



Introduction 



1* 



Based on data from the annual retention survey administered by AASCU with 
funding from Sallie Mae, each year 35-40 presidents are invited to join the National 
Retention Project. One of the conditions of the invitation is that presidents must 
agree to bring a campus team comprised of vice presidents for academic and 
student affairs, faculty leaders, equity officers, and institutional research officers to 
one of three regional retention conferences. Once program themes are established 
for the regional conferences by host institutions and the project's National Advisory 
Panel, project participants are encouraged to submit proposals for presentations at 
the regional conference they will attend. The showcasing of campus practices in this 
way provides an opportunity for all who attend the conferences to learn more about 
institutionalizing opportunities for access and success at state colleges. 

Many of those presentations have been condensed and included in this 
publication. The goal of a publication like this one is to encourage the sharing of 
information about campus practices (orientation programs for new students, 
student tracking systems, presidential leadership, faculty and staff development 
programs, classroom research) that positively affect student success. 

The 1 994 regional retention conferences would not have been possible 
without the enthusiastic leadership from the presidents and campus teams at the 
host institutions, Eastern Connecticut State University, Portland State University 
(Gie.j and Ball State University (Ind.) 

Soon AASCU will have in place a retention model programs database to 
further project dissemination efforts. Your completion of the 1 994 Retention Survey 
will expedite the process and we appreciate your participation. 

The National Retention Project, a research-based project, focuses on institu- 
tional capacity as the unit of analysis rather than on student behavior. While many 
of the campus practices summarized in this publication may be similar to existing 
programs on your campuses, their overall fit with their campus' culture, however, are 
noteworthy. In this context campus culture is defined as those shared values, 
administrative structures and processes that affect campus successes in improved 
retention and graduation rates. Our research data show that the fit of retention 
programs to the broader campus culture is what makes the difference in a campus's 
capacity to retain students to graduation 

When this publication was compiled, there were 76 schools involved in the 
project. About half of the group were featured in an earlier publication, Directory of 
Model Programs. More than 50 of the summaries of campus practices are appearing 
here for the first time. Individuals actively involved in their campus' retention efforts 
from 75 schools are included in the I994 Spring Conferences Participants list. For 
more details on programs included, you may contact campus team members. For 
additional copies of this publication to share with colleagues on you campus, you 
may contact AASCU. 

It is our hope that the publication will offer new ways to assess how existing 
programs contribute to campus climate and administrative conditions aimed at 
promoting student success. Given the cornplexit '* ■ most institutions, each year 
care is taken to select schools representative of the AASCU membership, urban and 
rural, commuter and residential, open admissions and selective admissions. 

Even with the different institutional types represented in this publication, you 
will see certain common structural and process elements for facilitating student 
success: a student- centered philosophy, early intervention routine . lty and 
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student assessment, intrusive advising, involvement of faculty as well as senior 
administrators, and required orientation for new and transfer students. The "model" 
programs shared here point to the overall effort made by a campus and are in- 
cluded in this publication because of their institutional fit within a broader campus 
culture committed to providing access and success to students traditionally 
underrepresented in American higher education. We hope the publication will 
facilitate additional discussion at your campuses around the topic, student access 
and success. 
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Adams State College 



Alamosa, Colorado 



Adams State College has many retention activities. Each incoming freshman 
receives specialized advising by faculty members or through the Academic Advise- 
ment Center 

Orientatior and career planning are mandated for all freshmen. Each fresh- 
man begins development through the established four-year model. A first-year 
course on success psychology covers a variety of retention issues. 

Specialized tutorial assistance in any academic area is available. Counseling 
assistance specializes in relationship problems, adjustment issues and minor 
emotional conditions. 

Upperclass student mentors are assigned to every freshman who requests 
one. Discussions focus on ASC services, resource management, financial planning 
and time management. 

The Early Alert System identifies potential problems — academic, personal, 
interpersonal or emotional. All faculty have access to the system to identify stu- 
dents needing extra attention, personally or academically. 

If mid-term grade reports are low, the academic advisor, mentor or dean of 
Student Affairs responds to student's need for corrective action. 

The college has a semester-to-semester tracking system to determine 
persistence. This is an eight-year followup of individual student persistence that 
demonstrates the degree of achievement of the educational plan and overall 
retention and graduation rates. An attrition/retention committee evaluates results. 



Alcorn State University is the oldest historically black land-grant university in 
the United States. It is a co-educational, liberal arts, science and teacher education 
public institution offering programs leading to associate (nursing only), baccalaure- 
ate, master's and educational specialist degrees. 

Historical data indicate that a large number of students with deficiencies 
attend historically black institutions such as Alcorn. According to the results of 
retention studies (both external and internal), these students have and will con- 
tinue to experience academic difficulties' without some kind of academic interven- 
tion. Alcorn began to focus on developing and implementing retention activities 
and this resulted in a retention model which helped to improve the chances that, 
these students experience academic success. 

The establishment of the General College of Excellence (GCE) was the first 
step the university took towards developing and implementing retention activities. 
This college is managed by a dean who is responsible for ensuring the effective and 
efficient coordination of all operational programs, activities and services, as well as 
the evaluation of the program. A goal of the GCE is to develop and implement 
developmental and general education core curricula, and academic support services 
that will remedy, enhance and provide students with a sound general education. 
These curricula will ultimately provide students with the fundamental skills and 
knowledge necessary to experience success at the upper levels or in their chosen 
area. The GCE is the entry point for all undergraduate students at the university The 



Alcorn State University 



Lorman, Mississippi 
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composition of the student body ranges from academically talented to low aca- 
demic achievers. 

An operational structure is instated to ensure success of the General 
College. Included in this structure are those programs (e.g. Special Programs, 
Learning Skills Center, and Counseling and Testing) that are fulfilling functions 
related directiy to the mission of the General College. 

Retention activities at Alcorn include a review of the previous academic 
record, placement, academic advisement, and close monitoring of academic 
progression. The student's academic progression is monitored until the student 
successfully completes the general education core requirement of 54 credits. 

The first phase of retention activities involves reviewing students' high school 
academic record. Special attention is given to courses taken, grades earned, and 
performance levels on the American College Test (ACT). The ACT subtest scores are 
used to determine placement. Students scoring below 18 on the English, math- 
ematics and reading subtests are required to enroll in appropriate developmental 
courses. Scores below these levels have been determined to be performing at less 
than grade 12.5 level. Developmental courses are designed to correctly identify 
deficiencies of students, preparing them for college-level coursework 

Developmental courses at Alcorn are competency based. A studpnt must 
successfully complete a task as a prerequisite before moving to the next task. To 
exit a developmental course, a student must demonstrate a mastery of course 
content at a minimum 70 percent proficiency level. This determination is made 
based on frequent student assessment during the course A standardized assess- 
ment measure for measuring student achievement is also employed to exit devel- 
opmental courses. 

The next phase involves enrollment in regular ccUege-level courses. The 
concept of mastery learning serves as the basis for all ii.s'.ruction under the spon- 
sorship of the General College. Mastery of course content and skills are required to 
successfully complete the course. Similar requirements for mastery of each unit, 
phase, etc., within the structure of the course and the concept of sequential learn- 
ing are emphasir.ed. All phases of instruction include a computer-assisted instruc- 
tion component and tutors to enhance the instructional process. The computer lab 
coordinators (in reading, mathematics and English), work in collaboration with 
faculty and students to determine areas where improvement is necessary. 

An essential component of Alcorn's retention activities is the academic 
advisor. Orientation sessions are held with advisors to ensure their understanding 
of the purposes, goals, objectives, programs, services and student requirements 
that exist within the General College Every effort is made to assign students 
advisors in their major field of study. Academic advisors are the first people stu- 
dents meet where one-on-one interaction takes place regarding their academic 
matriculation. At Alcorn, the academic advisors are faculty from various disciplines. 
Faculty selected as advisors are highly motivated and sensitive to the developmen- 
tal needs and problems of this population of students. Additionally, those who are 
trained and/or receptive to special training related to working with such students 
are selected. Because instruction is competency-based, it is imperative that the 
student's academic progression is closely monitored; this is done by academic 
advisors until completion of the general education core curriculum. 

Both the formative and summary evaluations are used to evaluate the 
effectiveness of the program Upon completion of the general education core, 
students must write a sophomore exit examinaticn which tests their knowledge of 
general education. The results are u;-ed in conjunction with other evaluative 
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measures to determine if the goals and objectives of the program are being 
achieved. Other evaluative measures include formal student evaluation of instruc- 
tion, accrediting agencies' findings, and summary reports from task force commit- 
tees. Revisions in curricula and the program may be made based on these findings. 

Appalachian State University 

Boone, North Carolina 

Appalachian State University is located in the town of Boone in the Appala- 
chian mountains of North Carolina. As one of the 16-member institutions of the 
consolidated University of North Carolina System, it is a coeducational, four-year 
university offering bachelor's, master's, specialist's and doctoral degrees in a variety 
of fields 

The mission of the university includes a strong commitment to excellence in 
instruction, as well as to its tradition of attention to the individual needs of stu- 
dents. To accomplish this mission, the Learning Assistance Program (LAP) has been 
developed to provide opportunities for academic and personal growth. The LAP is 
committed to the philosophy that, given adequate support, services, time and 
appropriate teaching strategies, all admitted students can successfully complete 
college level work and become independent, self-directed learners. The LAP is 
nationally recognized as an outstanding academic support program, having received 
the lohn Champaigne Award for Outstanding Developmental Programs from the 
National Association lor Developmental Education 

The services of LAP are available to a diverse constituency, with primary 
emphasis placed on meeting the needs of students considered "at risk" in the 
college environment. Traditionally included in this group are economically and 
educationally disadvantaged students, disabled, non-traditional and underprepared 
students; minorities; and student-athletes. However, services are not limited to 
these groups, and the LAP actively provides support to all students experiencing 
difficulty in achieving their potential High school students accepted into the 
federally funded Upward Bound Program also receive support through the program 
in preparation for a successful transition to college. Additionally, faculty members 
may use the academic support services of LAP to supplement their classroom 
instruction by referring students to the program. This service to faculty also includes 
consultation on students' needs, supplementary educational materials and addi- 
tional academic support services. 

The Learning Assistance Program reports to the director of the General 
Studies Program. Annual reports are submitted to the U.S. Department of Educa- 
tion which partially funds some components of the program, to the University of 
North Carolina General Administration, and to the National Collegiate Athletic 
Association. 

• Services for the general student population include programs such as Univer- 
sity Tutorial Services, Supplemental Instruction, Learning Skills Courses, and 
Outreach Workshops. 

• University Tutorial Services provides tutorials in general education courses for all 
students Tutors in the program are juniors and seniors with As or Bs in the 
courses they tutor, recommended by their professors, and carefully interviewed by 
a tutor coordinator. Tutoring services are available to those experiencing difficulty 
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in passing a course, as well as to those who may wish to improve their grades 
Outreach tutoring services are coordinated by the program in the math, chemistry 
and accounting departments. 

• Supplemental Instruction (SI) is based on a national model developed at the 
University of Missouri. The program assists students in mastering course con- 
cepts while increasing thek competency in reading, reasoning and study skills. To 
accomplish this competency, "model students" e g., graduate students and 
upperclassmen, attend course lectures and schedule and conduct three or four 
50-minute SI sessions each week at times convenient to the majority of students 
in the course. This is the fourth year of this successful program, and SI sessions' 
are now offered in the departments of history, biology and physics. 

• The Learning Skills courses taught through the LAP acquaint students with 
methods and motivation for learning and success, especially in the academic 
setting Emphasis is placed on academic skills and techniques, including organi- 
zational and research methods necessary for writing papers and making oral 
presentations. There are plans to expand the number of course offerings as the 
need arises. 

• Outreach Workshops on academic skills necessary for success in college are 
offered campuswide by the LAP in conjunction with Residence Life, Career 
Planning and Employment, Counseling and Psychological Services, and the 
Wellness Center Test taking, note taking, time management, test anxiety, and 
concentration techniques are some of the topics presented in recent years This is 
a model program which exemplifies 3 successful partnership between Academic 
Affairs and Siudent Development. Another function of the LAP is to provide 
increased specialized academic support services for five special student popula- 
tions, learning disabled and other disabled students, student-athletes, low- 
income, disadvantaged high school and college students; and nontraditional or 
older adult students. Each program has a coordinator who is responsible for its 
day-to-day operation. 

A brief description of each program follows. 

• Learning Disability/Disabled Student Services: For students in this cato ; ory, 
special support is often needed if their college experience is to be succe -Jul '"he 
program provides assistance in achieving educational goals through support 
services personalized to meet the individual student's needs. There is a commit- 
ment to giving the disabled college student every opportunity to be successful 
and to this end, several special student services are available including counsel- 
ing, tutoring, career exploration, and self-concept building. Students are admitted 
through the regularadmissions procedure and many use special administration 
of the SAT 

• Student Support Services is a federally-funded program that assists ASU students 
who have potential for academic success but are being hampered by academic 
difficulties resulting from low-income or first generation college backgrounds. 
Academic and counseling support services are offered to "qualified" and "at-risk" 
students in the college population These services take various forms such as 
instruction in alternative learning styles while teaching students how to learn in 
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the traditional learning style. In short, the student is taught to become an inde- 
pendent and successful learner. 

• Academic Services for Student -Athletes- Because the university puts equivalent 
value on academic excellence and athletic achievements, and insists that the 
individual be first a student and second an athlete, the student-athlete is pro- 
vided a comprehensive academic support system. This system makes available, to 
both scholarship and non-scholarship athletes, services similar to those offered 
in the Student Support Services and Learning Disability programs Each semester, 
faculty are requested to complete academic progress reports to ensure accurate 
and appropriate academic advising. 

• Upward Bound is a federally-funded program providing services to low-income, 
first-generation high school students. Yearly, there are approximately 65-75 
student participants from area high schools who share the program's goals of 
improving academic performance, motivation levels and self-confidence to ensure 
graduation from high school and successful entry into college Counseling and 
personal growth opportunities help these student participants to build self- 
confidence and self-esteem through academic skills development and support, as 
well as through social and cultural enrichment The opportunity to attend college 
is realized for students who would otherwise view it as an unachievable goal 
Consisting of an academic year as well as a summer component, the program 
received a national award as a model for its mathematics instruction. 

• Services for Returning Adult Students- Adult students often need special assis- 
tance The Adult Student Network, under the sponsorship of the LAP, acquaints 
returning adult students with campus resources and facilitates meetings where 
ideas on advice, support and socialization are exchanged. The advisor for the 
Adult Student Network is the coordinator of adult student services The mission is 
to assist adult students reach their individual educational goals through access to 
the total university community. Students are kept informed via a monthly news- 
letter, and the network receives financial and moral support from the LAP 

Ball State University 

Muncie, Indiana 

Ball State University's mission is to be a premiere teaching university This 
underscores its emphasis on the quality of its students' educational experiences. 
The university has reaffirmed its traditional emphasis on teaching and learning 
while inaugurating new structures, programs and strategies to improve academic 
achievement. The president has been strong, clear and consistent in articulating a 
mission in which retention is not the goal but is the outcome of educational quality. 

The University College, an academic unit, houses Academic Advising, the 
Learning Center and the Center for Teaching and Learning. These offices provide 
developmental academic advising for all freshmen and offer comprehensive aca- 
demic support services, which include peer tutoring, supplemental instruction and 
career exploration to all students. They also help faculty improve teaching skills and 
strategies The programs focus on first -year students, teaching and learning in the 
General Studies curriculum and on the application of technology to teaching 
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Collaboration between the divisions of academic and student affairs charac- 
terizes the university's retention efforts. A Freshman Year Experience Committee of 
faculty and administrators promotes policy and reviews practice related to first-year 
students. University College sponsors programs for access and equity for 
underprepared matriculated students, for freshmen on academic probation, for 
nontraditional students and for intercollegiate athletes who rely on the integrated 
efforts of the activities associated with: 

• advising, 

• the Learning Center, 

• residential life, 

• admissions, 

• the registrar's office, 

• career services, and 

• the faculty. 

The offices of institutional Research and Academic Assessment, Analytical 
Studies, and the Student Affairs research group provide opportunities to study 
retention trends, assess learning outcomes and student satisfaction, help students 
monitor their academic progress, and learn about students' goals, plans and 
aspirations 



Bowie State University 

Bowie, Maryland 

Bowie State University incorporates academic advising, personal counseling, 
developmental education and extracurricular programs in its efforts to increase 
student retention and graduation rates Retention activities and programs rely on 
these methods in combination rather than isolation. The strategies include focus- 
ing on academic experiences (upper and lower divisions) and institutional account- 
ability. 

The University College of Excellence (UCE) is being developed by the univer- 
sity community as a comprehensive, campus-wide program for all freohman and 
sophomore students. Earlier retention activities and programs are being incorpo- 
rated in this experience. This program restructures the traditional freshman and 
sophomore years into a more holistic developmental experience. A pilot program 
with limited enrollment monitored by a UCE assessment director is planned for the 
fall of i994. The University College of Excellence requires the restructuring of the 
general studies program, redesigning courses around interdisciplinary themes, it 
also involves faculty and peer mentoring of "learning teams," career seminars, 
academic support programs, and a new Freshman Seminar. All freshmen, both 
residential and commuter, will be involved in the total university experience. 
Existing laboratories, especially those u<;ing technology, will be required compo- 
nents of the experience, as will volunteer service to the university, the community 
and the region. By beginning the UCE experience with a.director of assessment, the 
university demonstrates its determination both to be accountable and to conduct 
on-going research on the teaching-learning process as well as on effective reten- 
tion strategies. 
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The STEPP Laboratory assists prospective teachers meet Maryland state 
requirements on the National Teachers' Examination (NTE), which helps the 
university meet retention/graduation goals The laboratory helps students improve 
their test-taking skills, provides opportunities for students to take examinations 
similar to the NTE, interprets scores on examinations similar to the NTE, and 
provides tutorial assistance to help students succeed on the English Proficiency 
Examination and the Pre-Professional Skills Test (PPST), examinations which test 
basic skills Most of the assistance provided in the STEPP Lab is computerized Data 
collected since spring 1986 suggest that the STEPP Laboratory has had a significant 
impact on the performance of project participants on the NTE In the spring 1987 
semester, 64 percent of ti.<2 students passed the communic?- ; ons skills, 73 percent 
passed the general knowledge component, and 55 percent passed the professional 
knowledge component. Comparable data for the spring 1992 semester were 96 
percent, 94 percent and 92 percent respectively. 

The Summer Emerging Scholars Program is a residential pre-college experi- 
ence for students not admissible to Bowie State University by its regular admissions 
criteria. In four years of operation, 217 students have participated in the program 
Approximately 80 percent of the admitted Emerging Scholars are still academically 
eligible to be enrolled in the university, a retention rate significantly higher than 
that of their classification peers. The program combines intensive remediation with 
academic and personal counseling and academic enrichment 

The Counseling and Student Development Center's retention efforts include 
workshops and seminars on personal, social and psychological issues including 
such topics as "Working Through Grief," "Male/Female Relationships," "Stress 
Reduction," and "Alternative Lifestyles." In addition, the center coordinates the 
one-credit "Orientation to College Life " 

Federal Support Programs 

Together, the Student Special Support Services Program and the federal Stay- 
in-School Program are used by the university as retention supports. The academic 
support needs of low-income, first-generation college students are served by the 
Student Special Support Service Program while the federal Stay-in-School program 
enables students who demonstrate financial need to earn money to help finance 
their education and increase their persistence toward graduation 

The Mathematics Tutorial Center is staffed by a full-time director and student 
tutors, and is open to all students. The center addresses mathematics at every level 
from developmental math through calculus 

The Computer Science Club assists students on all levels from basic com- 
puter usage and programming to complex problem-solving Supervisors are 
graduate and undergraduate students, and the club serves as a minority student 
research center. Beginning in fall 1994, students in the basic computer science 
courses will be required to participate in the Computer Science Club 

Graduate assistants and tutors are employed by the university and assigned 
to the computer laboratory Tutors have been hired especially to work with freshmen 
and sophomores. 

Seminar Series 

The computer science area conducts a seminar series which attracts distin- 
guished speakers. There is an active student chapter of the Association of Comput- 
ing Machinery (ACM), which organizes seminars and tutorials and provides peer 
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tutoring for computer science students. The tutorials provide a comprehensive view 
of trends in computer science and encourage the exploration of career possibilities 

Co-op Education 

This is a valuable vehicle for both recruitment and retention purposes. 
Students from the department of natural sciences, mathematics and computer 
science are encouraged to participate in co-op placements with such federal 
agencies and departments as Energy, Defense, Environmental Protection, Treasury, 
Fish and Wildlife, Social Security, Aviation, Forest Service, and the National 
Security Administration. 

California Maritime Academy 

Vallejo, California 

The retention rate for California Maritime Academy has been well over 70 
percent for first time freshmen, but in recent years, the rate of retention for first 
time freshmen has fallen to around 65 percent. The academy is taking steps to 
improve this rate. 

The academy is small and offers four majors, one of which must be selected 
before admission. Change of majors is allowed within the first year, though this is 
not common. Students are required to wear a uniform and live on campus. The 
college can boast normally strong placement opportunities at graduation. Because 
of these opportunities, very few of the academy graduates elect to go directly into 
graduate school after graduation, but usually do so several years after. 

Because the college is small, classes are small and students get more 
attention from faculty and tutors. Students generally have a career goal at comple- 
tion. 

Factors of retention that are controlled by the academy, although not neces- 
sarily aimed at retention of students: 

• Each student is part of a disciplined environment and is assigned into a division, 
which is made up of other students of the same major Students within the 
division become very close, almost as if they were in a fraternity or sorority. 
Students, who must live on campus, reside on campus by these same divisions. 
The result of this close living leads students to support each other academically 
and emotionally. 

• Mandatory class attendance leads to a lower rate of academic failure. 

• All students must meet with an advisor before registering for classes. This 
mandatory contact seems to lead to more informal contact throughout the year 
between student and advisor In many cases the advisor becomes a personal 
advisor as well as an academic advisor 

Specific efforts by the academy to retair students: 

• Students who plan on leaving must check out of the academy. This check out 
includes meeting with a member of the counseling staff and the associate 
academic dean to determine why they are leaving and if they've considered all 



1* 



options. Approximately 5 percent of students intending to leave c-ange * ieir 
minds and stay, in most cases remaining to graduation. 

• Approximately six months after a student leaves the academy a questionnaire is 
mailed to determine why the student left and to suggest that he or she complete 
her or his studies instead. 

• The college has an evening tutoring program available for students. Services are 
offered from 7 until 10 p.m. each weekday evening in a convenient location. The 
tutor is a qualified teacher, hired for this purpose alone. 

• The retention of traditionally underrepresented students, including women, has 
never been as high as with Caucasian male students To address this problem, the 
college opened a Minority Engineering Program Center, funded with private and 
state funds. The center opened in the fall of I992. Mathematics and science 
workshops, academic and financial aid advising, and preadmission campus 
visitation opportunities for prospective underrepresented students are provided 
by the center. Since its inception there has been a higher rate of retention of most 
underrepresented groups. 



Through its University Outreach Services Program, California Polytechnic 
State University, San Luis Obispo targets high-achieving high school and commu- 
nity college prospects for admission. Recruitment efforts include school visits, 
direct mail, on-campus programs and tours, media (publications, video, correspon- 
dence) and pre-enrollment advisement and outreach 

The Admissions Office uses data from a supplementary questionnaire (a 
multicriteria analysis based on academic preparation), CPA and test scores to 
determine admissions Selected applicants are sent information on housing and 
financial aid 

START is an orientation program that brings new students and their parents 
to campus in the summer for two-day sessions on testing, academic advisement, 
on-line TouchTone class registration and residence life experiences. The Summer 
Institute provides new students from underrepresented groups an exciting summer 
"mini-quarter," wh'ch includes fourto six units of course work and campus life 
experience 

The week before classes begin new students and parents are treated to an 
extensive orientation program focused on social issues, adjustment to campus life 
and preparation for academic success In selected majors students may enroll for 
"survival and success" courses related to their disciplines 

University and college-specific programs are available to provide academic 
and personal support. They include the Learning Center, college advisement 
centers, psychological services, personal finance management, tutorial assistance, 
clubs and recreation, health and wellness seminars, multicultural programming, 
disabled student services and advanced learning technologies Students ready for 
graduation are prepared for career planning, resume development, interviewing 
skills, networking and graduate school tests. 
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The university's interactive student data base allows faculty and staff to 
access student records to perform assessments and evaluations and write specific 
programs to extract reports, conduct studies and evaluate programs. 



The university has established College of Arts Retention and Enhancement 
Services (CARES), a college-based educational equity program for 
underrepresented minority students who have declared a major in the College of 
Arts. The purpose of the program is to provide students with the support services 
needed to succeed in college life and a future career. 

Students enrolled in CARES may take advantage of the following services and 
programs: 

• Faculty mentors to assist with academic planning and support services 

• Career mentors to assist with career decisions 

• Mentoring class, which provides students with mentoring opportunities 

• Free tutoring for most academic courses 

• Workshops with speakers/facilitators on a variety of relevant topics 

• Social activities to provide interaction with peers and faculty 

• College-based programs newsletter about important people, events and dates 

• Financial aid information form a database of scholarship and financial aid 
opportunities 

These supportive services and programs, staffed by trained professionals and 
carefully selected peers, provide CARES participants with relevant and substantive 
support to help ensure retention, graduation and a successful career. 



Creating a student-centered campus is a goal of California State University, 
Northridge. After many discussions about attrition and retention rates, progress 
towards graduation, graduation rates and campus climate, it became clear that any 
attempt at enrollment management had to focus on the congruence among our 
students, our faculty, and our academic programs. We also recognized that reten- 
tion is environmental. No one unit on campus alone can be responsible for reten- 
tion, but that retention results from a climate of caring, a recognition of expecta- 
tions, and providing support services for students. A quality academic advising 
program was identified as necessary for assuring that the skills, abilities, interests, 
and needs of the students were matched with the appropriate academic programs. 

The Student Success Program was created to coordinate first-time freshman 
students' academic advising, placement into appropriate academic courses, early 
registration, academic support, other university services, and orientation. Charac- 
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teristics of this program are: timely identification of enrollees; early academic 
advising and registration privileges; required individualized academic advising 
sessions that focus on students' academic skills, abilities, and interests, culminat- 
ing in the students' registration into classes; required enrollment in the designated 
writing and matherru "xs course; enrollment in courses appropriate forfirst-time 
freshmen; availability of information on academic assistance programs and oth^r 
stud'ent services; required orientation that will focus on campus life and student 
skills for learning such as time management and note taking skills. 

Timely Contact 

When a student is admitted to CSUN, a welcoming letter from the provost 
enclosing a postcard to establish an advising appointment is sent. The return 
postcard generates a call from the Advising Resource Center to schedule an advis- 
ing appointment. The advisement takes place centrally in the Advising Resource 
Center for undeclared students, and in most of the academic schools for students 
with majors. 

Early Academic Advising and Registration 

First-time freshmen are required to meet with an advisor before access to 
registration is granted. Advising and registration are scheduled prior to the begin- 
ning of registration for continuing students. Advising is one-to-one, giving the 
advisor ample time to look at the student's academic history and listen to the 
student's goals 

Placement into Classes 

Students are required to enroll in the writing and mathematics courses 
determined by their individual placement scores. Courses have been identified by 
the academic departments which are appropriate for first-time freshmen and 
advisors who are suggesting appropriate courses. 

Academic Assistance and Student Services 

During the advising session students are referred to the academic support 
services that will enhance their classroom instruction. These services include 
individual and group tutoring sessions, laboratory experiences, self-paced modules 
and supplemental instruction opportunities. The Counseling Center offers work- 
shops on decision making, procrastination and self esteem that have had effective 
results with students. The Career Center provides students with various opportuni- 
ties to explore and experience the world of work. 

Orientation 

First-time freshmen are brought to campus for two days the week prior to the 
beginning of school. Special activities focusing on such issues as diversity, wellness, 
homophobia and tolerance are presented in addition to the normal tours of the 
campus, and general information sessions The Orientation Program is mandatory. 

Monitoring 

Review of Advisement vs. Registration, Weekly registration reports are examined to 
verify that students are correctly placed into the writing and math courses and that 
the other courses are appropriate to the students' majors at the correct level. 
Students are contacted if changes need to occur. 
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Testing Requirements. Students who had not completed the testing require- 
ments at the time of advising will be held to completing that requirement during 
fall and summer, and failure to do so will result in a hold on their spring registra- 
tion. This is a State of California requirement. 

Mid-Term Grades. Evaluations in the writing and math courses will be available 
at mid-term to identify those students who are in need of additional academic 
support. These students will be contacted and an appraisal of the student's situa- 
tion will occur. Appropriate remedies will be recommended. 

Spring Semester Advising. Advising for the spring semester is mandatory. 
Students meet with their advisors to plan their spring schedules in preparation for 
registration. Students in developmental writing and mathematics courses are 
required to continue in the sequence until the college-level requirement is com- 
pleted. This advising session will also address planning for the end of the semester, 
including the timely submission of term papers or projects and preparation for 
finals. 

End ojSemester Grades. Semester grades and academic actions are reviewed 
and each student receives a letter of information about their particular situation. 
Students on probation are placed on an Academic Performance Agreement deter- 
mined between the advisor and the student. 

Assessment 

Assessment of the Student Success Program consists of administering survey instru- 
ments to students, faculty and support staff; a review of data compiled on CPA, 
academic status, continuation rates, unit loads, and refined by looking at special 
populations of students, class level, gender and traffic logs of student services. 

California State University, Sacramento 

Sacramento, California 

Inherent in its mission statement are two of the main goals of CSU-Sacra- 
mento; building a multicultural university and achieving diversity. The university 
hopes to achieve these goals by retaining and assisting an ethnically and culturally 
diverse student population in achieving success at the university level. The 
university's programs focus on underrepresented students who often have been 
challenged by insufficient high school preparation and economic and institutional 
barriers. 

The university has a strong policy on academic advising. In addition to the 
Advising Center, all faculty are given the responsibility of advising students. The 
Academic Achievement Center, in conjunction with the Advising Center, advises 
those who have not yet declared majors and monitors those who are on academic 
action. 

CSUS is committed to providing the opportunity, atmosphere and conditions 
under which students can complete their bachelor's degree in four years. To assist 
freshman students especially in achieving this goal, the university is implementing 
The CSUS Pledge: Graduate in Four Years Program. Those who take "the pledge" 
participate in the General Education clustering pilot program and student retention 
programs They also receive special advising and assistance in planning their 
overall program and in setting and reaching their goals. The primary purpose of the 
program is to assist entering freshmen graduate in four years. 

18 

14 



The Educational Opportunity Program (EOP) is one of several valuable tools 
in the retention machinery at CSUS. Under this program, students who have 
experienced economic and educational barriers to higher education are assessed 
and provided with special admission and retention services such as peer advising, 
advocacy, individual tutoring, workshops and strategies of learning courses 
Through counselors, this program also helps students adjust to the university 
setting, js well as provides grants for those who are eligible. 

The Learning Skills Center works closely with EOP and offers a variety of 
programs including self-instructional labs, tutorial assistance, workshops and 
courses in reading, study skills, mathematics and English language development 
for those who speak English as a second language. Workshop topics cover various 
subjects such as math learning strategies, memory and concentration, test-taking, 
reading speed improvement, and textbook reading. The center's staff includes a 
learning disabilities specialist who is available for individual diagnostic testing, 
advising and development of educational plans for overcoming learning disabili- 
ties. 

Specialized assistance under CSUS' Educational Equity Programs focuses on 
re ;ntion efforts for ur.derrepresented students. These efforts include mentoring 
programs, adjunct classes, assistance for specialized majors (engineering, business 
and science) and groups (migrant farm workers), and summer programs for entering 
freshmen. 

The Faculty/Peer Mentor Program links underrepresented ethnic students, 
especially second-year students in academic difficulty, to both a faculty member 
and an upper-division peer mentor The faculty mentor provides guidance and 
information on requirements for graduation, academic planning, career opportuni- 
ties, resources and support services such as financial aid, counseling, tutoring/ 
study sessions, adjunct courses, cultural and social activities, as well as clubs and 
professional organizations. Adjunct courses/classes provide reinforcement to what 
students have learned in class, offer tutorial assistance, as well as assistance with 
learning efficiency and test performance. Student participants in adjunct classes 
have demonstrated improved academic achievement and retention in general 
education classes. 

The Minority Engineering Program (MEP) is one of CSUS' most successful 
cipline-based educational equity programs, and provides an on-campus "home" 
■ or its members. A large, 24-hour-a-day study center/computer lab is the site for 
academic excellence workshops, tutoring, study groups and a camaraderie that 
comes from participation in student-run professional societies. The program has 
received national acclaim for its high retention rates, and those students who 
participate tend to increase their probability of graduating and achieving success 
There has been a tenfold increase in minority graduates from this program in the 
last 10 years; from three minority graduates in 1984 to 50 per year in 1994 In 1990, 
the program director received the National Association of Minority Program 
Administrators Award. 

The MEP offers scholarships, part-time and summer job referrals, a freshman 
orientation course, academic advising, clas:> clustering in which MEP students take 
the same classes and organize study sessions together, as well as co-op place- 
ments 

Project Success assists students in the MEP with financial support as well as 
helps them to develop the skills, knowledge and ability to succeed in the workforce. 
Project Success Industry Fellows are offered full-time, paid internships during 
summers and school breaks from freshman through senior years, as well as upper 
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division co-op opportunities. Their earned income, together with financial aid, 
allows them to attend school full-time, eliminating the need to work once classes 
are in session. The first 22 Project Success Scholars began their internships in June 
1 99 1 ; during the 1992-93 academic year over 40 students participated in Project 
Success. To date, total financial assistance to MEP students amounts to more than 
$2 million 

The Minority Enrichment Business Program (MEBP) encourages and supports 
African American, Chicano, Hispanic, Native American, Filipino and Pacific Isiander 
students who major in business. The MEBP Professional Development and Career 
Management Course (OBE 9) matches each student's skills and values with career 
options. Faculty advisers in this program offer academic and career advising and 
guidance Tutoring and study groups are available to all. The program also provides 
summer job searches and internships. 

The Science Educational Equity (SEE) program is directed at 
underrepresented minorities who have an interest in a health profession or science 
career. Weekly individual or group study sessions are available for most science 
courses in addition to adjunct courses in such science subjects as biology, chemis- 
try and physics. The science faculty provide individual academic advising, career 
guidance and assistance with course scheduling to all SEE students. Students 
participate in professional conferences, skill seminars and summer enrichment 
programs In addition to academic services, the program also provides opportuni- 
ties for students to meet and interact with faculty in an informal setting through a 
book club, field trips and barbecues. 

The College Assistance Migrant Program (CAMP) has received national 
acclaim for its high retention rates. It is an outreach transitional education program 
for students from migrant or seasonal farm worker backgrounds. This program 
assists students in making the transition to college life, and offers special admis- 
sion, assistance with financial aid, housing and other university services, including 
relocation and a monthly stipend awarded on the basis of financial need. The 
program also offers a study center, course clustering and group meetings and 
discussions. The effectiveness of the program has been demonstrated in its ex- 
tremely high retention rates. 

The Cooper Woodson College (CWC) is an association of faculty, staff, 
students and community members committed to recognizing and upholding the 
African American cultural tradition best expressed in the relationships between 
African American colleges and their students. This tradition involves the assump- 
tion of responsibility by adult members of the community, for shaping and guiding 
a learningenvironment supportive of, responsive toand nurturing of students of 
African descent. A key objective of CWC is the development of leaders. 

The Summer Bridge Program is a four-week summer residential program that 
provides an academic experience to help students succ jssfully bridge the gap 
between high school orcommunity college and a four-year institution. The program 
is directed primarily at ethnic populations, who are traditionally underrepresented 
in higher education. Diagnostic testing is offered in basic subjects such as math- 
ematics, reading and writing, „nd in academic programs available at CSUS; a 
dynamic learning environment is shaped by students and faculty from diverse 
cultural backgrounds. A support program is also being developed for graduate 
degree students. Minority students in graduate programs benefit from the Graduate 
Equity Fellowship Program which provides both financial support and counseling 
as well as a series of workshops and sessions. 
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CSUS developed a comprehensive educational equity and student retention 
assessment plan ... 1990-91 Programs are regularly assessed with respect to their 
level ofcontribution tothe achievement of campus goals, including student reten- 
tion and graduation rates. Student retention rates, especially of those (students) of 
underrepresented backgrounds, have increased as a result of these special pro- 
grams CAMP and MEP students have a much higher retention rate than the general 
student body at CSUS. Tracking reveals that a much higher success rate exists 
among students in the mentor programs, adjunct classes and other educational 
equity piograms. Entering freshmen in the Summer Bridge Program are more likely 
to complete their first year of classes. 

The one-to-one involvement of faculty/staff and students is perhaps the most 
important element in all these programs. Students are more likely to achieve their 
full potential when they have the support and backup they need, and when some- 
one expresses a personal interest in their success. Opportunities for group work 
usually result in extremely high achievement 



At Chicago State University improved student retention and graduation rates 
are a priority. A 1997 goal of a 75 percent graduation rate has been identified for all 
eligible (first-time, full-time freshmen who are continuously enrolled) students. In 
less than three years the retention rate from freshman to sophomore year has 
increased from 55 to 63 percent; the two-year retention rate of first-time freshmen 
increased from 35.8 to 50.2 percent, and the persistence rate of first-time Hispanic 
freshmen went from 25 to 85.7 percent 

The university recognizes that a successful college education begins before a 
student enters as a freshman and continues beyond the bachelor's degree. This 
model helps students enter college through pre-college initiatives and recruitment 
activities, persist in college and graduate with appropriate academic improvements 
and safety nets. It also provides opportunities for students to advance in careers 
and graduate studies. 

This is a campus where diversity is valued and supported and where indi- 
vidual needs are recognized and addressed One-third of all African American 
students attending Illinois public universities are enrolled here. 

Developmental courses in English, mathematics and reading assist academi- 
cally underprepared students advance to a level where they are able to benefit from 
the college experience. An early warning/early identification system helps students 
receive the necessary tutoring and counseling to pass their courses Summer bridge 
programs, faculty phonathons, a freshman seminar course and one-on-one counse- 
lor assignments for freshmen help keep students connected with the university. 

Incentive grants for innovative retention programs proposed by faculty and 
administrators are funded through reallocations from the president's office. There 
is also a "we" tradition which means that all members of the campus family as well 
as the surrounding communities have a role in student success. 

Through the Parents Partners Organization parents support activities for 
freshman students and the university as a whole. The President's Council of 
Community Volunteers composed of retired professionals from the community, 
work with students as tutors and mentors and assist in the departments or else- 
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The improvement of student retention is a major priority at Eastern Con- 
necticut State University. The university has responded to the challenge to improve 
students' academic success, personal growth and retention with efforts to reshape 
the culture of the institution. Retention is the outcome of a variety of efforts and is 
a by-product of the successful learning and living experiences of students. The 
university has embarked on a comprehensive program to improve student services. 

There is a university-wide Enrollment Management Committee composed of 
faculty, staff, students and administrators whose responsibility it is to track and 
manage enrollment management needs As a result, minority and international 
student retention has increased since 1989, the date of the committee's inception. 

A variety of programs has a direct impact on retention at ECSU. Such pro- 
grams as the Learning Community Clusters consist of introductory-level courses 
which offer a conceptually integrated block of courses to selected freshmen. There 
is also the Student Advisement Growth (SAG) plan, which provides academic as 
well as emotional support for students during their freshman year. The rationale of 
the plan is to help first-time freshmen make a successful transition to college life. 
Participating students receive assistance in identifying their purpose for attending 
college, in clarifying values, and in setting short- as well as long-term educational 
goals Peer mentoring by upperclassmen providing assistance in all aspects of the 
university experience, is used to support new students. 

The Center of Educational Excellence focuses on improving teaching, learn- 
ing and retention. In addition, there is an orientation for new faculty, opportunities 
for curriculum development, -and the introduction of multicultural perspectives in 
teaching and learning. 

The university has implemented a comprehensive training program for staff 
and student employees to improve student services. University/school partner 
programs and special gateway programs for inner-city middle and high-school 
students assist them in the transition from high school to college. 

Student retention is tracked and surveys are conducted by the Office for 
Institutional Research Focus group studies and other research activities are 
conducted, and these help to develop and evaluate enrollment management 
prog rams. 



East Tennessee State University, in us mission statement, addresses its 
continuing commitment to provide opportunities for students to realize their life 
goals. The ETSU Plan for Student Retention includes pre-enrollment services as 
well as significant intervention efforts, particularly those focused on the freshman 
year experience. 

The ETSU mission statement addresses the university's continuing commit- 
ment to recruiting and retaining students, as well as providing an opportunity for 
them to realize their life goals 
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The university's plan for student retention includes pre-enrollment services as 
well as significant intervention efforts, especially those with a focus on the fresh- 
man year experience. 

Basic retention activities include a data tracking system, two-day orientation/ 
registration programs, college and i\:hool advisement programs, an academic 
honors program, a division of developmental studies, and numerous student 
organizations and activities. 




A number of successful and innovative programs arealso being implemented 
in this student retention effort; following is a summary of these programs: 

Preview ETSU: In addition to the regular orientation program, a student-led 
orientation takes place three days before classes begin. This provides a forum in 
which students learn about valuing diversity and understanding healthy lifestyles. 
Socialization and having fun is the overall focus of the program. 

African American student retention: The university employs a coordinator for 
Minority Student Affairs, and provides activities such as a welcoming reception, 
peer mentor program, academic achievement reception, Ebony Exchange (a monthly 
newsletter), campus wide fellowship picnic, and other cultural activities are held 
throughout the year 

Center for Adult Programs and Services: This is a facility uniquely designed to 
assist adult students in their transition to the university, and includes a specialized 
adult student orientation. Services such as assistance with advisement, scholarship 
programs, a baby sitting locator service, car-pooling assistance, and referral to other 
campus services are provided. 

Early semester progress report: This is an intervention for "at risk" students, 
and provides a grade indicator in the seventh week of the semester. Freshmen, 
athletes and students on academic probation receive the report. 

The Freshman Success Program provides personal contact to students who, 
based on the ACT/SAT scores, should be prepared for college-level work but produce 
less than a C average for either of their first two semesters at ETSU. 

Retention Management System: The college Student Inventor/ is a survey 
designed to identify the propensity to dropout, and is being administered to all new 
or transfer students. Trained advisors provide results to students, emphasizing the 
strategies for success which are recommended in the report. 

Customer service training: All administrators and support staff personnel 
have been provided training in refining skills in human interaction, with special 
focus on respecting self, students and co-workers. 

Office of Financial Aid: This has been targeted as an area needing additional 
support because of increased activity. ETSU'has committed resources to increase 
staffing and proceed with appropriate physical renovations to allow this office to 
better serve students. 

Extended orientation class: This is currently a pilot program. The class, which 
will be mandatory in the first semester of the freshman year, will focus on informa- 
tion regarding college life, socialization issues, study skills and career planning. 

Counseling Center: Students are provided with career counseling which can 
include use of the computer program DiSCCVER. other career inventories, group 
sessions and individual sessions. Personal counseling is provided in a full rangeof 
issues including academic adjustment and relationships. 

Special programs: This is a federally funded program for eligible disadvan- 
taged students, offering tutoring in all general education core courses. Mentoring 
services are provided for first-term freshmen. 
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Syllabus attachment-. A one-page sheet including basic student "survival" 
information is included as the back sheet of class syllabi. This sheet includes 
important dates, where to go for help, library/bookstore/computer center hours, 
how to contact a faculty member, importance of class attendance, and other types 
of information compiled with consideration of students' most asked questions. 

Center for Undeclared Majors: Students who have not declared a major have 
been identified as a high-risk group. This center offers specialized counseling and 
advising for students until a major is declared and they proceed to be advised by 
their selected department. 

Improvement of instruction: Ultimately, student retention depends most of 
all on maintaining an effective and enthusiastic faculty Initiatives to improve 
instruction are being implemented, including major revisions to the core curricu- 
lum, efforts to develop writing and speaking skills across the curriculum, develop- 
ment of a handbook for part-time faculty, major changes to the student assessment 
of instruction process, establishment of an instructional development grant 
program, establishment of writing and mathematics laboratories, development of 
outstanding faculty awards in each college, and a campus wide outstanding teacher 
awa rd. 

Advisorupdate sessions: These sessions are conducted each spring to alert 
campus advisors of any changes or concerns related to student advisement. 
Sessions are also used as information-sharing opportunities to more fully inform 
academic advisors of campus efforts related to recruitment and retention, and of 
the role advisors play in the success of these efforts 

"Total Quality Education" Project: The Coiiege of Applied Science and 
Technology has begun a total quality education program targeting student recruit- 
ment and retention. Faculty and staff are taking an active role in student recruit- 
ment through personal contacts, school visits, correspondence, etc A system of 
tracking students from the point of class registration until classes begin is also in 
piace. Oncethe students have begun classes, the college has planned a number of 
retention strategies to encourage student success 

Targeting "high risk" mathematics courses: A system of supplemental instruc- 
tion has been implemented in the probability and statistics class. The pass rate was 
increased by using a graduate assistant who participated in the regular course, then 
provided additional instruction and tutoring for the students. Plans are underway to 
replicate this model in selected biology and chemistry classes. 



ETSU developed an enrollment management philosophy which treats the 
student as a customer and seeks not only to improve services, but also to provide 
information about available services. The Orientation, Advisement and Registration 
(OAR) groups assist with the pre-enrollment strategies. These strategies include: 

• Increased contacts between the institution and applied/accepted students 

• Programs which may assist the prospective customers toward success, and 

• Required orientation for all new undergraduate students . 
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Placement Testing and T-acklng 

• Placement testing of all incoming freshmen 

• Placement of students in proper developmental-to-general education courses as 
reflected by placement of test scores 

• Requirement that new students exhibit success in basic skills before proceeding 
to upper level courses. 

• Tracking of students who tested and were found below par for college basic skills 
requirements 

Academic Skills Centers 

The Communication Skills Center provides one-on-one tutoring in reading 
and writing for students at all levels of proficiency. 

The Math Lab provides tutoring for students in any math class. Tutor hours 
are posted in both labs and students do not need appointments. 

Academic Advising Center 

Staff advisors are available to meet with students at all times 
Freshman Success Seminar 

Provides three-hour credit for freshmen who learn study skills, time and money 
management and other skills to gear them towards success The course is taught by 
faculty and staff 

OAR Committee 

Total Quality Management (TQM) committee critically reviews all functions relating 
to orientation, advising and registration, and assists in implementing the enroll- 
ment management philosophy. 

Financial Aid Counseling Center 

Each student is assigned a counselor who provides encouragement, support 
and information Other retention activities include the residence halls "Early 
Warning System" and tutoring service and the Mach II! Academic Assistance Pro- 
gram 

The results of the pre-enrollment activities summarized here showed an 
increase in freshman persistence rates fall-to-fall in both periods 1987-88 and 1991- 
92. 



Eastern Illinois University 

Charleston, Illinois 

Eastern's graduation rates exceed national averages for institutions the same 
size and type Professional literature concisely indicates typical national graduation 
rates, to average 47-54 percent. Since 1982 Eas jm's rates have been from a low of 
59.1 percent to a high of 61 .6 percent The current graduate rates of ethnic minori- 
ties is slightly more than 35 percent which far exceeds the national average of 
slightly more than 25 percent. If the names of current full-time employees are 
removed from the student data base and a correction is applied for students in 
recognized transfer programs with GPA of 2 7 or higher, graduation rates since 1986 
consistently approach 70 percent. 
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The' university consistently monitors the progress of students and attempts 
toprovide them with appropriate support services which aid learning and improve 
their chances of academic success Thesucces". of these efforts is demonstrated by 
a decrease in the number of students who are not in good academic standing. In 
1 983, 1 1 .4 percent of students were in this category with a steady decline beginning 
in 1 989 to the most recent figure of 8.2 percent. 

Academic Development 

The vice president of Academic Development has the responsibility to 
implement and monitor student retention efforts in areas under her direct supervi- 
sion, and to coordinate and indirectly support a wider variety of efforts by academic 
departments and other units within the university. The following is a discussion of 
programs and other initiatives which are or have been directed by this office. 

Board of Governors (BOG) systemwide retention report: This program 
generates data using the common terminology and format for the BOG retention 
report. The original report required a narrative and analysis of 20 tables. These 
original tables and categories of data failed to provide desired information on 
gender, retention and graduation rates of ethnic minorities Additional tables 
substantially increased the information available and the usefulness of the data. 
The usefulness of this data was also extended as the emphasis was placed upon 
identifying problems and suggesting strategies to address these problems. 

Midterm reports.- After midterm, a letter is sent to every student who is 
receiving a grade below C in any course This office sends the letters to those 
students-who do not live in a residence hall. The letter identifies the course num- 
ber, indicates the midterm grade and recommends a course of action. Included with 
the letter is a description of all the academic services available at Eastern, their 
location, hours of operation and, when appropriate, telephone numbers 

Dropout by major. Every fa!! and spring semester each department chairper- 
son is sent a printout of all students who havea declared major in that discipline 
and are no longer enrolled in the University The list includes the GPA, the hours 
earned, ACT scores if available and current academic standing of each student. 

Transfer printout Every fall and spring semester each department chairper- 
son is sent a printout of all new transfer and returning students with a declared 
major in that discipline The list includes the hours awarded, identifies transfer 
institution when available, ACT scores when available, current class standing, and 
GPA. 

Dean's List: All students who are advised in the Academic Assistance Center 
(pre-business a nd/or those who have not declared a major) are eligible for the 
Dean's List. Individualized letters are sent to students who are in the upper iO 
percent of this population 

Possible majors. Each fall term, usually late September, each department is 
provided a list of new freshmen who indicated on the ACT profile sheet an interest 
in becoming involved in their discipline or related area of interest. For example, the 
journalism department is provided a list of students who indicated an interest in 
working on the university newspaper or yearbook; speech communications are sent 
a list of those interested in participating in debate; theater or drama; the music 
department gets a list of those indicating interest in chorus and/or band; etc. This 
has been very useful as retention literature indicates that students who are involved 
in activities and organizations and/or have selected a major which matches their 
interests and skills are more likely to persist and to graduate. These lists are 
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distributed as soon as they are received from ACT This is accomplished primarily 
with the help of Testing Services. 

Academic Support and Retention Committee (ASRC). The ASRC coordinates 
support services to students, collects and shares information on the number of 
students served in their various areas, presents workshops to faculty and students, 
provides a variety of pamphlets and brochures designed to aid in the retention of 
students, and engages in research activities related to retention issues. The materi- 
als prepared and distributed by ASRC include: 

A one page flyer with support services listed and a description of the services 
provided by each, its location, hours of operation and phone number. Financial 
support for this project is shared with the Housing Office 

A one-sided flyer to be tacked on bulletin boards and posted on walls which 
lists support services, location, hours of cperation and phone numbers. This is also 
designed as a poster and several hundred are distributed across campus each year. 

A three-fold brochure, Seven Easy Sleps to an EIU Decree, lists questions most 
often asked by students which are keyed to the catalog pages on which the answers 
appear 

Did You Know is a one-page flyer to faculty and administrators about topics 
ASRC has identified as being important in retention efforts Last year the following 
topics were featured: services for students with disabilities, how to identify signs of 
stress in students, and sexual harassment 

The academic referral form is a multi-copy carbon-backed form to be used by 
faculty to refer students to the various academic support services. It can also be 
used by faculty to notify students of their midterm academic standing and recom- 
mendations for how to improve their performance. 

In spri ng 1990, the ASRC conducted a study of students who were in good 
academic standing, had been enrolled in the fall of 1989, but did not return for the 
spring semester. The results of that survey were distributed in April and a copy was 
sent to each of the vice presidents. The study was conducted as a follow-up to the 
same type of research completed in FY89 with very consistent results. Information 
from these stuo.es has also been used to provide greater depth to the BOG 
systemwide study. 

The Academic Assistance Center supports the importance of quality academic 
advising in attaining outstanding retention and graduation rates Successful and 
appropriate academic advising goes beyond scheduling classes, it involves personal 
and caring interaction between the advisorand the student. It involves planning, 
decision making, exploration of various skills and the identification of academic 
strengths and weaknesses It requires monitoring student progress and the evalua- 
tion of services offered 

For the past several ye?rs a common pattern for Eastern's incoming freshmen 
has been for one third of th< class to come to the university with a major to declare, 
one-third come with the stated intent of majoring in a discipline within the Limpkin 
College of Business and Applied Sciences, and approximately one-third arrive and 
are undecided about a choice of major. Of those who come with a major in mind, 
nearly 50 percent will change their mind before leaving advising in the Academic 
Assistance Center. Another 15 to 20 percent will not meet the admission standards 
of their desired major Those students go through a difficult adjustment as they 
attempt to identify their strengths and seek an appropriate major. 

The staff of the Academic Assistance Center provide other services to the 
university such as special liaison activities to the Honors Program and to the 
coordinator of Services for Students with Disabilities. They also administer the 
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mathematics placement tests and proctor a variety of university-required and 
national standardized tests. They talk with prospective students (and parents) and 
"walk-in" enrolled students who aren't able to see thei r departmental advisor. In 
some cases, the advisor sends them to the center for additional information on 
general education and/or graduation requirements. 

Minority Affairs 

Eastern Illinois University is committed to improving the cultural and ethnic 
diversity of the student body. The Minority Admission Program (MAP), imple- 
mented in I989, is a refinement of previous efforts to target individuals from 
underrepresented groups. This unique, prescriptive admissions program is part of 
an ongoing affirmative action campaign to increase campus diversity. The program 
incorporates intrusive advisement, study skills, mandatory study tables with tutors, 
small support groups, individual counseling and a test and measurement compo- 
nent. 

To be admitted to the program, a minority student must have an ACT of 14, a 
minimum of a C average (2.0/4.0 scale), sign a contract, and submit three letters of 
reference and a writing sample. Both parents and students are required to sign a 
contract agreeing to the specific requirements of the program. Failure to comply 
with these guidelines will result in dismissal from the program and, thereby, the 
university Two hundred and forty-one students have been admitted, 174 are still 
enrolled and 92 percent of those are in good academic standing. 

Orientation 

Since 1984, Eastern's New Student Orientation Programs have experienced 
numerous changes. The position, directorof orientation/coordinator of AIDS, 
Alcohol and Drug information, was created in 1989. Eastern's Advisement/Registra- 
tion/Orientation programs are coordinated by this office, which reports to the dean 
of Enrollment Management in the Student Affairs area. Changes in the format for 
the EIU Debut Registration/Orientation program have been more evident within the 
past three years. 

This program has grown to provide students with information concerning 
transitional and campus awareness issues in conjunction with registration and 
advising activities Simultaneously, the family members of attending students are 
provided with a family track consisting of presentations discussing numerous 
campus resources. 

Attendance of EIU Debut programs is required of all first-time students, 
freshmen and transfer students Orientation programs are offered during each fall, 
springand summer semester for all new students who are accepted to the univer- 
sity. This orientation is provided at no charge to the students or family members. 

In addition to the EIU Debut Registration/Orientation program, the Office of 
Orientation/AADI also provides additional orientation activities at the start of each 
fall and spring semester. Social and awareness programs are planned throughout 
the first week of each semester 

Conclusion 

Consistent, positive retention and graduation rates do not flow from short- 
term trendy efforts. Rather they are the direct result of a long term commitment by 
the enti re university community to provide a quality education to each student in a 
environment which encourages personal growth and success. More than 55 percent 
of students live in university-owned housing. This is particularly important for 
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freshmen as data show first-year students who begin their academic career by living 
in residence halis are three times more likely to persist to graduation. 



Eastern Montana College 

Billings, Montana 

Admissions 

Montana's state system has both admission as well as coilege preparatory 
requirements as the minimum foradmission Students not meeting these require- 
ments but with the endorsement of a counselor or other evidence of ability to 
surpass their previous academic records may request an exemption to these 
requirements. If denied full time admission, students not meetingthe requirements 
may enroll for seven credits or less. In either case, a study skills class, along with 
other courses are prescribed which will assist the students' success during theirfirst 
year in college. 



Academic Advising 

EMC has mandatory academic advising for all first-time students on campus; 
that is, no new student may enroll for ar.v number of credits until speaking with an 
advisor or having a "flag" cleared on the mainframe computer system 

To accompany this program, EMC has designed a worksheet for use by 
advisors and students during their first year Of course, this worksheet may be 
supplemented by worksheets from the departments (if students have majors) or by 
the General Bulletin which contains sample plans of study for each program/degree. 

Each school within the college has an academic advisor on staff (apart from 
faculty) to meet with first-time students or transfers. These advisors have the use of 
the above-mentioned worksheet as well as their own, designed for their own 
programs based on the General Bulletin. The schools offer advising workshops for 
faculty before the fall semester. 

Student Handbook 

Several pages of "how-to's" for advising are included in the campus' Sludenl 
Handbook distributed to all students during fee payment in the fall. 

Probation and Suspended Students 

Each term the Registrar's Office notifies students on probation or in suspen- 
sion, telling them of their options to re-enroll. The academic advisors in the three 
schools also notify and invite students on probation to come in and see them for 
assistance with their status. 



Withdrawing Students 

Triggered by a request from the state's Office of the Commissioner of Higher 
Education to monitor minority students and why they withdraw, EMC imDlemented 
the common withdrawal form for a II students withdrawing so they can monitor their 
reasons and follow-up as necessary 

Residence Halls 

In the residence halls there is an Academic Support Program which is man- 
aged by the residence hall directors for the residents and includes workshops on 
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topics such as time management, study skills, reading skills, and relationship 
building This program also arranges for study groups and follows up with students 
on probation 

Supplementary Courses/Programs 

The campus is fortunate to have a variety of TRIO programs which work in 
concert with one another and the rest of the campus to serve our diverse student 
body. Student Opportunity Services funds a program to assist 250 first generation 
college students with financial need or disability. SOS sponsors "supplemental 
instruction" courses as well as its own set or orientations, student mentors and 
counseling services. Upward Bound serves the same population at the pre-college 
stage, and the campus is involved in working with these students and preparing 
them for the college experience. Veterans' Upward Bound reaches out to the entire 
region with its offerings of mentoring, counseling and pre-college classes to 
prepare its students for higher education. 

The campus supports seve^ courses including Arts and Sciences 10I 
("College Survival Strategies") and Arts and Sciences I03 ("Careers and Majors") 
which are each one credit but taught in tandem each semester. Also, Reading 1 02 
("Reading and Study Skills") has bee<- targeted for minority students and taught in 
cooperation with SOS or the Multicultural Studi nt Services Office 

The Multicultural Student Services Office serves as a clearinghouse for 
minority students and their needs Disability Support Services does the same for 
students with a disability. 

Orientations 

SOS hosts its own two-day set of mini-workshops called "Return to Learn" for 
its students. The campus hosts several types of orientations forthe general 
population: two-and-a-half day orientations four times a summer at which students 
are introduced to a variety of programs and issues on campus Included in these 
sessions is academic advising which includes meeting with a student mentor and 
faculty or staff advisors It also hosts evening "open houses" for the community 
called "New Student Information Sessions," a "one-stop shopping" approach as 
these sessions offer admissions, advising, registration and campus services to the 
students in one large room "Mini-orientations" are taken to local agencies such as 
Even Start and the local Adult Education Center where the college regularly holds 
information sessions forthe prospective students on their ov/n "turf" to introduce 
them to campus and helpful people/offices they can contact in the future. The 
philosophy of all of these events is the same to introduce the prospective students 
to faculty and staff who will assist students in choosing courses, registering and 
general advising. 

Retention Database 

EMC measures success by collectingand maintaining information Several 
years ago, institutional research designed a data base o( information, providing to 
the campus information on "what works" in assisting the retention rate. EMC 
knows, for instance, that participation in intramural sports and the Recreational 
Activities program helps retention. As data continue to be compiled and as the 
college continues to participate in surveys such as the ACTStudent Opinion Survey 
and CIRP, more is learned about the institution and what helps students. 
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Emporia State University 

Emporia, Kansas 

Emporia State uses a multifaceted approach in its retention, tracking and 
evaluative efforts. Activities within academic affairs, student affairs and administra- 
tive area are combined to identify and meet student needs and evaluate the suc- 
cess. 

The Student Advising Center (SAC) is responsible for providing academic 
advising and assistance to help freshmen make a smooth transition to college life. 
Advisors are appointed and evaluated early in the spring semester. The committee 
meets biweekly with the enrollment management staff; this arrangement works well, 
but it is crucial that good communication and information flow be maintained 
between SAC and all areas of the campus, especially enrollment management. 
Developmental advising, an important aspect of intrusive advising, is the process of 
helping students clarify their short-term goals and develop educational plans to 
meet those goals. 

Advisors in the SAC are selected from the faculty of each of the undergradu- 
ate divisions These advisors are faculty members who spend approximately one 
quarter of their faculty load time giving advice in the Student Advising Center. Every 
advisee has two opportunities per semester to evaluate anonymously the advising 
provided and the advisors, and to make suggestions for improvement. 

The Student Advisory Center reports to the vice president for Academic 
Affairs. A full-time advisor oversees SAC. the freshman seminar course, and the 
bachelor of general studies degree program SAC is more an academic entity than a 
student service or administrative and fiscal affairs entity, with its faculty advisors 
and other academic concerns. 

Early each semester SAC advisees are invited to make appointments for 
initial interviews with advisors from their intended major. If the student needs help 
with a concern outside the advisor's expertise such as assistance from a profession- 
ally trained counselor etc., appropriate referrals are made. Students are also invited 
to see SAC advisors if there are signs of academic difficulty or concerns expressed 
by their professors. 

Generally SAC tracks the retention and graduation rates of its current and 
former advisees; this data is updated each semester A special effort has been made 
to survey former minority students as to how. if at all. campus climate has contrib- 
uted to their decision. 

SAC also coordinates the delivery of CWIOI, Freshman Seminar This is a one- 
hour credit course to help students develop study skills and goal-setting and 
decision-making skills, while also becoming more familiar with available university 
procedures Data show that students who enroll n, this course achieve bettei 
academic results than those who do not. 

The federally-funded Student Support Services project on campus works 
closeh' with SAC. This program provides additional counseling, tutoring, and other 
services to the first -generation, low-income, physically handicapped students 
Project staff coordinate with faculty advisors to develop strategies for the success of 
project participants 

SAC coordinates closely with the university's reading, writing and math labs, 
which provide opportunities for students needing basic skills development or 
needing assistance with particular classes or projects to receive necessary help. 

Two other offices with which SAC works closely are Minority Affairs and 
Disabled Student Services. The Office of Minority Affairs strives to increase minority 
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student success and retention rates. Their services include counseling, programs 
introducing students to administrators and service providers, ana a peer-mentoring . 
program The Office of Disabled Student Services works with the students served to 
develop strategies for effectively using university resources and to help develop 
appropriate modifications in course delivery and achievement measurement 
procedures 

One key element in the university's retention model is the role of SAC in not 
only providing effective academic advising but also in assisting othe, oicns in 
identifying student needs so that those needs can be responded to effectively. 

Georgia Southern University 

Statesboro, Georgia 

Establishingan Enrollment Management Council and appointing a dean of Enroll- 
ment Services reflect Georgia Southern University's commitment to maximizing 
each student's success This coordinated effort, the strength of the university's 
retention program, begins with student recruitment and continues through gradua- 
tion. 

The Enrollment Management Council, which has campus-wide representa- 
tion, coordinates the work of four committees (recruitment, admissions, retention 
and research). The council forwards its recommendations to the president. Reten- 
tion efforts involve faculty and staff from all campus units. Below are examples: 

• Faculty involvement in orientation, advisement and registration are ways to 
ensure that students bond with the institution. 

• Success in U, the Freshman Residential Learning Experience, connects classroom 
experiences with residence hall living. Students living in two dormitories enroll in 
the same courses, attend programs that increase academic success, and are 
encouraged to establish study groups. 

• Early intervention is central to the university's retention efforts. The Freshman 
Academic Intervention Policy requires students whose grade point averages fall 
below l .5 1 (4.0 scale) to limit their enrollment to 13 quarter hours, two of which 
must include a learning methods course, and to meet regularly with the academic 
advisor. The student's CPA must improve. 

• Students suspended for academic reasons may elect restricted enrollment as an 
alternative to dropping out for one quarter. This program requires students to 
enroll only in courses previously taken, strengthening their progress toward 
degree completion. 

• The Freshman Seminar is a two-credit course to help freshmen understand the 
purpose of a college education, learn about college resources and requirements, 
explore values and interests, learn to make decisions and realistic choices, 
explore career objectives and programs of study, and establish supportive 
relationships with faculty and staff. The course is open to interested freshmen 
during their first quarter 
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The Summer Enrichment Opportunity Program brings 30 minority freshmen to 
campus four weeks prior to the start of school to provide an intensive focus on 
composition, reading and math. This progr? l is both an academic bridge and 
orientation to college life. 

The state-mandated developmental studies program, provides academic assis- 
tance in Engl ish , math and reading to freshmen who are accepted under provi- 
sional status. Students receive institutional credit and must pass these courses 
before they can take regular college courses 




Grambling State University 

Grambling, Louisiana 

Grambling State's retention activities are focused on teacher education 
majors, some of its activities are designed to foster an early interest in teaching. 
The Future Teachers Club is an early recruitment activity which was inaugurated at 
Grambling Laboratory High School and is being expanded to include Wossman 
High School in Monroe, La. Selected faculty from the department of teacher educa- 
tion are assigned to teach courses and work with high school faculty, staff and 
administrators at Grambling Laboratory High School. 

Pipeline Activities, designed to maintain interest in teaching, are primarily for 
high school juniors and seniors. The programs include opportunities for previous 
Future Teachers Club Members to earn modest stipends by tutoring younger 
students in reading and math. Faculty and staff in the teacher education depart- 
ment oversee the program in collaboration with the principal and faculty members 
in the Grambling Laboratory High School. 

Participants in the Summer Enrichment Program spend six weeks in resi- 
dence at Xavier University in New Orleans, La., during the summer. The program 
provides activities related to teaching and improves student performance and 
understanding of teaching as a career 

Efforts to restructure the curriculum have been implemented. Early classroom 
field experiences, restructured lower division courses, and revamped entry level and 
upper division courses to include required test preparation and professional 
accountability activities have been included. Integration of advising and monitoring, 
and systematic evaluation of student progress through the Centralized Advisement, 
Referral and Eval uation (CARE) as well as through faculty are critical components of 
this unit. 

The Educational Resource Center has activities available to majors such as 
computer use, media and technology for classroom preparations, and presentations 
of class assignments including term papers. 

Graduate students with assistantships serve as peer counselors in the CARE 
center; this center maintains updated records on teacher education majors. Prob- 
lem areas are discussed in group and individual counseling sessions A non-credit 
course, "Advisee Report," has been added to the curriculum for teacher education 
majors and group seminar sessions and individual counseling sessions are held to 
provide generic and specific advisement in efforts to explicate degree matriculation. 

It appears that the graduation rate of fully certified teacher education profes- 
sionals is Crambling's greatest recruitment and retention strength. Also, a large 
percentage of teacher education majors are minorities. Retention continues to be a 
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major concern in higher education and creative strategies must be found to reduce 
attrition in this critical careerarea. At Grambling State University, serious efforts are 
being made to positively impact the problems of retention and attrition, especially 
in the area of teacher education. 

Lincoln University 

Jefferson City, Missouri 

Introduction 

During the late 1980s and early 1990s, Lincoln University experienced a large 
influx of students. Since then, enrollment has leveled and slightly declined. A 
student tracking system has emphasized the impact of student attrition on enroll- 
ment. Student retention has therefore become a priority at Lincoln. 

Student Tracking System 

The Lincoln University student tracking system allows for the tracking of 
cohorts throughout their academic experience at the institution. As it provides the 
capability of tracking by any major category of identification (age, gender, ethnicity, 
ACT score, rank in high school class, status in developmental program, etc.), it has 
increased the institution's ability to define and identify at-risk student groups. In 
the future, detailed financial aid and student recruitment information will also be 
included in the system. This allows for the tracking of cohorts throughout their 
academic experience at the institution. This system allows the university to define 
and identify at-risk student groups. 

Retention Activities 

In November 1993, President Wendell G. Rayburn initiated a Retention Task 
Force and charged that committee with the responsibility of developing recommen- 
dations relative to retention. In May 1994, the chair of the task force presented the 
committee's proposals. 

The major program proposal calls for a restructuring of the freshman orienta- 
tion class. This has been redefined as a mentoring/advising program. Once a 
student has been admitted to the university, he/she will be assigned a mentor/ 
advisor. This person will work with a group of 1 5-20 students, on both an individual 
and a group basis. The mentor/advisor will contact the students prior to the begin- 
ning of the semester, welcoming them to the university and answering any ques- 
tions they may have. This person will serve as the students' first year advisor, and 
will set up group meetings throughout the first semester to give the students 
opportunities to interact with their peers, ask questions, form study groups, etc. 
The mentor/advisor will also meet individually with students on an as-needed 
basis. Instructors of freshman-level courses will send notification to mentor/ 
advisors if and when students experience difficulty in courses, so that they can be 
referred to tutoring, counseling, or other support services as necessary. 

It is believed that a program of this nature will provide the kind of intrusive 
intervention needed at the freshman level, since research indicates that the first 
year is critical in terms of students making a connection to the institution. 

Recruitment and retention have also become key university goals within the 
context of a major reallocation initiative that is currently underway. A subcommit- 
tee has developed a numberof objectives that include incorporating the recom- 
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mendations of the Retention Task Force and developing the recommendations of 
the program and a new marketing strategy. Some or all of these objectives will likely 
become funding priorities within the reallocation effort. 

Evaluation Mechanisms 

Information obtained from the student tracking system is shared with all 
academic and non-academic units. Also, the enrollment management, process will 
incorporate retention reports which will eventually be used to compare actual 
retention information with targets developed through the enrollment management 
process. 

Summary 

Since 1989, a Department of Developmental Studies has been in operation at 
Lincoln University. Peer and professional tutoring is offered through various 
departments, and a Comprehensive Counseling Center offers personal and aca- 
demiccounseling and coordinates learning disabilities services for students across 
the university. These programs are key features of the retention efforts and all future 
programs and services will build on them. Students are the number one priority at 
Lincoln, and the institution is committed to initiatives which will augment their 
academic careers. 



Livington University 

Livingston, Alabama 

Livingston University has expended considerable effort in improving its 
retention program. Over the years the retention rate for students completing the 
first year has gone as high as 65 percent. As a liberal admission institution, the 
university accepts a number of students with marginal academic backgrounds. It 
has a commitment to those students as well as to institutional effectiveness. 

The university's academic advising program, developmental and freshman 
studies programs, and intrusive counseling program have allowed it to achieve a 
significant improvement in its retention rate. The academic advising program 
requires a one-on-one mentoring relationship between faculty and individual 
students Each student is assigned an academic advisor in his or her area of study 
or may select a freshman studies advisor. The student meets periodically with the 
advisor in required meetings prior to registration. 

Beginning students must have a basic academic foundation before they can 
be expected to be successful in a major field of study; therefore, the freshman 
studies program offers core education. Freshmen are assigned to the College of 
Liberal Arts and all students, regardless of declared major, spend the first year 
working with advisors who have the ability to relate to developing students. 

Academic skills courses, which are optional, address study skills, motiva- 
tional activities and other essential elements for success in college An optional 
career exploration class is offered through the College of Education. General 
Studies Program learning laboratories also assist students. Developmental course 
offerings are at the heart of the freshman studies program. Students' placements in 
English, mathematics and reading are determined by standardized test scores. 

The intrusive counseling system involves the academic activities of at-risk ■ 
students if the university cannot elicit voluntary responses from students. All at-risk 
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students must enter the Development Center for counseling about their current 
academic situations to take advantage of options and services which are available 
to assist them. 



Lock Haven University of Pennsylvania 

Lock Haven, Pennsylvania 

The emphasis of the Excellence in Leadership (XL) Program is on retaining 
anc creating academically sound ethnic freshmen. This is a student success pro- 
■ram designed to enhance the academic performance of ethnic freshmen and 
t 'hers who participate. A maximum of 30 students meet weekly with the director of 
h-man md Cultural Diversity (and possibly otherstaff and faculty advisors) who 
provide fe 'jidance, advise and create motivation for academic excellence. Students 
meet a seond time during the week with a student team leader to discuss indi- 
vidual concerns. The program introduces positive aspects of multicultural educa- 
tion and the advantages of learning to communicate within different cultures. Study 
skills also reviewed during these sessions through the workbook, Becoming A Master 
Sludenl, by D. Ellis, published by College Survival. Inc. Students are called upon to 
itemize how weekly time was spent, and how good study habits were utilized. All 
freshmen are assigned ar. upperclassman who acts as a student mentor. The 
student mentor keeps- track of the student's progress and acts as a reference for any 
questions a student rrv < have. Tracking records" mentioned below refers to a 
variety of ongoing reccr ,s of academic performance, attendance at meetings and 
classes, and weekly progress towards individual goals. Student mentors and team 
leaders receive training for their positions. One group field trip is taken for each 
semester, allowing students to experience a setting which is culturally enriching, 
and evaluate the experience. Areas of program implementation include Participa- 
tion, Contract of Commitment, Meetings and the Multicultural Field Trip In the 
Participation area of Implementation, students are categorized into one of four 
groups according to the numberof class credits they have collected. It is expected 
that all participants will sign the Contract of Commitment by which they agree to 
attend all meetings including the field trip, act as an exemplary student, and 
implement the principles that the XL Program advocates, and make a personal 
commitment to enhance one's own academic achievement at every opportunity. 

The benefits of the above programs are varied; the continuous collective 
gathering and interaction of these small student groups invites camaraderie and 
development of interpersonal relationships. The structural demands encourage 
students to transfer some form of structure to their academic lives and college 
experience. Travel and multicultural interaction encourage them to begin to view 
themselves as members of a world community The weekly interaction with role 
models encourages the students to focus upon what each can become, and teaches 
the importance of long range planning and acting on those plans. 
Additional retention strategies feature the following . 

Weicoming ethnic students 

Students of color are invited to attend a welcoming social at the beginning of 
each year where there are ethnic faculty and staff to meet them. 



36 



Faculty Mentoring Program 

This program connects ethnic freshmen with faculty mentors. The faculty 
members are expected to contact and interact with freshmen throughout the 
semester, and each pair is allowed to establish a non-threatening, relaxing relation- 
ship. The purpose of this is to develop trust between ethnic students and existing 
faculty. The program begins and ends with a group social. 

International Buddy Network 

This program is designed for international students who are met upon their 
arrival by American host students with whom they have been corresponding during 
the prior summer months. The international students receive a tour of the univer- 
sity campus as well as the town of Lock Haven including a local shopping mail to 
purchase necessities. Cultural information is also provided to ease the transition. 

Subscriptions 

Several ethnic magazines not available in the university library are made 
available through the Office of Human and Cultural Diversity. Students seem to 
appreciate their magazines as they receive them since they are such titles as Black 
Progress Review, \ewish life, the Final Call, The Turlle, elc. 

Financial Aid Bank 

Information for over 150 sources of financial aid for ethnic students is 
available through the Office of Human and Cultural Diversity. It is filed in an easy- 
to-use system in which students may search for applicable funding for their educa- 
tional needs. Assistance is provided if necessary and there is a viable alternative to 
state and federal aid which is particularly appealing to students who have excellent 
academic standing but who do not qualify for state aid. 

Resources for Student Organizations 

The formation and activity of ethnic student organizations is encouraged. 
Students receive advice and access to group mailing and advertising fortheir 
organizations, and group leaders meet to combine activities and group efforts for 
some projects. A black sorority and a Hispanic student organization are among 
those recently organized. 

Access, Funding, and Transportation to Other Programs 

Students are sent to several student conferences each year, and much of the 
funding is provided by the Office of Social Equity. The Office of Human and Cultural 
Diversity provides additional funding, and transportation to conferences and 
presentations at other universities. 

In the Department of Academic Development and Counseling, the Minority 
Retention Programs feature the Student Minority Task Force and the Student Survey 
on Racial Concerns. The Student Minority Task Force is a presidential task force that 
identifies the needs of minority students, what the university is doing well, what it 
needs to improve, and what it can replicate from other universities. Membership on 
the task force includes administrators, faculty, staff and students. 

The Student Survey on Racial Concerns was conducted among the total 
minority population. The survey attempted to identify areas of concern for minority 
and majority students. Awards were offered to encourage a high response. Awards 
were $100 and $50 gift certificates to the student bookstore, and plenty of pizzas. 
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Workshops and tutorials help students help themselves to succeed; the 
overall goal of ali these programs is student retention and a reduction in attrition 
rates. 



Metropolitan State College of Denver 

Denver, Colorado 

Metropolitan State College of Denver welcomes the challenge of retention 
and meets it with diverse programming. Academic Programs, Student Services 
Programs, and Tracking are the activities which support student retention at 
Metropolitan. Among the academic programs are Adult Learning Services, the First 
Year Program, the Cooperative Education Internship Center, the Extended Campus 
Program, the Honors Program, Institutes for Entrepreneurship for Intercultural 
Studies and Services, and for Women's Studies and Services. There is also a Writing 
Center which is staffed by composition instructors and trained writing tutors; this 
center teaches, tutors and assists with student problems. 

The Counseling Centerand new student orientation are provided underthe 
Student Services Programs. The Counseling Center addresses personal, relational 
and educational concerns through individual counseling, group programs, stress 
management, and biofeedback, alcohol and drug prevention programs, and crisis 
intervention. New student orientation offers year-round sessions to acquaint 
students with the academic and student life on Metropolitan's urban campus. This 
orientation serves as the introductory link between the diverse offices and depart- 
ments of the college. Orientation, assessment and academic advising are manda- 
tory for new students. 

The mission of the Student Development Center is to significantly improve 
the academic and intellectual achievements of students by providing comprehen- 
sive and individual services that will lead to increased student retention and higher 
graduation rates. Services and support which have been individualized to meet 
student needs are academic, personal and career counseling, peeradvising, 
mentoring advocacy and referrals, leadership development, multicultural pro- 
grams, career-oriented opportunities, student support groups, and extended 
orientation. 

A special retention program has been developed for students who do not 
meet the Metropolitan admission standards, described as "window" students. This 
program includes an extended orientation, an experiential "hands-on" series of 
workshops, and activities to inform students about the total college experience and 
factors which contribute to success. 

Completed files for over 700 students have been established by the Student 
Development Center for tracking purposes. All centerstaff participate in intensive 
diversity and sensitivity training workshops. 

Middle Tennessee State University 

Murfreesboro, Tennessee 

Enrollment in Middle Tennessee State University has increased to over 
1 7,000 students from 1 1 ,000 in 1986. With such unprecedented growth, the issue of 
retention has become a priority. While retention and graduation rates are compa- 
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rable to national averages, the faculty and administration maintain a strong com- 
mitment to "customer service", and providing students with an environment 
conducive to success and retention. 

During spring 1993, a Retention Task Force was formed and charged with 
investigating attrition/retention related variables at the university. Activities of the 
task force include (but are not limited to) the following: 

New academic advisors, one per undergraduate college and with varying 
responsibilities, were hired who have implemented numerous new retention related 
ideas and programs. 

Greater success was achieved in those students who had taken a freshman 
orientation course, compared to those who had not. As a result, extra efforts have 
been devoted to the freshman orientation course. The number of UNIV. 101 sections 
offered was increased and enrollment increased by 50 percent from fall 1993 to fall 
1994. Experimental efforts are underway to offer the course during spring terms, as 
well as offering off-site sections at selected high schools and for business and 
industry. Monitoring of success rates of UNIV. 101 student vs. non-UNIVIOl students 
will continue. 

With the assistance of the undergraduate academic deans, a tutorial network 
was established. This will be routinely updated and will assist in identifying willing 
students to participate as tutors. 

Students appealing a suspension now have to enroll conditionally, based on 
the recommendation of the Academic Appeals Committee: 

• Limit student to a 6 hour load (or 2 courses). 

• Limit student to a 12 hour load 

• Student must meet with the academic advisor regularly. 

• Students with less than 30 hours must enroll in the UNIV. 1 0 1 course. 

One or more of the above conditions is placed on students requesting an 
appeal and granted readmission. 

The advising process used in the developmental studies department is an on- 
going retention project. Another one is the expansion of numbers in the Minority 
Mentoring program, in which the success rates of students are continually tracked. 
An important retention effort at MTSU is promoting student awareness of work- 
shops and seminars; this is done through a variety of offices including but not 
limited to academic advisors, housing, new student orientation, dean of students, 
Developmental Studies, Adult Student Services, Continuing Studies, Multicultural 
Affairs, Counseling and Testing, etc. 

Advising is also provided for "other need" students - e.g. the athletic advisor 
who assists the student athlete towards academic success; the Disabled Students 
Office, Office of International Programs and Services, and the Counseling and 
Testing Center. 

Retention related activities for the growing number of non-traditionally aged 
students include enrollment assistance, information and referral services; academic 
and social seminars and support groups, peer adult learner mentors; the adult 
student organization, OWLS (Older, Wise Learners) as well as ongoing support. 

A new position, the director of new student orientation, provides entering 
students with a positive, conducive welcome to the university as well as assistance 
in the fidshman year After the summer orientation programs, the Office of New 
Student Orientation continues outreach and retention efforts throughout the new 
students' first year at MTSU through a newsletter, workshops, etc. 
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Plans are being made to hire a faculty member on a 75 percent appointment 
in the position of a retention intern. The intern will explore and identify characteris- 
tics and national trends associated with the student population. This analysis will 
allow further development of effective retention strategies. 

A Title III grant proposal has been submitted forconsideration, which will 
include a retention component. This grant will provide for the purchase of an early 
alert/tracking system to assist in identifying the students at risk at MTSU. 

Other indirect retention related efforts underway as a result of the Office of 
Admission and Records include telephone registration, a degree audit system and 
establishing student kiosks across campus. A new registration system, TRAM 
(Telephone Registration at Middle), is in effect. With this, students can register for 
courses, check grades, drop and add courses etc. from any touch-tone telephone. A 
degree audit system will soon be implemented, by which with the use of kiosks, 
students can accessgrades, select classes/registration, request degree audit, etc. 

A number of safety measures (call boxes, free bus system) have been imple- 
mented because of the large commuting population and outlying parking facilities. 
These have become retention efforts in themselves. Student satisfaction is high. 

The Retention Task Force will continue during 1 994- 1 995, working with the 
retentionintern, identifying data needs, and profiling characteristics of the MTSU 
student population, in regard to attrition and retention of students. 



Mississippi University for Women 

Columbus, Mississippi 

Mississippi University for Women offers learning environments which im- 
prove student retention. The "W's" motto of individual attention gives students the 
needed assistance to succeed. 

Orientation and University 101 

Student retention efforts begin the day the student arrives on campus. 
Orientation focuses on empowering students with the knowledge of campus 
resources University 101 , a one-hour course required for all new students, involves 
students in a series of seminars which focus on topics from leadership and self- 
esteem to sex role stereotyping. Instructors in this course are carefully chosen for 
their ability to create quality rapport and respect with students. A tracking system is 
involved for at-risk students. Mid-term grades are analyzed. If a student receives at 
least one F, two or more Ds, or no grades over a C, the director of Counseling and 
Retention Services meets with the student to determine what the problem is and 
find a solution. 

Academic Character and Excellence (ACE): 
The Learning to Learn Program 

Retention efforts begin before the opening of the fall semester. Returning 
students with a cumulative grade point average of 2.0 or lower, or students with a 
2.0 semester quality point average and an overall quality point average of 2.2 or 
lower are sent a letter encouraging them to seek assistance from the Counseling 
and Retention Office and to enroll in the Academic Character and Excellence (ACE): 
Learning to Learn Program. A second letter sent a month into the fall semester 
reminds students of services available by the ACE, or personal phone calls are 
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made to students. A third contact is made after mid-term grades. Students with 
undera 2.0 quality point average at mid-term are sent a letter with information of 
free services available and are encouraged to get help from the Counseling and 
Retention Services Office. 

Peer Tutoring Services 

Tutors in this program, recommended by faculty members, are equipped with 
information on learning style theories. Training provides them with referral sources 
fora variety of learning problems. This process provides students who are at-risk 
with appropriate services. 

Faculty Interaction 

Quality interaction with faculty is a critical part of any retention program. 
Student assistance is accomplished by building quality relationships and active 
communication between all parties involved. Faculty members are encouraged to 
forward names to the Counseling and Retention Services Office when students are 
having continued absences; inadequate grades; a dramatic change of behavior and 
any other alarming signs. Faculty are also encouraged to involve students in the 
available sections of the ACE: Learning to Learn Program and the final exam study 
sessions, 

Student Development 

At "walk through" times in freshman residence halls, students have opportu- 
nities to interact with the professionals involved in student activities. This provides 
the students with a familiarity with the student development team along with a 
chance to get questions answered and problems solved 

The university president meets with students during the year. During this 
visit, the president talks to students about positive and negative experiences at the 
"W". This provides a forum for addressing their concerns and an opportunity to learn 
what needs to be done to improve campus climate. 

Evaluation 

Evaluation is the only avenue to accurately know what needs to be changed, 
acquired or adapted Three surveys are distributed The New Student Survey is used 
to understand the needs and interests of new students. The Interests and Needs 
Survey for the Residence Halls is used to find out whey students live on campus and 
how their residential experiences can be improved. The Withdrawing/Non-Return- 
ing Student Survey identifies why students leave, if they plan to return and if the 
university can dissuade them from leaving or encourage them to return. This survey 
is given to every student attempting to withdraw during a meeting with the director 
of Counseling and Retention Services or with the dean for Student Development. A 
nontraditicnal student survey was developed for use this year. 

The university is concerned with the whole student It takes faculty, staff and 
resources to assist students to reach both their goals and full citizen potential 
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Montclair State University 

Upper Montclair, New Jersey 

The president of Montclair State has placed a high priority on coordinating 
existing support activities, and extending them as necessary to make measurable 
improvements in both retention and graduation rates. Students are provided all the 
tools necessary to be successful in higher education. 

A number of programs have been implemented to improve the success of 
Montclair students, and have been particularly effective when extended to nontradi- 
tional students. Among the most notable are the Educational Opportunity Fund, 
the Mid-Term Academic Monitoring Program, the Multicultural Student Mentoring 
Program and the Health Careers Program. 

The Educational Opportunity Fund (EOF) is charged with improving the 
success rate for traditionally underrepresented student populations which often do 
not meet regular admission criteria The EOF includes students from low income 
families who have the motivation to embark upon higher education. The program 
includes a mandatory, six-week, pre-college summer program designed to improve 
basic academic skills and to assist in acclimating students to the academic environ- 
ment. A variety of academic support services are available to students including 
personal skill development workshops, computer assisted instruction and intern- 
ships 

The Mid-Term Academic Monitoring Program monitors the classroom course 
work of underrepresented students Feedback is obtained from the faculty early- 
enough in the semester so that satisfactory completion is increased. An advisor 
works with students performing below satisfactory levels. 

The Multicultural Mentoring Program was established to improve the rela- 
tionship of faculty, administrators and staff with students of color. These students 
are assigned a mentor. Students and mentors attend workshops and funds are 
available to pay for out-of-class events like concerts and picnics. 

The Health Careers Program has been one of the most successful programs 
for students of color at Montclair This provides highly motivated and academically 
capable students with the opportunity to prepare for careers in the health profes- 
sion. This goal is achieved through a balance of formal course work, comprehensive 
supportive services, field experiences and financial assistance. Students are 
provided a variety of experiences in the health professions including academic ;> oar 
preceptorships, summer externships, and academic reinforcement activities. 

Faculty and staff of color make particularly effective mentors for students of 
color in their freshman year. This is one of the several reasons which caused 
Montclair to institute a proactive faculty recruitment program. Constant and open 
communication regarding recruitment goals and resource allocations has led to a 
close working relationship between the provost's office, the deans and faculty hiring 
committees. Collaborative networks have been formed, creative strategies have 
been implemented and a proactive attitude has been adopted. 

As Montclair plans for the future, the graduation of students of color and 
underrepresented students continue to be priority. Plans are underway for a 
distinctive first-year experience which will affect all students entering Montclair for 
the first time. The goals include: 

• Acclimation of students to their new envir ient; 

• Achievement of academic and social success, 
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• Creation of an awareness of health/wellness concerns. 



To help accomplish these goals, the university is establishing an Academic 
Success Center (ASC). ASC will be the location for virtually all the developmental 
activities and essential program support services directed toward first year students. 
Such activities and services will include orientation, developmental advising, study 
skills, mentoring, counseling, residence living, campus activities, and health and 
wellness programs. Through effective, intrusive programs and activities, ASC will be 
pivotal in helping Montclair State University prepare all our students for graduation 
and success. 

Morehead State University 

Morehead, Kentucky 

Morehead State University's retention program is a network of advising and 
other support services designed to help students reach their academic goals. While 
certain support services are specifically targeted to retain students, it is the philoso- 
phy of the university that retention is, in fact, a product of aJI high quality educa- 
tional programs and services. Therefore, retention is the responsibility of all faculty 
and staff When programs and services appropriately meet the needs of students, 
retention is the result. 

Retention efforts begin when students apply to and are accepted by the 
university. Admissions staff collect and enter data into the computer system to 
compile an Entering Freshman Data Sheet for each student to be used by advisors. 
The Entering Freshman Advising Sheet is an advising and course placement tool 
which provides, along with other information, the student's high school grade point 
average, ACT scores, pre-college curriculum status (enumerating any deficiencies 
that must be corrected), the appropriate writing class and any other developmental 
classes which the ACT subscores indicate Similar information is also collected for 
all transfer students This data sheet will be used first to assist advisors in appropri- 
ately placing and scheduling students during the summer pre-registration sessions. 
The information remains available to the permanent advisor to consult during 
subsequent advising sessions. 

The information collected for the entering Freshman Data Sheet is used by a 
second computer program which pre-schedules students for any courses they are 
required to take because of low ACT sub-scores in English or reading or because of 
pre-college curriculum deficiencies The required courses appear on the students' 
first schedule which is then completed with the help of an advisor during the 
summer preregistration sessions. The program also tracks the successful comple- 
tion of the requirement and reschedules the student for the course the following 
semester if the course has not been completed successfully. 

This computer support for advising continues as students progress through 
their degree program. A computerized degree audit program monitors student 
progress through general education and all degree lequirements. The degree audit 
program may be run at any time an advisor or student needs to know what courses 
have been completed and what remains to be done before degree completion. 

The Entering Freshman Data Sheet, the degree audit, and several other 
computer files which provide information relevant to effective advising are con- 
stantly available to advisors on-line through the "advisors utilities" program This 
informatio -iay be consulted at any time information is needed for effective 
scheduling or other advising decisions 
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Regular freshman advising is supplemented by a freshman orientation 
cou. A DU 1 0 1 : Discovering University Life, which has been in place for five years. 
Whih course is not a universal requirement for all entering students, it is 
required by several departments for all their majors, and it is required for all 
"undecided" majors. In addition, many students elect to take the course MSU I0I is 
a one-credit hour course which is taught by faculty and professional staff on an 
overload basis. These faculty and staff volunteers receive approximately 1 5 hours of 
special training to prepare to teach the course. A strong emphasis is placed on 
using an interactive, student-centered teaching style in all sections of MSU 101. All 
sections of the course use common course materials and a common syllabus which 
emphasize both the skills and the information about the university a student needs 
to be productive and successful. 

MSU 101 has a special emphasis on writing and critical thinking skills which 
students need to succeed in their other course work. Students are asked to keep 
journals and to make regular entries, some of which are assigned to stimulate 
reflection about reading assignments and class activities. Students are required to 
participate in three out-of-class events such as a sports event or a university play 
with classmates. Bonding the students to an identifiable class group and to the 
campus is considered a crucial objective of the course. .Students learn better and 
persist in their academic programs when they feel affiliated with the place and the 
people. Our ongoing assessment of MSU 101 verifies that students who complete 
MSU 101 successfully persist to graduation at a higher, percentage. 

Special sections of MSU 101 are provided forspecial populations For 
example, there are sections for Honors Program students, for nontraditional 
students, and for students who have been provisionally admitted to the university. 
Opinion remains divided about the advisability of segregating students into special 
sections in this way. Nevertheless, the positive effects of being able to enhance the 
sense of camaraderie in the Honors Program or to tailor the materials for the older 
student convince us of the benefits of the special sections. 

Academic advising is the responsibility of academic program faculty for all 
students who have chosen a major. There is a strong conviction that students are 
most likely to persist when they are affiliated with a discipline in which they are 
interested and with faculty in that discipline Professional advisors serve all general 
studies students until they are ready to declare a major. Efforts are focused on 
helping these students to choose a major. Advising in the academic department is 
supervised by the department chair and is networked through a university-wide 
Advising Task Force with representatives from each department The Advising Task ■ 
Force facilitates communication and the distribution of information. Advising is 
assessed regularly using a student survey with individual results reported to 
department chairs Advising efforts are rewarded through the performance based 
pay process. 

Many Morehead State University students enter underprepared for college 
work. Many are also first-generation college students who often come from low 
socio-economic backgrounds. The university's average ACT composite score has 
been gradually increasing in the past few years, but still remains below the state 
and national averages The retention efforts of the university must, therefore, be 
designed to assist students in developing the basic skills they need to succeed. 

For the past several years the university has focused its professional develop- 
ment activities on developing effective teaching strategies throughout the disci- 
plines using methods thai have been demonstrated to be best practice. This 
includes an emphasis on interactive teaching, writing in all disciplines, and a 
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thinking emphasis in all disciplines. These efforts are linked to the Kentucky 
Education Reform Act (KERA) of 1990 passed by the Kentucky General Assembly to 
reform all public education. The university has actively supported KERA initiatives 
in the public schools and has attempted to incorporate all appropriate practices at 
the university level. Approximately half the faculty have already completed an active 
learning workshop taught by their colleagues who were trained to be trainers. 
Additional faculty were supported with funds from a USDE Title III grant to learn to 
incorporate both a writing and thinking emphasis into their courses. Title III funds 
also provided a Writing Center and a math computer lab to support classroom 
instruction. All these efforts are intended to help students improve their basic skills 
to be successful in college-level classes. 

Finally. Morehead State University attempts to promote an attitude in all 
faculty and staff that the university's mission is to set the conditions in place that 
will enhance students success. These conditions include tailoring programs to meet 
the needs of students, applying the best of what is known about teaching and 
learning, and assessing the effectiveness of our efforts in every area. 

Murray State University 

Murray, Kentucky 

Murray State is dedicated to the progress of its students and believes that 
substantial retention practices and policies are beneficial to both the recruitment 
and retention of all students. In addition to the usual advising and assisting of 
students, the university has established three programs that have shown substan- 
tial contributions to students in need of assistance. Those programs are: 

The First-Time Freshman Contact Team 

This program has goals to ensure that all new students are welcomed to 
campus, students know that the university is concerned about their well-being, they 
are assisted by answering questions or appropriate referrals, and professional staff 
assist students with academic difficulties 

New students, freshmen on academic warning, and students on academic 
probation are identified by the Admissions Office. Professional staff, student 
ambassadors, summer orientation counselors and graduate assistants work as 
"callers." These students are contacted with offers of assistance and referral. If a 
student needs additional assistance, referral cards are used and additional contacts 
are made. 

Retention Alert Program 

Sponsored by the Student Affairs Office, this program gives cards to faculty 
on which they can identify a student with academic problems. These problems may 
range from missing classes, to failing grades, to apparent personal/social problems. 
Based on this card and any comments made by the faculty member, the Student 
Affairs Office contacts the student by telephone or letter. Offers of assistance are 
made. 

Project RAP (Retention Assistance Program) 

This comprehensive program is designed to disseminate information about 
academic support services and to provide additional academic guidance to African- 
American students. All students will be assigned to meet with a member of Project: 
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RAP. In addition to academic advice, students receive information about academic 
and social organizations, calendars of events, and a listing of student services 
available. Project: RAP members track assigned students through calls and meet- 
ings. Any student receiving a Retention Alert or mid-term deficiencies must meet 
with his or her mentor to discuss academic difficulties. This mentoring activity is an 
important step in helping students realize that someone else has experienced their 
situations and cares for their progress. 



Nicholls State University 

Thibodaux, Louisiana 

Retention has been a long-term consideration at Nicholls State University, an 
open admission institution. The first Trio program, which continues today as the 
Academic Success Program, provides a full range of support services and relies on 
management-by-objectives. The staff are selected to assure sensitivity to students 
and excellent teaching ("explaining") skills. One of the innovations sparked by this 
program is a social fraternity for students with disabilities. 

There are several programs in place. The Freshman Division provides several 
transition services for entering students including academic advising, counseling, 
career development, study strategies, tutoring, and a semester-long required 
student development course. The student development course focuses on intellec- 
tual and personal development. The Freshman Division also offers a combined 
reading and study skills course based on whole language reading principles. 
Specialists work with the Freshman Division. 

The Freshman Division has an Academic: Alert Program. If a student has low 
grades at mid-term, they are directed to an advisor who works with them to explore 
options for correcting the situation. Counseling is available in the Freshman 
Division for academic and personal concerns. Licensed professional counselors 
staff this unit. 

Residential Services has started a retention program in the men's residence 
halls. At-risk students are identified and invited to participate in tutorial sessions. 
The coordinator follows up with students who do not attend the tutorials. Comput- 
ers are available in all of the residence halls. 

A non-traditional student organization was formed to provide a support 
network for new and continuing nontraditional students. There is also a sorority for 
nontraditiona! women students. 

The student's preparation for college-level courses is ascertained initially by 
ACT scores. Students not meeting score requirements are given Pre-enrollment 
Placement (PEP) examinations. Placement is checked again on the first day of class. 
Developmental courses are provided for English, mathematics and reading 

Tracking occurs in the Academic Success Program and in the Freshman 
Division; students who leave mid-semester are interviewed by a faculty member. 
Follow-up surveys with those who did not continue are conducted by the Office of 
Enrollment Services. 

There are a number of policies which provide students an opportunity to 
succeed academically. The deadline for dropping classes is two weeks after mid- 
term Students may repeat classes and have only the last attempt grade included in 
their CPA; the original grade still appears on the record. Students who are not on 
probation receive nine "bonus quality points" when their academic standing is 
determined. Once on probation, students do not get the benefit of the points. 
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There are training sessions for faculty in the use of the Handbook for Academic 
Advisors, which contains university resource information. 

A wide range of academic discipline clubs, social organizations, entertain- 
ment events and recreational opportunities contribute to retention efforts. 



The Scholastic Enhancement Experience Program has helped with the 
retention of students of color by preparing them for their college experience. The 
program is offered the summer before the freshman year to selected students of 
color who have shown strong classroom performance but below-average perfor- 
mance on standardized tests. The program features one for-credit course, a math- 
ematics laboratory in preparation for college algebra, and various short courses and 
workshops on topics such as developing good study habits, becoming computer 
literate, and using the library productively. 

Freshmen at Northeast must live on campus and the university offers the 
residential college option for these students. Features of residential colleges 
include peer advising, academic advising which takes place in the residence hails, 
interdisciplinary courses offered through the residential colleges, and additional 
academic programming not offered through the residence halls. 

The university funds employment opportunities for approximately 1 ,000 
students, and student employment is strongly encouraged on campus. Also, a 
component of academic scholarship renewal is a service requirement that must be 
performed on campus. This requirement equates to five hours per week for most 
students 

Customer service workshops for frontline staff are offered each summer. One 
of these workshops offered in 1993 featured tours of newly relocated offices so that 
front-line staff would know where to direct students when they returned in the fall 

A follow-up system has been developed for students who "stop out" and 
indicate that they plan to return at a later date. The system helps them reenroll. 

A letter of encouragement is sent at mid-term of the fall semester to all new 
students from the vice president of Academic Affairs. The letter informs students of 
the wide variety of support services available at the university. 

The FIPSE Grant/Faculty Advising Committee holds periodic workshops for 
faculty on improving the quality of advising. 

Faculty advisors are notified early in each semester if their advisees are not 
attending one or more classes. 

Tracking Systems 

Students contemplating withdrawal from the university are interviewed by an 
academic planning counselor who helps the student gather information which 
would allow him/her to make an informed decision about withdrawal Follow-up 
contact is made with the student, and this encourages re-enrollment and offers 
information on course scheduling. 

Tlie names of students withdrawing are then entered in a data base for follow-up. 
The tracking system is used by advisors and department heads for follow-up on 
students and also to monitor the reasons they leave the university. 



Northeast Missouri State University 



Kirksville, Missouri 
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Retention reports featuring retention data within the major, academic 
department and the university is shared by all administrators and department 
heads who in turn share it with faculty. 

Evaluation Mechanisms 

The university uses attitudinal surveys extensively; these surveys give faculty 
as well as administrators regular feedback on student satisfaction at the university, 
The surveying is one important component of the university's well-established 
assessment program. 

Every student who does not return to the university receives a follow-up 
survey which focuses on initial reasons for choosing the university, as well as 
reasons for leaving and an evaluation of the educational experience. Follow-up 
phone calls are made if students request them. 

Student opinions and suggestions are encouraged, for example, on-the-spot 
surveying is done to determine ways of shortening student traffic lines in the 
Business Office. Exit interviews which are required for federal loans are used to 
evalua' student services and a general customer service attitude is fostered, 
providing feedback on ways to improve. 

Northwestern State University of Louisiana 

Natchitoches, Louisiana 

Northwestern State University is committed to helping students succeed in 
college Many of its programs and activities at the undergraduate level foster 
student persistence. The focus on retention is reflected in reduced attrition of first- 
time, full-time freshmen. Since fall I990, the retention of these students has 
increased from 55 percent to 6 1 percent. 

The Summer Orientation Program for new students (Freshman Connection) 
and Orientation 10 10, required one-hour courses for all students, contribute 
significantly to the increase in retention. The primary focus of Freshman Connec- 
tion is encourage bonding with the university, its students, faculty and staff. The 
program involves students more extensively with the university by surveying their 
interests in activities and organizations during the orientation period. 

Orientation I010 continues the bonding experience with the university and 
the faculty and staff using highly selected faculty who function as role models, 
mentors, liaisons and instructors. However, more significant emphasis is placed on 
the development of personal skills. This program involves a wide curriculum 
including multiculturalism, conflict resolution, communication skills, planning for 
graduation, interpersonal relationships, among others. Students are encouraged to 
become involved in university activities by filing written reports of attendance at 
specified university activities and showing proof of having visited their advisors 
during the semester. 

Northwestern's administration has acknowledged that academic advising is 
of paramount importance in strengthening the bond between students and the 
university Faculty have access to computerized student records and students may 
register for classes in the offices of faculty advisois Faculty are trained in accessing 
student needs and applying On-Course, an on-line advisement and degree audit 
system Greater emphasis has been placed on the importance of academic advising; 
a faculty handbook has been developed and faculty have been oriented to the 
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magnitude of the advising responsibility as well as to the expectations of the 
students they are advising. 

Northwestern has also instituted an aggressive program to follow-up on 
academic advising. After the advising period, a report is made of information 
obtained from the "Student Appraisal of Academic Advising" form; this information 
is made available to the president, vice-presidents, deans and department heads. In 
addition, the coordinator of academic skills contacts students who have not partici- 
pated in pre registration and offers assistance. 

A continuous process at Northwestern is providing for more effective place- 
ment of students in freshman and developmental classes. High risk students are 
targeted by advisors who use aM available ACT or SAT scores in the student informa- 
tion system. Each first-time, freshman student receives a preprinted student 
schedule which specifies the courses in which a student should enroll. 

The dean of instruction has recently expanded this procedure by computer 
flagging students who are ineligible for courses after the first semester. 

An important method of improving student retention at Northwestern has 
been to enhance communication of academic progress to students. A critical 
component in this communication process is the coordinator of academic skills 
who sends special letters to freshman students whose mid-term grades average 
below 2.00, apprising them of available support services. 

Northwestern acknowledges that accessible and professional student services 
are crucial to improve student retention. The university strives to improve counsel- 
ing services by involving counselors in the development of the Orientation 1010 
curriculum and by providing Counseling and Career Services outreach in the 
residence halls. Programming is provided for residents as well as for residential 
staff. 

The university also attempts to bond students more closely to academic 
departments To do so, Northwestern is developing and implementing departmental 
orientation courses to introduce students to the department, its programs-and 
faculty Capstone courses are also being developed to alert students to the opportu- 
nities for careers and professional or graduate study in the major. 

At Northwestern, the digree of importance placed on retention by the 
university administration, especially the president, plays a significant role in the 
reduction of attrition. The president, vice president of Academic Affairs, dean of 
students, dean of instruction, director of Counseling and Career Services, and the 
director of admissions and recruiting are regularly involved in meetings on reten- 
tion. The president has committed to supporting retention efforts and to institu- 
tionalizing programs initially funded by outside sources The president recognizes 
the need to continually expand and improve retention efforts Northwestern 
administrators are currently involved in plans to develop a more comprehensive 
early warning system and to use computer technology more extensively in the 
classroom and in student services. 



Old Dominion University 

Norfolk, Virginia 

The multifaceted approach to retention at Old Dominion University focuses 
on assessment, advising, counseling and skill development. 

All incoming students are administered diagnostic tests in writing, math- 
ematics and college-level reading. Noncognitive factors in freshmen performance 
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are assessed through a freshmen survey. A standardized instrument is administered 
to assess students who are uncertain about career choices. Assessment instru- 
ments are administered at Preview, a two-day summer orientation program Stu- 
dents are assigned to a professional advisor from Advising and Transfer Student 
Services who interprets assessments and advises students at Preview. 

Advisors work with incoming freshmen throughout the first year until each 
student is ready to declare his/her major. An optional orientation course and a 
career planning course add to the freshman experience. Services are also offered 
through Minority Student Services, Student Disability Services, the Women's Center, 
Counseling and Psychological Services and Residence Life. Provisionally admitted 
freshmen, assisted by the Academic Opportunity Program, are invited to participate 
in the Summer Transition Program, which provides counseling and skill develop- 
ment activities for six weeks before the freshman year. During the first year of the 
program, each student's progress is monitored to determine whether additional 
advising or participation in the orientation program is necessary. 

Students with skill development needs, identified through diagnostic testing, 
are required to take developmental courses in mathematics and writing A college 
level reading course, optional for reguiarly admitted students, is required of 
Academic Opportunity Program students with low scores on the reading test. 
Students with specific writing problems are referred to the Writing Center for 
workshops or individual attention. Qualified students in need of tutoring are 
assisted by the federally-funded Student Support Services. Students who indicate 
academic difficulty on the freshman survey are encouraged to enroll in the univer- 
sity orientation course. They receive additional counseling early in the fall semester. 
Students uncertain about majors and career goals are encouraged either to enroll 
in the career planning course during the spring semester or to receive additional 
individual career assessment and counseling from their advisor. 

Recognizing the role of student involvement in its retention efforts, the 
university has increased the number of student programs, lectures and cultural 
events available on campus and has expanded facilities for recreational and leisure 
activities. 

Tracking all entering freshmen and transfer students has resulted in retention 
and graduation rates reported by gender, race, ethnicity and other variables on the 
student data base. Retention rates are determined after the beginning of the fall 
semester of the second year while graduation rates are determined at the comple- 
tion of the fourth full academic year The university has been tracking all entering 
freshmen and transfer students since fall 1984. 



Portland State University 

Portland, Oregon 

Portland State's student retention efforts have moved through three stages: 
information gathering and description of problem areas-, development of strategic 
initiatives; and implementation of these initiatives. Retention is viewed as the 
byproduct of factors that promote improvement in the quality of students' educa- 
tional experiences. Improving retention, a process of continuous improvement, is 
the collective responsibility of everyone at the institution. 
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Stage One: information Gathering 

For some years, the Office of Institutional Research and Planning tracked 
retention and graduation rates. In I990, the university joined a data-sharing consor- 
tium and gained access to comparative data from several similar institutions. This 
data revealed that the university's retention rates were low when compared to 
others. The university acknowledged the problem and determined to examine the 
causes of low retention and develop programs and strategies to increase the rate. 

Stage Two: Developing Strategic Initiatives 

In the early 1990s, several critical steps were taken. A Committee on Under- 
graduate Student Retention, comprised by faculty, staff and students, was ap- 
pointed and charged with studying issues of student retention and making recom- 
mendations for improvement. After reviewing pertinent literature, the committee 
devised a competitive minigrant program to encourage faculty and staff to design 
projects which could provide data to be used in developing programs. Data and 
information were gathered and disseminated for review across the campus. 

The university made several structural changes. The Office of Student Affairs 
was merged into the Office of Academic Affairs An Information and Academic 
Support Center (IASC), a first-step center for information, advising ?nd referral, was 
created. Renewed attention was given to academic advising and orientation of 
students. At the same time, an increasing number of faculty began to examine the 
curriculum and explore the potential of organizing new kinds of student learning 
communities 

Stage Three: Implementing Change 

Several curriculum development projects were begun, including a major 
revision of the university's general education curriculum. An experimental freshman 
seminar program wa.? initiated. In November 1993, the Committee on Undergradu- 
ate Student Retention presented its formal report, which was widely disseminated 
and discussed across the campus. The report called for a work plan to enhance the 
student experience The work plan recommended that steps be taken to: improve 
access to high quality advising; build student community and connection with the 
university; maintain a linkage with students who "stop out;" provide coordinated, 
high quality services for students; and learn from experiences at PSU and elsewhere 
to develop models of best practice to improve student success at the university. 
Each of these components was turned into a plan for development and implemen- 
tation 

In 1994, an innovative new general education curriculum began. Its intent is 
to create classroom-focused learning communities. Entering freshmen will enroll in 
one of five interdisciplinary Freshman Inquiry classes, attend a freshman convoca- 
tion, be assigned an academic advisor, and have electronic mail access A survey is 
underway to provide additional information about the student experience at the 
university and about why students leave the university without receiving a degree. 

The new model for retention at PSU has eight characteristics: 
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• strategies are based on local and national research 

• data are benchmarked to comparison data 

• changes are implemented continuously 

• retention is given high priority 

• local research is encouraged by a minigrant program 

5 i. 

9 ■ 47 



1* 



• faculty are rewarded for scholarly contributions to the literature on retention and 
student success 

• programs are focused on structural changes to the curriculum, strengthening 
relationships between faculty and students, and creation of effective learning 
communities 

• student retention is seen as a core component of academic productivity 

The retention effort has become an integral part of the university agenda, 
with responsibility clearly fixed with the president and the executive committee 
Work plans will continue to evolve as the university continues its commitment to 
retention and student success. 



Prairie View A & IV! University 

Prairie View, Texas 

Retention efforts are important to Prairie View A & M University, with respon- 
sibility shared by academic affairs and student affairs The university attempts to 
increase opportunities for students to continue their courses of study to graduate 
on schedule 

Retention activities have been instituted based upon the belief that the 
setting of overall goals for the university and specific goals for the programs, asking 
the right questions to assist students in goal clarification, establishing systems for 
monitoring the tracking process, and interpretation and application of results 
constitute effective implementation strategies. Support programs and services are 
available to students across the spectrum of need, whether for enrichment, rein- 
forcement or remediation. No student requesting assistance is denied. 

Title III activities, supported by funds for strengthening Historically Black 
Colleges and Universities, has broadened student access to academic support 
services in instruction and advisement. Faculty abilities and skills in the use of 
technology have been strengthened and several laboratories developed These 
laboratories include, reading, writing, verbal skills; tutoring/study/tesl skills; 
mathematics and science skills, math-network (a computer lab, algebra through 
calculus); enhanced electronic technology facilities for science instruction, curricu- 
lum and instruction improvement; the Academic Advising Center; creative design; 
integrated mass communications; and foreign language multi-media. The Aca- 
demic Advising Center is staffed by counselors who assist freshmen and sopho- 
mores enrolled as developmental, provisional and undecided students. Their 
progress is monitored through the remaining two years or until graduation. 

Other retention activities include: a mentoring program which provides 
personal and social support for students, a Retention Task Force comprised of 
faculty and student representatives of all colleges, specialized tutoring in selected 
departments and colleges, and a developmental studies program which monitors 




1* 



Rowan College of New Jersey 

Glassboro, New Jersey 

Rowan College of New Jersey recognizes the necessity for fundamental 
changes to keep pace with an increasingly diverse society. Its retention strategy is 
based on the belief that excellence not only should not, but need not be set aside in 
striving for diversity. 

The Rowan Retention Program provides support and counseling for students 
experiencing the frustrations that might otherwise drive them away. The retention 
team is made up of administrators, faculty and staff whose jobs are closely related 
to retention efforts. This group developed college-wide goals and monitored the 
progress toward those goals. 

The target group for retention is first-time, full-time students. The backbone 
of the Rowan Retention Model is the Office of institutional Research and Planning. 
It is charged with creating a data base to track each cohort as its members persist to 
graduation This data base provides invaluable information in the development of 
retention policies and practices. 

For most Rowan students, their journey toward a college degree begins with a 
two-day orientation program with their parents. The efficacy of this endeavor can be 
measured by the increasing number of students and parents who avail themselves 
of this orientation opportunity. 

While this orientation is offered to all first-time students, an additional six- 
week program is held each summer to prepare economically and/or educationally 
disadvantaged students for their college experience. This program is designed, 
implemented and monitored by the Educational Opportunity Fund Office (EOF). 

Student-mentoring programs are also a part of the regular academic year 
Among them are the African American Male Mentoring Program, peer-mentoring 
programs sponsored by the EOF and student organizations, student leadership 
development seminars, and educational and social programs sponsored by the 
Department of Residence Life. Additionally, a faculty-in-residence program has 
been initiated to further enhance residential students' educational experience. Four 
faculty members were assigned reduced departmental responsibilities in exchange 
for living in residence halls and conducting formal and informal classes, programs 
and discussions. 

The college also offers academic assistance to students through the Aca- 
demic Advancement Center, which houses those support services critical to student 
retention This center of student advising, career services, testing, tutoring, and 
basic skills improvement has proven to be an invaluable tool in retention. The 
Tutoring Center provides academic assistance in 72 courses for all students. The 
athletic department maintains a scholar-athlete program. 

In addition to campus-wide retention efforts, each of the four academic 
schools maintains an organized program to encourage a supportive climate, to 
oversee students' academic progress, and provide counsel and support as needed. 
The schools have initiated such projects as cooperative-learning study groups for 
specific "impediment" courses, a portfolio approach in major courses, faculty 
seminars, and the institution of student organizations directly related to majors. 

This comprehensive program strives to integrate support services with the 
regular academic program through a communication network involving all campus 
components Administrators, faculty, staff and students work cooperatively to 
ensure the success of the program. While retention data are encouraging, the 
college seeks to constantly improve and enlarge the retention program. Toward 
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these goals, the college has initiated the Teaching for Learning Center which, 
through seminars, meetings and workshops, provides a forum for faculty to develop 
greater skills and understandings in the effort to help students successfully com- 
plete their education. 

St. Cloud State University 

St. Cloud, Minnesota 

The university is a multipurpose university with a large undergraduate 
population. Ten years ago, the student retention rate from the first year to the 
second year was between 62 percent and 66 percent. In 1992, that retention rate 
had risen to 77 percent. Over the past decade, certain basic philosophies guided 
the university in the development of its retention programs. 

Retention Philosophy 

The goal of retention programs should not be retention, but rather, providing 
an environment that meets the individual's needs and promotes student success. 
The university should provide a right of passage in which students are supported, 
welcomed, and assimilated into the university's academic and social life. A wide 
variety of experiences are valuable to students, but some of these experiences must 
link them to the institution Finally, functions and services are not an end unto 
themselves, but play the role of creating a proper environment for persistence With 
this philosophical base, certain structures, programs and services were imple- 
mented. 

Administrative Organization - Office of Records and Registration 

This office promotes the integration and centralization of student services It 
is responsible for admissions, orientation, advising, registration and special 
services The professional and clerical staff, interacting with students in all these 
functions, develop an attitude of awareness and service. A spirit of cooperation 
pervades operations, benefiting students at every step. 

Division of General Studies 

For students not eligible for routine admission to the university, there is a 
program called the Division of Ceneral Studies In this program, students are 
required to participate in a specific set of team-taught courses, a student success 
course, and specialized academic advising programs. The purpose of each of these 
endeavors is to create an environment for success for these so-called "high risk 
students." The goal is an institutional fit with all members of the academic commu- ■ 
nity that creates an attitude of success. 

Orientation Programs 

Orientation programs have the goal of developing and creating positive 
attitudes — attitudes for success Two orientation programs are conducted- one 
consists of a single day during the summer which includes academic advising, 
course selection, registration, financial aid information, and an overview of resi- 
dence hall living A second orientation is held several days prior to the beginning of 
the term In this orientation, students meet, once again, faculty and staff from the 
summer During this time, additional information is provided and questions are 



answered. Once again, the purpose is not to provide for mere mechanical processes 
such as registration, but to create important positive attitudes regarding the value 
of oneself and the value of education. 

Student Success Course 

A Student Success Course is available to all university students and manda- 
tory for students in the Division of General Studies. Enrollment is controlled so that 
each course section is limited to 25 students and a random enrollment of students 
from all aspects of the university. This course is only a tool to provide students the 
opportunity to create an environment based on positive attitudes. The course 
provides contacts for students and promotes involvement and assimilation in the 
university. 

All these endeavors, and additional strategies under consideration, build 
positive attitudes and create healthy environments for student growth and univer- 
sity responsiveness. 




San Diego State University 

San Diego, California 

San Diego State is one of the largest universities in the western United States 
and serves a diverse student population. SDSU's president places a high priority on 
student access, retention and graduation to ensure that the university serves all of 
its students well. While students with special needs receive particular attention, 
many support programs are open to all students A recent study undertaken by the 
Student Retention Subcommittee highlighted an extraordinary number of college- 
based initiatives for student retention as well as programs coordinated throughout 
the university by both Academic and Student Affairs. Student retention and success 
is best achieved by faculty and support services professionals working in concert to 
identify and assist students at risk, and to make sure that all students know where 
to turn for help as soon as they need it 

Mentoring 

At SDSU mentoring and cohort programs have been found especiai ly effective 
in retention of minority students and have been developed for specifically identified 
groups The university-wide Faculty Student Mentoring Program serves about 400 
students with Mentor Centers in each college The lead mentor for the campus is 
the associate dean in the Division of Undergraduate Studies; a faculty member in 
each college provides leadership and supervision for up to eight student mentors 
each of whom assists a number of proteges This configuration provides levels of 
support and encouragement for incoming students, both freshmen and transfer The 
university-wide program is supplemented by those developed for target groups such 
as the Health Careers Opportunity Program, Minority Science Program, Aim to 
Teach Program, and Women's Resource Network. Each college has developed a 
number of these special groups which include small programs providing financial 
and tutorial help as well as advising assistance to small numbers, and larger groups 
that provide more limited assistance. 
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Students at Risk 

The success of the mentoring and cohort programs for special populations 
has led to the development of similar opportunities open to all students: the 
Students at Risk program has led to the identification of students entering with low 
test scores, and continuing students on probation. New students have been 
encouraged to seek help immediately by enrolling in skills development courses in 
writing and mathematics, while students on probation are invited to workshops 
presented by college assistant deans where both academic advising and practical 
assistance are given. 

Freshman Success Programs 

The Freshman Success Programs are the most exciting of the new programs 
available to all students, and are generating a great deal of enthusiasm and good 
results. 

Preliminary statistics for the Freshman Success Programs (FSP) in spring 
1994, indicate that the programs are doing what they were designed to do. Grade 
point averages (CPAs) and course grades are significantly higher for students who 
participate in the programs, and students in the programs are more likely to return 
to the university the following semester to continue their studies 

The Living/Learning Center, the Integrated Curriculum, and University 
Seminar are three programs that support and improve student success. The Living/ 
Learning Center is a residence hall option which includes University Seminar, 
Integrated Curriculum, support through workshops, tutors, study groups, and 
access to computers and other resources. The Integrated Curriculum is a guaran- 
teed set of courses specially designed for Freshman Success, while University 
Seminar is a one-unit elective course providing students with a faculty mentor and 
a successful transition into the university 

Freshman Success Programs focus on the "whole student"; the FSP philoso- 
phy is that academic success goes hand-in-hand with personal success. A small 
college atmosphere created within a large university setting help FSP students feel 
they are part of a special, caring community. Outstanding faculty from a wide variety 
of disciplines willingly volunteer their time, ideas and energy to these exciting 
freshman programs, and student evaluations tell us they appreciate the faculty 
commitment and find their informal discussions with faculty the most rewarding 
aspect of University Seminar 

Higher CPAs were the results of students' involvement in these programs. 
Also, spring semester '94 retention rates were at 97 percent for students in the 
Living/Learning Center, 91 percent for University Seminar, and 89 percent for all 
other first-time freshmen. 

In fall 1993. the cornerstone of each integrated curriculum package was the 
general education course. Analysis of grades for all freshmen in these courses 
indicates that students who had the support of the integrated curriculum and the 
Living/Learning experience did significantly better in each of the eight classes 
offered. 

General Support Services 

Other support services available for student retention include academic 
assistance and life support services Each semester faculty are mailed information 
to support an early warning system called Help for Students Instructors receive a 
memo and wallet-sized cards to be given to students whose performance is disap- 
pointing Faculty member and student subsequently meet to discuss academic 
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problems Simultaneously, information on where students can get help is printed in 
the Hall Street \ournal. a newsletter for students residing on campus. 

Assistance information includes both academic and genera! life support 
services Academic advising and developmental skills classes are listed, as well as 
services offering personal and financial counseling, including scholarships and 
financial aid. 

Many programs include a fully developed system of support where students 
are assigned to a counselor, their progress tracked, tutoring and workshops pro- 
vided, and an intervention implemented if necessary. The programs involved are 
Equal Opportunity Program, Disabled Students Services and Student Athletes 
Academic Support Services (the College Retention Program for students on proba- 
tion and At Risk programs described above may also be included here). A program 
to track all students' success has recently been implemented by Institutional 
Research 

Providing transition to the university through orientation programs is essen- 
tial to retention; besides programs available to all newly admitted students there 
are special Summer Bridge programs, that offer high school juniors as well as 
seniors an opportunity to raise expectations and define goais. Students are housed 
on campus for the one- or two-week programs and provided with classes (some of 
which carry college credit), skills workshops, personal growth workshops and 
exercises, recreational experiences, and academic advising These students are 
identified in cooperation with high school programs such as AVID (Advancement Via 
Individual Determination), and may assist in raising the financial support for their 
special experience. 

Residential Life helps to acculturate students to their new environment with 
a variety of living options and many different programs and activities. All programs 
stress the values of a multicultural community which welcomes students from 
diverse backgrounds and prepares them for an increasingly diversified curriculum. 

San Jose State University 

San Jose, California 

To assist underrepresented students in their pursuit of a college education, 
San lose State University offers a comprehensive and integrated program of student 
development services From the earliest contact with potential students (often in 
middle school), the university assesses the skill level, academic and personal 
background, and familiarity with the college experience to develop individual plans 
for academic success. This is accomplished through programs specifically designed 
to address this constituency. Upon entry to the university, students are offered 
admissions and transitional support services Orientation, academic advising, 
personal counseling, and academic skills assessment are among the routine 
services made available to students. Each student is provided a personal academic 
development plan which includes a four-semester course plan and notes all areas 
that need remediation. As the student progresses, individual academic performance 
is carefully monitored, allowing for appropriate intervention and remediation 

Instructional student development service specialists are employed to design 
support services, serve as liaisons and/or instructors in departments, advise stu- 
dents, and assess and recommend appropriate measures to address problems 
Campus services include tutorials and group workshops across the curriculum, 
adjunct courses which augment academic course work, and university studies 



courses to facilitate transition to the university. Special programs include ( I ) the 
Summer Bridge, an intensive five-week residential program to ensure successful 
academic, psychological, cultural and personal preparation for academic life; (2) the 
Intensive Learning Experience, which provides pre-baccalaureate instruction in 
English and mathematics; and (3) the Alliance for Minority Participation, a four- 
week summer program designed to increase student participation in science, math 
and engineering. Other programs are the Faculty Mentor Program, Minority Engi- 
neering Program, Health Career Opportunity Program, Underrepresented Teacher 
Identification Project, and Success in Science Program. 

Early outreach and student development services include the College 
Readiness Program, aimed at developing math and science skills in middle schools 
students which will prepare them for college preparatory work in high school; the 
Student Affirmative Action group which assists underrepresented students apply for 
college; Talent Search, which encourages completion of high school and continua- 
tion beyond high school; Mathematics, Engineering, Science Achievement (MESA) 
which works with interested younger students; and Upward Bound, directed at first- 
generation and low-income students. 

The university has a Vice Presidents' Student Success Focus Group and a 
Student Services Focus Group to ensure that the university continues to address 
the issue of retention and promulgates policies and practices that help ensure 
retention and graduation for its students. 



Shippensburg University of Pennsylvania 

Shippensburg, Pennsylvania 

The university has developed an integrated approach to minority retention 
that is rooted in intensive campus services which nurture and encourage student 
success. The following retention practices provide opportunities, challenges and 
support which students need to become confident learners. 

The Marshall Mentoring Program 

Named for the late United States Supreme Court justice Thurgood Marshall, 
this mentoring program supports the personal and intellectual development of the 
undergraduate minority student population Each new first-year or transfer student 
is provided with an opportunity to establish an informal, nonthreatening relation- 
ship with a member of the university community which will continue during the 
student's first two years of study. Mentors in the program are carefully selected from 
the faculty, administration and staff of the university. Assignments are made on the 
basis of the student's intended major, career aspiration, background, and interests. 
While maintained formally through the student's first two years of study, it is hoped 
that the student and mentor will continue communication throughout the student's 
academic career. 

Clustered Learning Program 

Freshmen often feel isolated from the academic community and have 
difficulty making connections and solving problems. The Clustered Learning 
Program, under the Learning Assistance Center, provides freshmen with a commu- 
nity that fosters understanding and knowledge. One way this community is created 
is through scheduling: students share three of the same courses with other stu- 
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dents in the program. This is augmented by study groups and specific efforts by 
professors to create a cooperative learning environment in the classroom that 
allows questioning and experimentation. The cluster generally reduces students' 
anxieties, increases their conceptual abilities, and helps them more easily adapt to 
college life. 

The Martin Luther King Program 

African Americans, Latinos, Asian Americans and Native Americans entering 
a predominantly white university in a rural community may find the new environ- 
ment to be overwhelming. The King Program was created to help minority students 
overcome academic, social, racial or cultural barriers and become competent and 
confident learners. Participation in the program is voluntary, but students receive 
supplemental orientation, mentoring, academic advising, and counseling. Freshmen 
students participate in the Clustered Learning Program. An early alert warning 
system monitors student progress and identifies problems in a timely manner. 

Building Bridges Program 

This program improves communication and understanding among students 
of diverse ethnic backgrounds. Trained student facilitators, including both minority 
and majority students, share their personal experiences with prejudice and lead 
discussions about intergroup relations with their peers. These discussions take 
place during regular class periods in relevant courses taught by professors who have 
expressed an interest in the program. 

Act 101 Higher Education Equal Opportunity Program 

This program, created in 1971, provides access to college and academic 
support for academically underprepared students from low socioeconomic back- 
grounds The program consists of a residential summer pre-college experience and 
an academic year support program This academic support program includes a pre- 
college program, academic advising, counseling, and academic monitoring Fresh- 
men are encouraged to participate in the Clustered Learning Program 

Learning Assistance Center 

Established in 1983, the center assists students become more independent, 
self-confident and capable of meeting academic standards To maximize resources 
and to mainstream Act 101 students more effectively, Act 101 tutoring and writing 
centers are a part of the center The center offers assistance to students enrolled in 
developmental courses, writing, study skills, individual and small group tutoring, 
supplemental course instruction for the clustered learning groups, and workshops 
on study and life skills. 

Monitoring, Tracking and Evaluation 

In all these efforts, the university conducts thorough monitoring, tracking and 
evaluation for retention practices These processes are used for refinement and 
expansion of services and programs to assist students in developing successful 
academic, professional and personal lives 
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Sonoma State University 



Rohnert Park, California 



The composition of the student body of the university has shifted over the 
past 10 years from a majority of re-entry students, 25 years and older, to a current 
student population that is predominantly full-time and the traditional, 18-24-year- 
old cohort. As a result of this changing profile of the student population, co- 
curricular activities attractive to students have steadily increased. The university 
has, in recent years, emphasized a student-centered approach throughout the 
campus and concentrated on a wide spectrum of activities to increase retention and 
graduation rates. 

Current Efforts 

Course scheduling and educational costs are high priority student concerns. 
At the university, timely progress toward the degree has been supported by institut- 
ing student-driven course scheduling, with basic courses in composition, math- 
ematics and critical thinking to be completed during the student's first year. Trans- 
fer requirements, improved tracking and course load limits have attempted to 
ensure success More sophisticated monitoring systems allow timely intervention 
that help ensure success and diminish costs 

Educational Monitoring Teams 

Beginning with the 1994 Summer Orientation, each entering freshman will be 
assigned to an Educational Monitoring Team (EMT) comprised of a faculty member 
and a student affairs professional. Each team will address two critical factors in 
retention and graduation: commitment by the student and connection to the 
university 

Existing systems provide each student with an Admissions Adviser and a 
Financial Aid Advisor Additionally, EMT members will maintain contact with 
students through formal (instruction, evaluation) and information (socio/co- 
curricular) activities. The faculty member of each EMT will be provided with release 
time in order to provide on-going advising for eighty freshmen and to teach a 
required two-unit Freshman Seminar. The seminar will address the value of college, 
the transition to college from high school, problem soiving and decision making, 
selection of a major and a career, navigating the system, managing time and stress, 
interpersonal relations, wellness, and other pertinent topics that help ensure 
success in college. After the freshman year, the cohort will continue but services 
will be reduced as students are "handed off" to maior departments which will focus 
on academic achievement. The director of Institutional Research is a member of 
the EMT Steering Team and will develop an assessment of the strengths and 
weaknesses of this process 

Student Diversity 

Promoting student diversity has been a concerted, campus-wide effort at the 
university for several years Its multifaceted efforts includes college outreach 
activities, direct minority recruitment, minority faculty and staff recruitment, 
curricular innovations, support for ethnic organizations, and minority scholarship 
programs These efforts have been supported by the following programs-. Educa- 
tional Equity Advisory Committee, Campus Climate Committee, Educational 
Support Programs, Center for Teaching and Professional Development, Faculty- 
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Student Mentor Program, Graduate Equity Fellowships, California Pre-Doctoral 
Program, and the CSU Forgivable Loan Program. All these programs recruit, 
support, retain, and graduate underreprasented populations. 



The campus culture continues to respond to the changing needs of students 
by continually monitoring programs and student services and making appropriate 
adjustments to benefit students. This process has resulted in several initiatives. 

Tutoring Center 

In 1 987, the Tech Learning Center (TLC), a campus tutoring center, was 
established. In the center, trained tutors are available to help students with math, 
science, English and elective courses Major subjects are tutored during center 
hours, other courses can be tutored by appointment An increasing number of 
students are availing themselves of this service. 

Counseling Center 

This center provides individual, group and couple counseling as well as 
referrals to other resources and agencies. Staffed by a licensed professional counse- 
lor with particular experience in working with university students, the center makes 
every effort to locate appropriate services and make them available to students. 
Special programs and workshops in interpersonal relationships, stress manage- 
ment, time management, and communication skills are offered. 

Minority Student Programs and Services/Student Data 

The university has a number of support programs and activities for its 
minority student population, comprised primarily of American Indian students. 
With support from university resources, the ARCO Foundation, the national AISES 
organization, and federal and private agencies, the university offers freshman 
success seminars, tutoring in math and science, welcoming events for students and 
parents, outreach tutoring in local high schools by AISES students, and a Minority 
Student Study Center with staff and equipment to enhance academic and personal 
success 

Peer Advising 

With the assistance of academic departments, the Student Services Division 
recruited and trained a team of 26 volunteer peer advisors. These peer advisors offer 
course scheduling and registration advice, counsel on how to effectively use faculty 
advisois and student services, host prospective students, and assist with student 
orientation. 

Advisor Training 

During 1992-93, a strategic planning group studied the advising process at 
the school. While many positive aspects of the advising process were discovered, it 
was felt that advising could be improved through training which would include 
student development theories, philosophies behind policies and procedures, 
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counseling/listening techniques, intervention strategies, and career counseling. The 
training process continues. 

Residence Hal! Programming 

Programming in the residence halls has two purposes: the development of 
competence in students and the establishment of individual identities. Students 
are encouraged to develop critical thinking through programs and activities. A 
number of by-products have occurred, including reduction in vandalism, increased 
positive dispute resolution, a growth in friendships and sense of community, and 
academic improvement. 

Ivanhoe Center for International Programs 

A donor wishes to contribute to the founding of an international student 
center on campus. The process of assessing international students' needs has 
begun. Initially established in the library, some early efforts have included continu- 
ing orientation, a host family program. ESL program improvement and support 
materials, and equal access and representation in the center for all international 
groups Continuing development of programs and services is underway. 

Use of ORACLE RDBMS 

The university uses an ORACLE7 Relational Data Base Management System 
(RDBMS) from the Oracle Corporation to store and manage various data. The 
academic data currently serves two university projects electronic advising and 
academic assessment. This provides maximum flexibility in these two areas. 

Orientation Programs 

In developing orientation strategies, three main areas of focus exist-. ( l ) the 
demands and support systems for academic success, (2) education regarding life 
issues, and (3) social adjustment to the institution The university holds a strong 
belief that an orientation program provides students with the necessary informa- 
tion and opportunities to allow students to become fully acclimated to the proce- 
di :s and culture of the institution The development of support systems within the 
institution to encourage students' success is essential When properly planned and 
executed, orientation programs increase the likelihood of a student's successful 
completion of an academic program at the university. 



Southeast Missouri State University 

Cape Girardeau, Missouri 

Students who receive and participate in a quality educational experience will 
persist towards graduation; this is the premise upon which Southeast Missouri 
State University operates. The University Studies program is based on the attributes 
of a liberally educated person who is able to succeed in the global village of the 
2 1 st century Among the nine objectives which provide the framework forthe 
program are the following. 

• Possessing the capability of demonstrating critical thinking skills, 

• Having an understanding of various cultures and their interrelationships; and 
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• Achieving the ability to integrate the breadth and diversity of knowledge and 
experience 

Within the University Studies program, students must complete a total of 48 
credit hours or 16 courses. Each course incorporates the objectives within its 
curriculum All new students enroll in a freshman seminar to assist in their transi- 
tion to the rigors of a college education. 

The Student Success Series will be initiated in Fall Semester 1994 as a 
supplement to the freshman seminar course. In addition to supporting the nine 
objectives of the Unive-sity Studies Program, the following themes will run through- 
out all programs: taking personal responsibility, choicemaking and consequences, 
self-assessment, values, active participation versus passivity, and embracing 
personal change. The series is a 10-week program in which activities are designed to 
mimic the classroom experience as much as possible. 

The Southeast Quality Experiential Learning Project, referred to as "SEQUEL 
for Success," was a joint effort between Academic Affairs and Student Affairs 
establishing an institutional goal that, by the year 2000, every Southeast student 
will have participated in a significant experiential learning component. This initia- 
tive supports the objectives of the University Studies Program as well as links 
classroom learning to "real world" activities Helping students see the benefits of 
their education as evidenced through experiential learning opportunities will 
enhance student success. 

Project RECOVER was initiated to identify and, when needed, intervene in the 
lives of students who were considered "at risk". Students were selected based on 
their ACT scores and were contacted by a faculty or staff member during the sixth 
week of the fall semester. Project RECOVER emphasized three primary areas; study 
skills, career development and personal adjustment issues. All callers were trained 
to refer students to appropriate campus offices and programs The importance of a 
connection and/or relationship between students and university faculty/staff is vital, 
and project RECOVER highlights this Students who are part of this project have 
statistically and significantly higher GPAs and higher fall-to-spring semester 
retention rates than other students with similar academic profiles. 

The Summer Prep Academy, created to provide provisional educational 
opportunities to students who were denied admission to the university, but who 
achieved a minimum ACT of 16, requires each student to enroll in two three-credit 
academic courses plus a one-credit course entitled University Academy This course 
is designed to provide a sound base for further achievement within the university. 

Southern Illinois University at EdwardsviNe 

Edwardsville, Illinois 

This is a comprehensive regional university that assigns first priority to 
undergraduate education; the university serves southwestern Illinois and St. Louis. 
To counter a declining enrollment trend in the early 1980s, attention focused on 
building a comprehensive undergraduate student recruitment and retention 
program, i.e. enrollment management. This initiative resulted in the appointment of 
an assistant vice president for admissions and retention, responsible for overseeing 
and coordinating academic support services units such as student recruitment and 
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academic marketing, school and college relations, admissions and records, student 
financial aid, instructional services (i.e. developmental education), academic 
counseling End advising, the international student advisor, the Special Services 
Program, Disabled Student Services, and Career Planning and Placement. 

An undergraduate recruitment and retention plan was approved for imple- 
mentation by the president in 1986. The plan, comprised of 23 major interrelated 
recommendations dealing mostly with student retention initiatives, has been 
aimed at creating a retention-oriented culture campus-wide. Several of the recom- 
mendations charge deans with initiating and sustaining retention efforts within 
their respective schools and reporting progress in this regard annually. Most 
recommendations have been implemented, and the plan is currently being up- 
dated. 

A broad range of retention-related policies and programs are functioning and 
include, for example, pre-entry advising, registration, orientation and university 
experience courses for new students, mandatory advising for all students each term, 
high school course requirements for admission, and required placement testing 
and enrollment in developmental courses for students with high school compe- 
tency deficiencies in reading, writing and mathematics. A Special Services Program 
for disadvantaged students offers intensive advising, tutoring and supplemental 
education, and cultural activities. Similarly, particular advising and instructional 
support services are provided to disabled students. A recently established Student 
Service Council involving staff from both academic support service and student 
affairs units is charged with improving the quality of "customer" services provided 
to students, faculty and other staff, and the public. Other retention-related activi- 
ties include learning communities, an assessment program to improve teaching 
and courses, and a Student Leadership Development Program 

Recognizing a commitment to reinforce the academic endeavors of an African 
American enrollment of almost 15 percent, special retention efforts are directed to 
these students. For instance, there is a minority recruitment and retention program 
which includes scholarships and mentoring, Project GAIN (Get Ahead In Nursing) 
for nursing majors, the Minority Engineering Program, Project ABLE for sociology 
majors, and Project MORE (Minority Outreach and Retention Efforts), a cooperative 
program to facilitate the transition and retention of students from community 
colleges 

The East St. Louis Center provides services to that city which has a large 
African American population; the services are aimed at preparing that city's youth 
for educational advancement from pre-school through high school. Such services 
include a Science Awareness Program to improve scholastic preparation in this area 
for high school students and a SummerTransition Program at the main campus for 
college-bound students 

Cohort studies are conducted on new freshmen and new transfer students. 
An on-line Student Information System which is available to all advisors, supports 
the academic advising and monitoring process. Participation in a state-wide 
feedback reporting system about academic performance informs high schools and 
community colleges about the progress of their former students. 

Macro retention actions have included conversion to a semestercalendar 
from a quarter calendar in 1993 to enable students to progress at a more reason- 
able rate through an academic year. Additionally, construction of a new student 
residence facility is scheduled, as is the creation of a College of Arts and Sciences 
in 1995 Creation of the college is intended to provide an academic home for 
undeclared and undecided students, to further strengthen academic advising 
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coordin.v on between general education advisors and major advisors, to build 
closer curriculum relationships between developmental education and academic 
disciplines, and to improve coordination of the General Education Program 

Since the late 1980s, enrollment and retention has improved, most notably 
among minority students. 

Southern College of Technology 

Marietta, Georgia 

The retention model used by the Southern College of Technology places 
students in remedial coursework based on their SAT scores and their results on a 
systemwide Collegiate Placement Exam, the CPE. The proposed model will attempt 
to mainstream all students in the case of math into one of four newly-designed 
math courses in accord with their placement results on a locally-calibrated version 
of a test developed by the Mathematics Association of America; and in the case of 
English, into beginning composition courses In math, English and reading, the 
additional support needed by some students will be provided by the staff of the 
Learning Resource Center. This center will focus on the areas of English, English as 
a second language (ESL), reading and math 

The Southern College of Technology is a college of about 4,000 students 
offering degrees up to the masters level. To understand the difference in the reten- 
tion problem as compared to others, it is important to note that all undergraduate 
degree programs require students to take about 20 hours of math and statistics up 
to calculus level Studies conducted of student data at Southern Tech have shown 
that the retention problem is largely a math readiness problem, slightly more than 
90 percent of students who graduate earn a C or better in math the first time they 
take it. Even though the proposed retention model will emphasize mathematics, the 
English. ESL and reading problems of the students will not be ignored Having pilot 
tested a model where students who earn less than a C grade on any composition 
they are assigned are required to go to the writing center for assistance and guid- 
ance, it is believed that the model can correct student deficiencies in writing as well 
as through formal remedial coursework 

Southern Tech has three years worth of baseline data on student performance 
in our previous math sequence and in the English and physics sequences. The 
school also has one-year retention statistics for the past six years as well as gradua- 
tion data These data will be used to judge the attainments of students who will be 
using the proposed new model It will take two to three years to collect all of the 
data necessary to address the retention aspects of the study, and the results will be 
submitted as soon as the data has been analyzed 

Southwest Texas State University 

San Marcos, Texas 

Southwest Texas State University is a comprehensive public university 
committed to academic excellence through the recruitment and development of 
high-quality students and the promotion of diversity in the university community 
At SWT. student success and satisfaction are products of honest recruitment, 
effective instructional and co-curricular programs and services, and a competent 
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and caring faculty and staff. Thus, all segments of the university must work together 
to improve student retention. 

SWT's enrollment management plan seeks to shape the characteristics, 
quality and diversity of the student body as well as to control the size of the student 
population. Early enrollment management initiatives included strengthening 
admissions standards, tightening probation and suspension policies, establishing a 
general studies core curriculum and instituting minimum grade point averages in 
selected majors. Systematic modeling is used to project and monitor enrollment 
(GPA, retention and graduation rates). In addition, a series of student opinion 
surveys are conducted with enrolled and non-returning students to assess factors 
related to student retention at SWT and to identify areas for instructional action. 
Briefly, retention program efforts are as follows- 

• Comprehensive orientation programs for new freshmen and transfer students are 
conducted prior to the start of each semester. For orientation to the fall semester, 
intensive three-day sessions to emphasize academic counseling are held during 
the summer; these provide opportunities for discussions with faculty, staff and 
students and answer questions about university life and services. 

• The Freshman Seminar is a one credit hour course required of all incoming 
freshmen since fall of 1988. The course guides helps students understand what a 
university is, what the student hopes to achieve and what he or she must do to 
achieve it. It also helps underscore the relevance of a university education to a 
student's personal, professional and civic life, both during and after college. 

• Assessment of the Freshman Seminar has included student evaluations of faculty 
and surveys to determine attitudinal changes fostered by the course. One-third of 
the freshman class, randomly selected, takes the Freshman Seminar and this has 
resulted in a 6 percent improvement in the 5-year graduation rate for Freshman 
Seminar students compared to the rate for those who did not take the course. In 
addition, making a grade of B or A in the course is a strong predictc of retention 
at SWT. 

• A collaborative learning model, Targeted Academic Groupings (TAG) Teams, 
consists of 27 students who enter together and progress through the first year 
from orientation to final exams in the spring The team registers for a core of at 
least three courses each semester; students may, however, register for five to 
eight semester credit hours of their choice Thus, the TAG Teams have a common 
group experience at SWT that enables them to answer each other's questions in 
their common classes, provide mutual support, make friends, and learn from each 
other. They also are encouraged to participate together in out-of-class-activities 
such as learning-oriented study sessions and extra-curricular events. Assessment 
of the project revealed significantly higher grades for TAG students and their non- 
TAG peers in core courses such as English composition, American history, 
economics, college algebra and mathematics for business. 

The Student Learning Assistance Center (SLAC) 

Seeks to improve students' academic skills by providing learning support 
resources in six general areas as described Free academic assistance is provided in 
selected subjects, as well as in note and test taking, goal setting and time manage- 
ment skills, and preparation for standardized exams. 
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There is a Residence Hall Tutoring program where free academic tutoring is 
provided during late evening hours after the SLAC office is closed. 

Supplemental instruction provides study skills training in the context of 
traditionally challenging courses such as English, math and history. 

Presentations are made on topics such as study skills, academic improve- 
ment and preparation for graduate school examinations and specialized programs 
can be designed to fit the needs of a class, campus club or organization 

An effective learning three-credit course helps students develop college level 
skills, focuses on how people learn and how they can make positive changes in their 
academic habits through the application of learning strategies and self-manage- 
ment techniques. 

The SWT Mentoring Program seeks to ensure a smooth transition to univer- 
sity life for incoming students by matching them with a faculty or staff mentor who 
serves as a role model, advisor and guide. Mentors meet informally with students 
throughout the first year to discuss problems, concerns, goals, and experiences. 
They encourage students in their academic activities, provid'. information about 
organizations, activities and career opportunities, and refer students to appropriate 
campus resources as needed. 

Assessment of participants' first-year academic progress found that fall 1992 
mentored students achieved an average first-semester CPA of 2 79 compared to 2.33 
for freshmen overall. The percentage of these mentored students returning for their 
second fall semester at SWT was 27 percent higher than for freshmen overall. Higher 
CPA and one-year retention rates were also observed in fall 1993 mentored students 
compared to freshmen overall. A peer mentoring component was added in fall of 
1993 with iunior and senior level peers mentoring new freshmen 

Academic interventions using mid-term grade notifications have been 
effective Faculty teaching freshmen and sophomore level courses assess grades of 
D or F at the mid-point of each fall and spring semester These grades are distrib- 
uted to students via the registrar's office, with a written notice of suggested actions 
to be taken and a list of academic support resources available at SWT Beginning in 
the spring of 1993, various methods of promoting more intrusive intervention with 
these students were implemented 

A high percentage of students experience difficulty passing freshman level 
mathematics courses To help remedy this, the faculty have made systemic changes 
and enhanced the use of technology in the teaching of math courses. 

In the spring of 1994, SWT implemented the Retention Incentive Grant (RIG) 
Program; this is an internal grant-in-aid-program that funds demonstration pro- 
grams, services and curricular initiatives and improves student learning and success 
during the freshman and sophomore years at SWT. Proposals were submitted and 
1 1 were funded totalling approximately $90,000 through a competitive, campus- 
wide process Selection criteria included collaborative authorship, anticipated 
impact of the proposed project on retention of students, particularly on target 
populations, and the potential for convertability to larger scale use at the institu- 
tion Various projects ranging from supplemental instruction programs in math and 
history to mentoring and tutorials of freshman and sophomore students by honor 
students have been submitted to the RIG program The principal investigators of 
these grants will participate in and contribute to a seminar series overthe 18 
months of the grant to exchange information and address issues of student success 
and retention at SWT and in higher education 
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State University of New York, 
College at Geneseo 

Geneseo, New York 

The College at Geneseo offers support to students through a variety of 
activities focusing on undergraduates at large as well as "at risk" groups. As a result, 
these activities combined v/ith a very selective admissions process have resulted in 
a 92 percent return rate from the freshman to sophomore year and a 76 percent 
degree completion rate. Program details are as follows: 

Academic Support Services provided by Academic Departments 

The office of the dean of the college monitors student academic progress at 
the end of each semester and provides academic advisors with the names of 
advisees who are experiencing difficulty in terms of low grade point average 
Students are encouraged to take advantage of departmental support activities 

Counseling Office 

This office provides services which relate to academic skills in addition to 
personal counseling. Topics covered are interest testing, study skiils testing, math, 
writing, anxieties and stress. 

Dean of the College 

Assistance and information are offered regarding course waivers, transfer 
credits, directed studies, study abroad, withdrawals, drop/adds, policy interpreta- 
tion, advisor/advisee lists, visiting student progra. . . cross registration, fellowships 
and undergraduate programs In addition, this office monitors mid-semester grades 
for freshmen and makes referrals as needed 

Dean of Students and Residence Life 

This office coordinates a tutoring service for all students provided by the 
Inter-Greek Council. In addition, special interest area housing for students inter- 
ested in science and mathematics is available for the following majors biology, 
chemistry, computer science, geoiogical sciences, mathematics and physics 
Interest housing is also available for students interested in wellnesr — physical, 
emotional, social, intellectual, cultural, vocational, and spiritual Some sections of 
residence halls have been designated as "quiet " Each year the Dean of Students 
Office also conducts a Quality of Life Survey to ascertain student reactions to 
services offered by the Student Affairs Division. 

Educational Opportunity Program 

Tutoring is offered for students participating in the program as well as 
support services pertaining to note taking, word processing, test taking, time 
management, and writing research papers 

Peer Mentor Program 

The purpose of this program is to provide freshmen with advice and informa- 
tion necessary for adjustment to college by students who are already attending 
Topics covered include study habits, exam anxiety, writing papers, note taking and 
registration 
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Transitional Opportunity Program (TOP) 

Minority students who do not meet regular admissions requirements and are 
financially ineligible for EON have an opportunity to participate in this program 
which involves tutoring, time management, study skills, test taking, library use and 
note taking. In addition, academic counseling and advisement and special package 
workshops are available. Disabled students are accommodated under this program. 

Sports and Recreation Study Table 

Special talent students are required to participate in this program which 
includes time management, study skills and test taking sessions. Other features 
include lectures on exercise, alcohol and substance abuse, and nutrition. 

Since no single office or person has the ultimate responsibility for retention 
(except, indirectly, the dean of the college), related issues are approached as a total 
Geneseo effort — everyone is responsible for retaining students who should be 
retained Extraordinary results demonstrate that a holistic effort works with the 
admittedly bright students who enroll 



After over 20 years of operation, programs that promote retention have 
become far more important than recruitment itself, and such programs have been 
decentralized throughout SUNY at New Paltz. Retention is everyone's responsibility, 
the credit for a successful retention effort goes to those who, over the years, have 
both created and implemented what has become a loosely articulated, constantly 
changing program that continues to provide historically underrepresented students 
with an array of support activities that will enhance their likelihood of graduating 
from the college and leading productive and successful lives after graduation 

The fall 1993 enrollment at New Paltz was 7.94 1 broken down thus 



Of the full-time undergraduate students, 9.6 percent are African Americans, 
8.6 percent are Latino, 4 2 percent are Asian-Pacific Islander, and 4 percent are 
foreign students The four-year retention rates of entering freshmen have increased 
from 45 percent from the 1 986 cohort to 62 percent for the 1 989 cohort. The reten- 
tion rates for Latinos and African Americans in those cohorts have also increased 
from 5 1 percent to 67 percent (African American) and from 42 percent to 57 percent 
(Latino) Part of the increased retention may be attributed to higher admission 
standards 

The College's Educational Opportunity Program (EOP). a state-funded 
recruitment and support program for academically and economically disadvantaged 
students, is the central activity in the institution's efforts to retain historically 
underrepresented students EOP student , Mention has mirrored non-EOP rates, the 
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370 full-time graduates 5 percent 
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1986 freshman cohort had a 42 percent EOP retention rate, the 1 989 cohort had a 
62 percent rate. Entrance standards for EOP students have risen parallel to those 
generally admitted. 

EOP is a prescriptive program for college success; it provides its students 
with structure, support services, role models and leadership opportunities. The 
program seeks to protect and nurture its students without sheltering them from the 
total environment of the college. The academic year program assigns each student 
to a professional academic advisor and a peer counselor, requires students to 
attend study groups, to take a College Learning Techniques course, to learn word 
processing and computer use, and to receive individual tutoring if it is needed. EOP 
students are encouraged to develop leadership skills as well as involvement in and 
commitment to the total campus community 

A major institutional goai at SUNY at New Paltz is the creation of a campus 
environment that welcomes every aspect of human diversity and sets an expecta- 
tion that everyone who works, learns and lives on the campus has a responsibility 
to contribute to the development of an environment where everyone is respected. 
The Student Affairs Division of the College has created a framework for fostering a 
diverse community through programs that make clear acceptable and unacceptable 
behavior forstudents, facultyand staff through activities that help 
underrepresented students "connect" with campus health, counseling and academic 
support services and with religious institutions in the community The development 
of an inclusive residential community emphasizes tolerance, shared responsibilities 
and participation, provides avenues for resolving interpersonal and inter-group 
conflicts, depends on a diverse residence hall staff that provides role models, 
celebrates diversity and appreciates differences. It ii; important to help students 
and staff understand and accept that cultural awareness sometimes means identify- 
ing and socializing with like groups. Fostering student-initiated programs that 
incorporate several of the culturally diverse groups on campus has helped students 
appreciate their own role in creating a comfortable community. 

The college's record of participation in student governance by 
underrepresented students is particularly important; since 1 977, two of the 1 7 
presidents of the Student Association have been African American males, two were 
African American females, one was an Asian male, two were Latino, and one was a 
student in a wheelchair. During these years, many other positions on the Student 
Association Executive Board; Student Senate and Council of organizations were 
filled by historically underrepresented students. 

At least half of the college's underrepresented students are admitted under 
regular conditions. These students are ineligible for EOP and its well-funded 
support services, and are also in need of structure, support, role models, and a 
sense of belonging The Minority Scholarship Program provides a measure of merit 
and need-based financial assistance to students who may qualify for relatively little 
uid. Over the years, supporters of the program have helped the college develop a 
significant endowment of non-state funds designated for minority scholarships. The 
Scholars Mentorship Program, a faculty-sponsored activity, was designed for non- 
EOP underrepresented students. Those who wish to participate are assigned a 
faculty/staff mentor and a peer mentor - all from historically underrepresented 
groups - and are included in special events and trips designed to promote 
multicultural awareness and a sense of belonging Second-year students (Tier II) in 
the program may enroll in a credit course, "Counseling of Underrepresented 
Students, "and serve as peer mentors, luniors and seniors who enroll in the black 
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and Latino leadership course can become Tier III mentors who are actively engaged 
in leadership activities on the campus. 

The Office of Multicultural Programs and Affirmative Action, which reports to 
the president, promotes retention through new-employee orientation programs and 
training workshops for faculty and staff that emphasize the sensitivity to difference 
that is so essential to the smooth functioning of a culturally diverse community. 
Increasing success in making affirmative action faculty and staff appointments helps 
increase the role models available to underrepresented students thereby promoting 
retention 

Historically underrepresented students are often academically underprepared 
and in need of developmental work that emphasizes not only academic skills but 
also a critical thinking curriculum that is integrated with the general education 
courses that students will be taking. In collaboration with EOR the Office of Student 
Affairs, and the academic departments, the Learning Resource Center focuses on 
addressing the pedagogical and academic issues that contribute to the success of 
underrepresented students. The major concern is to avoid as much as possible 
compartmentalizing academic support programs and to find ways to relate them to 
the general academic program: e.g. a unique pedagogical arrangement where in- 
class composition tutors work with at-risk students under the direction of depart- 
ment faculty on a three-course block for non-native speakers of English. This block 
is composed of Critical Thinking. Introduction to Sociology, and Preparatory Writing. 
The goal is to support the needs of the underrepresented students while ensuring 
that they experience the success in the academic program shared by all students. 

SUNY at New Paltz is proud of its achievements in developing and sustaining 
a multicultural community providing a multifaceted, articulated support system 
that encourages the retention of historically underrepresented students A new 
general education program with additional emphasis on a global and culturally 
diverse curriculum, a new major in Latin American Studies, expansion of the minor 
in Asian Studies, planning for faculty workshops on gender equity in the classroom 
and the pedagogy of cultu.al diversity - these represent some of the recent efforts of 
the academic program The university is sure that there are no simplistic solutions 
to the retention of any student and certainly not the historically underrepresented 
Also, there is no part of this institution that can be and remain uninvolved in the 
retention effort A campus that fosters retention of the culturally diverse student 
population is a fragile, volatile, ever-changing community in which all - students, 
faculty and staff - must be committed to the inclusion of all by finding ways to meet 
the wide range of needs that exist among its individual members. 



State University of New York, 
College at Old Westbury 

Old Westbury, New York 

The retention plan of the State University of New York College at Old 
Westbury provides students with a variety of comprehensive and integrated pro- 
grams designed to promote cognitive and effective growth Retention is a shared 
. — ionsibility and a systematic institutional enterprise requiring collaboration 
between and among all divisions of the college Central to the design are the 
programs and services that are responsive to the diverse needs of first-time stu- 
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dents in terms of academic preparation, racial and cultural ethnicity, and the 
special needs of athletes, physically challenged, learning disabled and commuter 
students. 

Retention initiatives at Old Westbury have included a wide array of targeted 
activities. Among these are the assessment and placement of students based on 
their academic preparation. Students' performance on the College Placement 
Examination (CPE) determines the level of mathematics, English and content area 
courses in which they can enroll. A recently implemented post-orientation course, 
"Invitation to Learning," has been designed to assist first-year students in making a 
successful transition to college. This course provides an intensive orientation to the 
College at Old Westbury. In design, it seeks to empower students to be active 
learners and to assist them in clarifying and achieving their educational goals. The 
Retention/Graduation Task Force's publication. A Guide to Academic Success, is espe- 
cially geared to the first-year student. In addition, specially designed courses drawn 
from the sciences, social sciences and the arts, are offered for first-year students 

The college's efforts to provide a more responsive type of academic support 
service have resulted in the implementation of a decentral : zed model for the 
delivery of these services. Individual programs now have a responsibility for the 
hiring, training and supervision of the staff and faculty that provide tutoring fora 
given academic program. This arrangement has also contributed to having tutors 
who are knowledgeable in the subject area that they tutor 

Orientation has occupied a special emphasis in Old Westbury's retention 
efforts It is seen as an empowerment process and one of its primary emphases is 
on goal definition which takes place in various structured and unstructured learning 
experiences In addition, programs have been designed to promote greater bonding 
among students, especially in those students who are more likely to drop out 
because of factors related to transition adjustment, academic boredom, academic 
unprepa redness, lack of certainty about the major/career, and irrelevance of the 
value of a college education. 

A comprehensive academic advising system, supported by the staff of the 
Center for Academic Advising and Testing as well as faculty in individual programs 
occupies a central role in retention efforts at Old Westbury. Academic advising has, 
as its primary thrust, the goal of addressing retention-affecting factors such as 
uncertainty about academic and career objectives, poc. academic preparation, 
heavy work schedules, and irrelevancy of education, profiles which frequently recur 
in students who leave college without graduating 

Old Westbury's interdisciplinary General Education Program places even- 
greater demands on sound academic advisement The need to establish transfer 
credit equivalencies for disciplinary courses requires the application of consistent 
standards of review. The development of a comprehensive transfer of credit matrix 
as well as departmental matrices for area community colleges provides both 
academic advisers and transfer students with the crit.cal advising information. A 
five-week academic advisement period during which students preregister for the 
next semester's courses has contributed to the kind of academic advisement that 
assists students in identifying and clarifying career goals and aspirations. Special 
advisement is also provided for student athletes, as well as for students who are 
learning disabled or physically challenged 

An academic monitoring alert program is in place at SUNY Old Westbury At 
the beginning of the semester, faculty receive information concerning those stu- 
dents in their classes who are on academic probation Faculty are asked to pay 
special attention to these students and to refer them for tutorial and other support 
services Beginning the third week of the semester, an early alert system begins The 
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intent is to begin to identify students who are experiencing academic difficulty as 
early as possible and to provide them with assistance Academic advisers in the 
Center for Academic Advising and Testing serve as the liaison between students and 
their instructors. In addition, the Division of Academic Affairs and the Division of 
Student Affairs have continued to collaborate in developing an effective mentoring 
program 

The success of Old w'estbury's retention initiatives is measurable in terms of 
the cognitive dimensions that manifest themselves in students' ability to complete 
more units of college credit successfully, earn a higher grade point average, and 
show a higher persistence rate. Concomitantly, the effective dimensions of success 
are evident in students' strength and self esteem, increased sense of control, ability 
to set realistic goals, ability to overcome negative perceptions about prior educa- 
tion, and acceptance of responsibility for learning and success. 



State University of New York, 
College at Oswego 

Oswego, New York 

Oswego has worked hard on student retention, and has a good record to 
show for their efforts Our belief is that retention is the outcome of a variety of 
efforts as well as a product of successful learning and living experiences of students 
Retention programs begin with student recruitment and continue through gradua- 
tion. 

There are six main components to the college retention strategy- strong 
administrative support, the presence of a comprehensive data base, including a 
student information tracking system, collaborative linkage between academic and 
student affairs, the presence of a university-wide committee that keeps attention 
focused on enrollment management, specific programs designed to support student 
learning and living experiences, and recognition of student differences in ethnicity, 
learning skills and needs. 

The Enrollment Management Planning Committee makes recommendations 
to the president regarding retention concerns Committee members include indi- 
viduals representing a variety of academic and student service areas A recent 
addition to this program is that each individual academic department has responsi- 
bility to monitor and manage its enrollment and retention. 

The college's ability to monitor enrol! _nt and retention is enhanced by a 
comprehensive, integrated data base which includes preadmission, demographic 
and academic progress data Using a longitudinal student tracking system, the 
Office of Institutional Research and Assessment routinely provides the college 
administration with enrollment and retention data and trends. Furthermore, 
information generated by Institutional Self Studies, Student Learning Assessment, 
and Quality of Life on Campus Project contributes to the college understanding of 
student learning and living experience and needs 

The Office of Learning Support Services (OLS) offers admissions and services 
to students lacking traditional credentials for regular admission OLS also provides 
tutoring and other learning support services to students with physical and learning 
disabilities, non-traditional students and regular admit students who are referred by 
faculty to OLS for special help OLS offers a variety of programs and services 
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Diagnostic/Placement Examination, Pre-Freshman Summer Program, Freshman 
Year Experience Course, Reading and Study Skills Development, Special Instruction 
and Tutoring in Writing and English as a Second Language, Developmental Courses 
and Tutoring in Mach. Peer-Tutoring in all subject areas. Academic and Personal 
Counseling, Financial Aid to EOP Students, Career and Graduate School Informa- 
tion and Counseling. 

A variety of programs such as psychological counseling, freshman orienta- 
tion, resident hall programs, freshman year experience courses, Student Advise- 
ment Center for undeclared majors, and exit interview of withdrawals, are designed 
to help students understand the purpose of college education, learn about college 
resources and requirements, explore values and interests, establish supportive 
relationships with faculty, staff and fellow students. Recognizing the role of student 
involvement in their learning experience, students are encouraged to participate 
actively in nearly all departmental and college-wide committees. 
Following is an overview of selected diversity initiatives: 

• The Institutional Five-Year Plan and Strategic Planning Document include goals 
for a multicultural community. 

• The college's multicultural initiatives are planned and coordinated by a number 
of institutional committees 

• Programs such as faculty and staff training and general education requiremr.its 
are developed to increase understanding of multicultural issues, 

• Diversification of the human resource composition. 

• Special recruitment/admissions efforts targeting people of color/communities. 

• A number of support prog>ams are developed to enhance minority student 
success. 

• Minority student success and achievements are recognized through scholarships, 
luncheons and receptions in honor of the student. 

• Student retention, particularly minority student retention, depends upon the 
students sense of "belonging'' or "fit" within the institutional climate. The student 
services division has designed program goals that encourage both "fit" and 
interaction. 

State University of New York, 
College at Potsdam 

Potsdam, New York 

The college is committed to a proactive, successful program of student 
retention and graduation The primary campus group charged with working on this 
issue is the Retention Committee, comprised of faculty, students and staff The 
committee examines the effectiveness of retention efforts and proposes programs 
and services to address any deficiencies Those recommendations are as follows 
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Retention Activities - Academic 

An important element in retention success has been the development of a 
support system to help students develop effective learning skills. There are four 
mutually supporting components of the program The first is a three-credit learning 
skills course which, although open to all students, is targeted at freshmen and 
transfer students A second component is a strong peer tutoring program. The third 
is a Learning Skills Center located in a residence hall. The fourth is a strong empha- 
sis on providing learning skills support for students who are specially admitted to 
the university. 

Evaluation 

One of Potsdam's strongest retention components is the evaluation process. 
The college again participated in the national administration of the ACT Student 
Opinion Survey. Additionally, the Office of Residence Life conducted a Quality of 
Life survey for the residential population. Exit interviews with students who have 
decided to withdraw from the college are a part of the program. All these data are 
used to evaluate and improve programs that are intended to serve students 

Tracking 

Potsdam's retention tracking systems focus primarily on the review of longitu- 
dinal data. Data collected over nine years allows for the identification of areas of 
concern and success. Surveys include information associated with demographics, 
reasons why students chose the college, and their plans for the future 

Recommendations for Retention Strategies 

It is recommended that efforts to improve the advising system must be 
substantial and include a reward system and comprehensive involvement and 
training of faculty from all schools. A sound, developmentally-oriented advising 
program which would contribute greatly to student retention efforts requires 
recognition, rewards and time. 

It is also recommended that an advising system is one that meets the needs 
of the entire college community. It requires effective tutoring, learning to learn, and 
other academic support services; stronger support systems for an increasingly 
diverse population of students, faculty and staff; and a focus on efforts to gather and 
analyze data to assess areas of concern and strength. 

It is finally recommended that efforts be made to streamline financial ser- 
vices The cost of higher education and related financial services influence retention 




The Richard Stockton 
College of New Jersey 

Pomona, New Jersey 



Stockton College has a number of programs and practices that contribute to 
its progress in retention. The programs listed below can be divided between prima- 
rily academic and primarily non-academic programs, with the exception of one 
which is really both 
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Summer Orientation 

Stockton has summer orientation programs for both new freshmen (defined 
as including transfers with fewer than 16 credits) and new transfer students. The 
most important features in these programs are that they are one-day programs of 
small group activities. Training sessions are mandatory for all group leaders and 
families are invited to activities. 

Safety and other important issues as well as interest in students are very 
important factors in the implementatio.n of this program. 

Academic Programs 

General Features of the College. Stockton College has small classes, variety and 
options in class scheduling, accessible and student-oriented faculty, a commitment 
to technological advancement, as well as faculty vitality enhanced by various 
programs 

Academic Advising. The availability of faculty for consultation is an important 
feature, as is cancellation of classes two days each term before pre-registration to 
assure time for student meetings with specially-assigned faculty advisors There is 
also assignment of students to advisors who are trained to address the special 
needs of freshmen. 

Freshman Seminars These seminars, (credit-bearing) academic content 
courses, are required for al! new freshmen in the first semester. Classes are semi- 
nar-sized with heavy emphasis on discussions and student responsibility. For 
students whose basic skills test results place them in required "Readings" courses, 
that is their freshman seminar; other students can choose from offerings in arts and 
humanities, natural sciences, and social sciences For students who registerat 
summer orientation, their seminar instructor is also assigned as their freshman 
preceptor so as to increase the likelihood of forming a close connection. 

Mentor-Scholar Program This program is offered particularly to strong incoming 
freshmen upon admission and connects the student to a faculty member in the 
student's area of academic interest for independent studyduring the freshman year 

Articulation Programs. These programs are negotiated wit;-, a range of graduate 
and professional schools and include medical and related fields. The program 
allows students to start a professional school before completing an undergraduate 
degree These programs also enhance attention to and retention of lop students by 
outlining a clear track to post-graduate study 

Non-Academic Programs 

Housing Stockton is the most residential of the New lersey state colleges. 
Among its features are an 80 percent increase in beds, construction of two activities 
centers and a guarantee of housing for incoming freshmen. 

Undergraduate learning, Training and Awareness (ULTRA) This program consists of 
workshops and other activities relating to personal development, training in such 
areas as CPR. leadership development, alcohol/substance abuse awareness, 
smoking cessation, as well as awareness of intercultural issues 

Minority Retention 

Retention rates for black students are almost identical to those for white 
students The reasons include 

• ULTRA and other Student Services programs and workshops on multiculturalism, 
interracial relationships and other themes 
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• Sponsorship of the Human Relations Coalition, a collaboration of the college and 
off-campus groups committed to improving inter-group relations. 

• The Holocaust Resource Center. 

• Conspicuous leadership in both administration and faculty by minority individu- 
als who can serve as role models. 

Stockton College has been strikingly successful at retaining minority stu- 
dents, the implementation of the programs described above is the main reason for 
the college's success. 



Academic Advising 

Towson State University has several academic advising initiatives that are 
directed toward improving retention. These initiatives have been driven by the 
concept that academic advising is an extension of the university's teaching mission. 
Through the use of this teaching model of advising, the university has been able to 
develop interactive and productive group and individual advising that views advis- 
ing as a shared responsibility between student and advisor. The processes are 
intended to help students make better decisions rather than make decisions for 
them. University initiatives include mandatory advising, supplemental advising, 
peer advising, and a process for self-tracking 

Mandatory advising was instituted forall students in the fall of I987 Since 
that time, all students with a declared major have an advisor within the major 
department Both one-on-one and group advising is conducted Students who have 
not yet declared a major are advised by faculty members in the core liberal arts and 
sciences departments. 

Professional, non-academic advisors support faculty advising efforts. These 
individuals staff the University Academic Advising Center, which serves as a clear- 
inghouse of information on university policies and procedures. Advisors assist 
students in the processes of evaluating their progress toward degree completion, 
appealing to the Academic Standards Committee for exceptions and waivers, and 
withdrawing from the university. Special advising sessions for at-risk students are 
scheduled regularly and by appointment. Additionally, the UAAC staff conducts a 
junior audit for each student as soon as the student has completed 75 credit hours. 
This audit is for use by the student and his or her academic advisor. Since the 
institution of this audit, the number of students whose graduation applications 
have been declined because of deficiencies in completing requirements has de- 
clined markedly 

A successful new advising initiative is the creation of a corps of trained 
Student Academic Advisors who, under the motto of "Students Helping Students," 
work in the University Academic Advising Center. They answer frequently asked 
questions about academic rules and regulations and assist students to prepare for 
sessions with faculty advisors Student Academic Advisors insure that time-sensi- 
tive information is printed weekly in the student newspaper, distribute advising 
worksheets and guidelines to students enrolled in introductory composition 
courses, and serve as advocates for undergraduates by suggesting ways to make the 
catalog and other materials more useful 
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Since fall 1993, all students have been able to use Access, a computer system 
that permits them to access their own transcripts and course schedules, check 
course availabilities, and print checklists of the general university requirements. 
Further, the student can use the junior audit as a self-monitoring device. 

Institution-Wide Outreach/Orientation 

The university uses a variety of vehicles to promote university-wide outreach 
and orientation to assist students make the most of their collegiate experience. 

Begun six years ago to assist new freshmen, the annual Exploration Day has 
become a major campus event, lointly sponsored by units of the academic, student 
affairs and business and finance divisions of the university, Exploration '93 con- 
sisted of six "fairs" — the Student Activity Fair, Volunteer Fair, Part-time lobs Fair, 
Academic Fair, Health Fair, and Recreation Fair. The day permits students to explore 
links between the academic and co-curricular aspects of the university. 

The Catalyst Theater is a social issues, interactive theater group which 
appears at numerous campus activities and helps members of the campus commu- 
nity reconsider attitudes toward race, sexual orientation, alcohol and drug use, and 
other issues that affect student adjustment to university life. 

The Alcohol Intervention Program seeks to help the student deal with alcohol 
abuse while continuing his or her education. Rather than suspending students for 
alcohol-related problems, the university requires mandatory attendance in this on- 
campus alcohol program. The success rate has been high. 

Service learning opportunities are an important part of the university's 
programs Project Marj is an outdoor wilderness experience through which new 
students build a community of interdependent people. Similar to "outward bound" 
programs, it is an orientation supplement. A less strenuous parallel to Project Marj 
is The Murder Mystery. In the process of solving a fictitious murder of a member of 
the campus community, students get acquainted with one another and with the 
university's offices and personnel. Work with local Habitat for Humanity groups is 
offered to students as an important service learning opportunity. 

Programs for Specific Populations 

The university has several programs for specific populations. Included in 
these are programs for African American students, such as special orientation 
meetings for newly-admitted students and parents; a Black Scholars Program which 
presents distinguished African American scholars who give lectures and class 
sessions; the Students Achieve Coals through Education Program (SAGE) which 
focuses on entering minority students; and Assisting Incoming Minority Students 
(AIMS) which features student mentors and facilitators who work with the SAGE 
orientation program. 

The university also has developed programs to work with student athletes to 
help ensure their academic progress, with students with disabilities through 
supplemental advising services, with international students who are non-native 
English speakers, and with honors students through the Honors College and other 
special recognitions The university has established a Task Force on Cay, Lesbian 
and Bisexual Concerns in an effort to make the campus environment more hospi- 
table to all students 
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University of Guam 

Mangilao, Guerrero, Guam 

The University of Guam serves students from all the island countries of the 
western Pacific as well as from the various Asian countries. The students, many of 
whom are in the process of learning English as a second language, exhibit varying 
degrees of academic preparation. As a result, student retention is a top priority. 
Although efforts have been spearheaded by the president, retention, an on-going 
concern, is also the responsibility of everyone on the faculty and in the administra- 
tion. Retention efforts are enhanced by generous local financial aid in addition to 
the federally-aided programs. 

The university's retention success results from its ability to provide individu- 
alized attention to the needs of students, and from faculty and administrators who 
possess cultural sensitivity. A tracking system facilitates early intervention for at- 
risk students The university provides load allocations to faculty to study student 
success rates and the effectiveness of academic efforts. Developmental programs 
are given a large share of the academic budget They are staffed with senior faculty. 
Student counseling and student affairs are not just collateral services, but are 
essential to the student's academic success and to retention efforts 

The university has instituted outreach programs and on-island symposia, 
where members of the university go into the community and to the islands of 
Micronesia to make presentations about higher education to prospective appli- 
cants. They also cooperate with regional educators in providing effective college 
preparatory programs in their schools . 

A university-wide committee monitors orientation and advisement programs 
Various tutorial programs will be consolidated into a comprehensive across-the- 
curriculum learning center Recognizing that the student's sense of community and 
belonging is essential to retention, the university encourages the establishment of 
student organizations for the various ethnic groups that make up the student 
population 



University of Memphis 

Memphis, Tennessee 

The University of Memphis' commitment to quality education is reflected in 
the programs and services offered. These include courses in general education, the 
majors and any academic enhancements needed, including those for students on 
academic probation 

All Educational Support Program (ESP) staff and tutors are provided informa- 
tion and professional development on topics of diversity — cultural and learning 
styles — and instructional strategies. Issues of cultural sensitivity, awareness of 
differences and vvlue of diversity are topics for discussions, modeling and observa- 
tions. 

The staff and scholarship tutors in each of the ESP learning centers are 
representative of the diversity of the student body There are six learning centers 
strategically located on the campus to meet the needs of the students, offering free 
classes, workshops anc' seminars during regular and extended hours The focus is 
on knowledge of the curriculum content, understanding and awareness of faculty 
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expectations and specific writing-across-the-curriculum requirements. 

Networking is encouraged through the ESP Scholarship Tutor Core in the 
following ways the buddy system (new scholarship students are contacted by tutor 
core members); a grapevine information system (peer support based on classroom 
experiences and with specific professors); formal and informal tutor-led study 
groups; involvement with peers and upperclassmen who are in the same majors; 
and recruitment and public relations activities on the campus and in metropolitan 
elementary and secondary schools.' 

Black Scholars Unlimited is an honor society which involves high ability 
students in cultural and academic activities that will assist them in developing 
career and academic goals. This organization enhances the academic experience by 
promoting scholarship, leadership and service. Faculty and students are mutually 
supportive and encourage one anotherto achieve excellence in all their academic, 
career and service pursuits. 

In the mentor program, faculty and staff assist members of Black Scholars 
Unlimited to develop academic and career goals and to nurture closer relationships 
among faculty and students. The Annual Black Scholars Unlimited Scholarship 
Breakfast honors and recognizes all black university-wide scholarship recipients and 
includes their families and ministers. The Black Scholars Unlimited Study Table, 
held once a week, is an opportunity for students to study together away from 
distractions. 

The Developmental Workshops offer topics such as career development, 
post-graduation study and test preparation. The workshops help students prepare 
for further study and the professional world after graduation. 



University of Nebraska at Kearney 

Kearney, Nebraska 

The most successful retention strategy at the University of Nebraska at 
Kearney has been that of providing a high quality educational experience. The 
institution's primary goal has been to provide the best possible educational 
experience for students, both inside and outside the classroom. 

UNK experienced substantial enrollment growth in the 1980s; then the 
decline in freshman class enrollment in the 1990s was attributed to the declining 
numberof students graduating from Nebraska high schools. UNK then began a 
more concerted effort to study retention 

There are currently a number of retention-related initiatives underway at 
UNK. These efforts involve gathering data and increasing the institution's under- 
standing regarding the reasons students stay or leave the university. Specific 
attention is being focused on conditionally admitted students, enhancement of 
academic advising, and development of new systems to coordinate retention 
efforts. 

The various retention efforts currently underway at UNK take the form of a 
Student Information System, a Learning Skills Center/University Foundations 
Courses. Academic Advising Task Force, a Pilot Retention Program, and TRIO/ 
Student Support Services 



Student Information System 

The Student Information System has been in use since the 1 990- 1 99 1 aca- 
demic year This system has allowed the university to track the number of students 
who leave during and at the end of each semester. The availability of this type of 
information has helped the university to confirm that not all students who leave are 
academically unsuccessful. Slightly more than half of these students have CPA's 
above 2.0 According to the records, academically successful students who leave do 
so because they are generally unhappy and not personally satisfied. They are unsure 
of their purpose for being in college, and in some cases, personal issues make it 
difficult for them to continue to attend. Others leave to pursue a new and different 
course of study at another institution. 

This system also tracks data such as the number of students enrolled in 
specific degree programs and in specific courses within those programs. Keeping 
these records allows reporting to college deans regarding enrollment trends in their 
areas. 

Learning Skills Center/University Foundations Courses 

This center offers a "University Foundations" course which is taught by 
student affairs staff members. Enrollment in the course is open and all new stu- 
dents at LINK are encouraged to enroll. The course covers adjustment to college life, 
and gives students the knowledge and confidence they need to succeed at LINK. 

Among the skills taught are time and money management and students are 
required to attend activities on campus and special interest lectures. Also in this 
case, records indicate that new students who successfully completed a university 
foundations course have a higher retention level than those who do not. 

Academic Advising Task Force 

This task force has been created to evaluate the advising p;ocess its member- 
ship includes representatives from all areas of the university community Initial 
efforts have included two surveys designed to gauge the quality of academic 
advising available to students 

A faculty survey asked for input regarding the purpose, goals, organization, 
selection and training involved with current academic advising practices. The results 
of both faculty and student surveys, are currently being compiled and analyzed in 
order that new ways of strengthening and improving the academic advising program 
may be identified. 

Pilot Retention Program 

A pilot retention project has been organized within the past year by a team of 
faculty and student affairs staff members The program provided mentoring and 
advising activities to help "connect" students to the institution 

The team identified two criteria as indicators of retention risk 

• students who identified themselves as first generation college students, 

• students who had composite ACT scores of 20 or below 

The project team had 20 responses to the invitation to participate in the pilot 
program. While the results of the project are encouraging, the team members were 
not convinced that the project made a difference They however believed that many 
of the participants were successful because of their personal desire to succeed. 
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TRIO/Student Support Services 

During the period of the pilot retention project's development, UNK was also 
awarded a TRIO grant by the Department of Education for creation of a St udent 
Support Services program. Student eligibility for the program was based on being a 
first generation college student with academic need. 

Members of the retention project team assisted the director of the Student 
Support Services program in developing the new program by using findings from 
the pilot project. Also, students who had participated in the pilot program met with 
the director of Student Support Services program, to offer advice on developing 
activities which would appeal to students. 

Future Plans and Efforts 

The next step in UNK's retention efforts will involve coordination of the 
various efforts currently underway. Certainly, the pilot retention project was the 
beginning of that kind of coordinated effort Examination of the above programs 
raises questions regarding the "comprehensiveness" of current retention efforts, 
and the need for a coordinating master plan These topics will be investigated over 
the next several years, as improvements in retention efforts play an increasingly 
integral part in UNK's enrollment management plan. 



The university, committed to the retention and successful graduation of 
students, has developed numerous retention strategies across the campus in 
administrative and academic units. Those efforts include. 

Admissions and Financial Assistance 

The President's Office and the Division of Academic Affairs ensure sufficient 
financial aid opportunities and participate in numerous recruitment and admis- 
sions efforts. Special focus and opportunities are afforded minority students. 

Academic Advising 

Specific departments have extension efforts in academic advising that 
address the needs and hopes of ethnically and racially diverse groups. The College 
of Arts and Sciences conducts extensive academic advising and has a special 
program entitled Boosting Education Awareness of Minorities (BEAM). The College 
of Business Administration has programs entitled INROADS and College Awareness 
for pre-college counseling, a Northeast Florida Institute of Science/Math for 
students and teachers, and specific scholarships for minority students. The College 
of Education and Human Services supports Teacher Education for America's 
Minorities (TEAM) and special activities at rural schools. 

Student Services 

The Division of Student Affairs has numerous focuses on minority students. 
Its College Reach-Out Consortium address pre-collegiate students, QUEST (Quality 
for the Ultimate Educational Success Today) works with first-time students, and 
special summer graduate programs address specific populations Faculty and staff 
serve as mentors to first-time and first-time graduate students Tutoring and 
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academic and personal counseling opportunities are available to all students. 
Special programs include the Black Men's Focus Group, Cooperative Education 
Programs, and College Level Academic Skills Test (CLAST) students. 

All these efforts are supported with university funds, private funds, and 
government and foundation support. 

University of Northern Iowa 

Cedar Falls, Iowa 

The university is committed to the concept that the academic success of a 
student is accomplished in large part by achieving appropriate matches between 
the student and the college community. Student persistence, retention and gradua- 
tion rates increase when students are correctly matched with the appropriate 
institution, academic counselor, curriculum, faculty, co-curricular activities, men- 
tors, and college culture. Academic Advising Services at the university attempts to 
facilitate these matches for students. 

Academic Advising Service's efforts are imbedded in a philosophical view that 
holds that the key to student success is the advising service's promotion of aca- 
demic advising as an educational process Students are challenged to perform well 
academically as well as challenged to make appropriate academic choices. Further, 
students are challenged to examine all of their educational choices through the 
promotion of critical thinking, research skills, and independent thought. Develop- 
mental advising at the university is based on three underlying assumptions: ( 1 ) 
advising is multifaceted and requires a broad support network of faculty, staff and 
student assistants; (2) every student has the right to an advisor who is responsive to 
needs, and (3) important to an effective advising process is a professional, helpful 
atmosphere which challenges students to clarify their educational goals and 
interrelate all aspects of student life to help them achieve their goals, encourages 
students to take advantage of all resources and opportunities, and allows students 
to become informed about educational options and academic policies and proce- 
dures. 

Academic Advising Services 

Professional and peer advisors are available to all students requesting 
advising assistance, but speciai attention is given to freshman students who have 
not selected or are changing a major, and students who have been readmitted to 
the university Freshmen with declared majors are assigned to academic depart- 
ments, all others secure help from Academic Advising Services. 

A key feature of the university's advising program is the close ties between 
residence hall staff and academic advisors services staff Residence hall coordina- 
tors are assigned students to assist; off-campus students are assisted by academic 
services r'aff. Coordination, monitoring and evaluation are regular aspects of this 
endeavo: 

Advising services are available to special populations of students, including 
athletes, nontraditional and international students. 

Peer advisors also play a key role in academic advising for freshmen. These 
advisors help first year students search for resources, identify options and evaluate 
choices Academic advising is conducted under the leadership of a reading/learning 





strotegies specialist. In addition to classes designed to improve study skills and 
improve reading, individual assistance is provided. 

The formal advising system at the university is characterized by an emphasis 
on decentralization; each academic department has responsibility for its students 
Advising is more than an explanation of curricular requirements and includes 
mentoring, teaching, supporting, counseling and referring. 

Advising Freshman Students 

While academic advising is ensured for all students, special attention is given 
to the advising of freshman students. These efforts include summer orientation/ 
registration, individual appointments, analysis and discussion of mid-term grade 
report notices, fall academic departmental meetings, advisor; letters at the end of 
the first semester, and a Declaration of Curriculum Day in which students formally 
declare a major. 

Survey of Students Who Have Withdrawn 

Efforts were made this past year to identify reasons why academically 
successful students, who indicated an intention of returning to the university 
through advanced registration, decided to withdraw from classes prior to the 
beg inning of the term Through i j of a questionnaire, information is sought and 
will be analyzed in an effort to improve the retention and graduation rates for 
students of the university 



University of South Carolina at Aiken 

Aiken, South Carolina 

The University of South Carolina at Aiken uses a numbei of methods to 
measure and increase student retention. There is presidential and upper-level 
administrative support for all retention activities and studies 

Orientation and Advising 

Orientation is required of all new students, with specific orientation activities 
for full- and part-time students, parents and spouses. 

The university has tightened admission standards and requires prerequisite 
high school level college preparatory courses The use of placement tests in writing, 
mathematics r. r >d foreign languages helps ensure proper advising in these areas, 
development^ curses are required when necessary 

The Office of Academic Advisement oversees an early warning system for 
students at risk. As a result of this system, there has been an increase in the 
retention and graduation rates for all students, including minorities and athletes. 

Retention Studies 

To help monitor the success rate of students and help ensure responsive, 
effective programs, the university has undertaken an number of studies and initia- 
tives The Student Migration Studies, a computerized tmcking system, notes 
student progress by major, department and college and compares any two semes- 
ters' records of academic mobility and progress Data on graduation, continuation 
and withdrawal are reported to appropriate offices and faculty members. 
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Cohort groups of full-time freshmen are tracked to examine the percentage of 
students that return for subsequent years, as well as the percentage that graduate 
or return after absences Transcript analyses have been performed on selected 
cohort groups to identify variables that would affect retention and time-to-degree 
completion 

Annual surveys of students, former students, graduates and employers 
provide information to guide administrative and academic planning for student 
services and retention Special surveys have been done for evening students to 
explore possible alternative course delivery mechanisms. An Enrollment Planning 
Task Force has been established to determine additional data that the university 
should monitor on a regular basis to guide its orientation/advising/retention efforts 

University of Southern Colorado 

Pueblo, Colorado 

USC's retention efforts continued in the same vein as last year by focusing on 
creating a student-centered campus Efforts are directed at student success rather 
than at retention However, the view of faculty and staff shifts to retention when 
discussions about lowering '.he quality and relaxing standards diminish 

Student Success Plan 

The president appointed the full-time position of director of student success 
to address student success, multiculturalism and partnerships The Student 
Success Task Force (SSTF). formerly the Student Retention Committee, examined 
the retention plans which were developed and submitted as part of the I992-1993 
effort and reviewed the li'erature to determine critical periods which occurduring 
the academic year in the lives of the students 

The plans of the SSTF were analyzed to determine what the relationship was 
between the activities outlined in the plans and the critical periods identified in the 
literature review This analysis was forwarded back to the departments with a 
suggested time frame for the implementation of the activities listed in their student 
success plan Many plans contained appropriate activities for the students, but 
many were scheduled after the identified critical time frame This activity caused 
various units across the campus to create a student success plan with a time frame 
that was more relevant to the students' needs The suggestions did not disregard 
the activities which had already been developed, but served to reinforce those 
which had been deemed valuable and provided a rationale for an implementation 
timetable 

Student Advising 

Advising plays a significant role in student success at USC One of the 
features of good advising is leading students toward academic success by placing 
them in the appropriate courses To this end, an ad hoc committee was established 
to determine how best to measure proficiency in mathematics and writing Faculty 
worked on the dc-velopment of instruments which could evaluate the performance 
of entering students in relation to the expectations of the university In the state of 
Colorado, four-year institutions are not permitted to offer developmental education 
courses, a svstem mu^t fhe^fore be in place to address the needs of underpreprired 
students, once they have been identified During the coming year, there will be 
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pilot schemes using the assessment instruments developed by faculty. An agree- 
ment has been reached with Pueblo Community College to deliver the remedial 
coursework needed on USC's campus Assuming that the pilot schemes are 
successful, the advisement process will become easier and students will be coun- 
seled out of courses which they would normally fail without the prerequisite skills. 

Campus-Wide Involvement 

The student body of the university is 27 percent ethnic and racial minority. A 
Multicultural Council has been formed with the president as (self-appointed) 
administrative representative. The council addresses the integration of culture and 
gender in the curriculum to create a Center for Ethnic and Gender Studies, and to 
foster an harmonious atmosphere This is the first attempt at a campus-wide 
infusion of diversity. 

Also in support of this effort, a Plan for Realizing Institutional Diversity 
Enhancement (PRIDE) was produced by American Council on Education Fellow 
Euphemia Williams This monograph serves as the multiculturalism blueprint for 
the campus. The president has assigned the responsibility for the implementation 
of the goals to various members of the university community. 

Various other programs including a Staff Student Success Task Force and a 
Student Success Team were organized to explore the ideas of classified employees 
as they relate to student success and to focu? on individual students who seem to 
fall through the cracks. The efforts of the task force have created a culture of service 
in the workplace and there has been a positive reaction from students and staff. 
The results of the work of the Student Success Team will not be known until after 
fall registration, but there has so far been positive feedback and cor act with team 
members directly as a follow-up. 

A bridge program with Pueblo Community College has been established to 
provide assistance and advice to transfer students, and the task force is instituting 
a referral process which will maximize the effectiveness of the Developmental 
Advising Center and the Learning Assistance Center These are the focal points for 
students seeking career counseling or help with a major as well as those needing an 
Academic Contact Plan (AIP). Part of the AIP may be the assignment of tutors to 
the students or referral to the writing or rnath lab. 

Learning Communities 

During the next orientation period, the director of student success and the 
director of orientation will be establishing 10 educational communities. Croups of 
10 students will be placed in the same courses with a faculty and staff member 
volunteering to assist each group Study groups will be formed in addition to 
having cultural and social events scheduled for them The effect of these v,ill be 
monitored to determine if all entering students should be participants Based upon 
reports in the literature, there are high expectations for this approach 

Institutional Studies 

The experience of the past year has shown that assumptions should not be 
made about who is being served by the university By segmenting the market, the 
institution found that many of the non-returning sludents from a freshman cohort 
were actually the better students Follow-up inoV j1l-s that many of the cohort 
transferred to institutions which offered majors in fields which were not available at 
USC The data, however, demonstrate that program*, could easily be developed for 
students who are not those most in need of services 
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The University of Southern Colorado is committed to the student-centered 
campus and to student success. There is room for improvement and the success of 
preliminary efforts cannot be measured until a comparison is made with the 
persistence rates in the fall. The anecdotal information, however, indicates progress 
on a number of fronts. The university will continue to strive toward the delivery of 
quality services to its students by evaluating and improving the points of contact 
such as admissions, financial aid, student life, etc. With the support of the aca- 
demic leadership, we anticipate that this will be successful. 



University of Texas at Arlington 

Arlington, Texas 

The University of Texas at Arlington makes advances in student retention by 
using many campus units and multiple funding sources to maximize its ability to 
provide support programs to help students fulfill their academic objectives and 
heighten graduation rates The various financial resources that underwrite efforts, 
and a brief outline of those efforts, are 

Student Service Fees 

These fees support a comprehensive array of retention activities ranging from 
academic adjustment and retention-related seminars of the Counseling and Career 
Development Office to leadership retreats and student organizations of the Student 
Development Office. One program of note is the Cost Share Tutorial Program, in 
which students share the expense of t utori ng with student fees. A professional 
counselor, who prescribes plans of action and makes referrals, is assigned to each 
student Tutors are upper-level students who are carefully screened and monitored 

Student service fees also support the four retention strategies coordinated by 
the Office of Multicultural Services ( 1 1 The Center for Multicultural Cooperation, 
which provides a hospitable environment where computers, meeting rooms and 
study skills seminars are made available, (2) the Minority Student Mentor Project, 
through which faculty meet regularly with students with those meetings augmented 
by contacts with other students; (3) the Targeted Early Alert Monitoring System, 
which identifies at-risk students and encourages them to take advantage of reme- 
dial opportunities; and (4) the Tutoring Program, which provides free tutoring for 
students with needs 

State Appropriated Funds 

These funds support the work of the Financial Aid a nd Testing Office One 
major retention project is the fi - ->oemic Foundations Program, in which all students 
who have not declared a major are enrolled Through faculty advisors and appropri- 
ate sem nars and courses, student success rates are enhanced 

Tuition 

The Counseling and Career Development Office coordinates the College 
Adjustment Class All students are encouraged to enroll in this one-hour class, 
'provisional admission" students are required to do so The course includes infor- 
mation about campus services, organizations, policies and procedures, and assists 
with the development of effective study habits and learning-ready attitudes 
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Grants 

Federal grant funds have been acquired to support some retention services. A 
Student Support Services grant from the Department of Education provides free 
academic support services to qualifying first-generation, low-income, and physi- 
cally-disabled students. Education funds also support the Ronald E. McNair Post- 
Baccalaureate AvI, sew merit Program to assist low-income, first-generation college 
students and students underrepresented in graduate programs Fiscal, academic 
and personal support is provided such students through the doctoral level 

The School of Nursing has two programs designed to promote retention of 
culturally diverse (i.e., Hispanic and African American) nursing and pre-nursmg 
students These funds, also supported by the Texas Higher Education Coordinating 
Board Student Services Division, provide mentoring, seminars and enrichment 
programs. 

The university is an active participant in the University of Texas System 
Alliance for Minority Participation program, supported in part by the National 
Science Foundation The project seeks to double the number of successful His- 
panic, African American and Native American students in science, engineering and 
mathematics 



Voluntary Efforts 

Perhaps one of the best mechanisms that the university can use to retain 
students are the volunteer efforts of faculty, staff and students Informal and formal 
efforts (in the lattercase, the Minority Initiative Program) are founa in many places 
throughout the university, including the School of Social Work and the Graduate 
School. Volunteers offer tutoring and mentoring assistance in academic, fiscal and 
personal matters to at-risk students 



University of Texas at El Paso 

El Paso, Texas 

The "' iversity of Texas at El Paso has undertaken several initiatives directed 
toward student retention and graduation Those efforts include. 

The El Paso Collaborative for Academic Excellence 

The collaborative is a community-wide effort to improve academic achieve- 
ment among all young people in El Paso from kindergarten through college. UTER 
El Paso Community College, school districts, and business and community entities 
have formed a partnership supporting the goal of keeping students in school and 
achieving success. Included in the improvement strategies are opportunities for 
training school personnel, a principal's seminar a Mathematics Institute for 
teachers, and an admissions task force to re-examine college entrance require- 
ments 



College of Engineering Programs 

The College of Engineering has instituted three programs to help ensure the 
successful matriculation of students Freshman Summer Transition Program, 
Engineering Orientation Course, and Peer Outreach Program 

The Freshman Summer Transition Program brings high school graduates to 
the campus for a multi-week summer experience designed to increase their success 




in their first year of college Cursory examination of results indicates improved 
academic performance and more rapid completion of the math sequence 

The Engineering Orientation Course is designed for the non-calculus-ready 
student The orientation course integrates opportunities for community building 
through projects which encourage interaction with faculty, staff and other students. 
Persoral, interpersonal and communication skills are developed to help ensure 
later success 

The Peer Outreach Program uses upper division students as mentors, recruit- 
ers, tutors and facilitators. These students operate the engineering.student study 
center, assist with academic advising, recruit in local high schools, and assist with 
summer programs The program, which involves students in both teaching and 
learning processes, helps develop leadership skills, explores education as a career, 
and assists with the financing of their education. 

Tutoring and Learning Center 

The center provides free tutoring to all students from peer tutors The center 
has recently instituted the Student Support Services Program, to assist first-time 
provisional and transfer students adapt to the university setting through services 
that include tutoring, financial aid workshops, computer classes, personal counsel- 
ing, study halls, early academic advising, and cultural and social activities Students 
are enrolled with a coi ,ort in three or more courses, including a semester-long, non- 
credit study skills and orientation course The program is intended to increase 
student persistence to graduation 

The University of Texas at San Antonio 

San Antonio, Texas 

The University of Texas at San Antonio has developed a comprehensive series 
of strategic initiatives aimed at recruiting, retaining and graduating a diverse 
student body and providing a quality education in an environment that fosters 
student success These initiatives and the activities thai proceed from them are 
clustered underthe UTSA Enrollment Management and Student Success program, 
which is directed by a council that represents both the academic and the student 
affairs elements of the university 

Enhanced Recruitment 

One major part of the program is an enhanced recruitment effort, particularly 
directed toward areas of San Antonio and the Rio Grande Valley with high propor- 
tions of ethnic minority high school graduates (UTSA's minority student popula- 
tion — primarily Hispanic — has increased rapidly in the last four years and now 
•.lands alcove 40 percent of the total student body The university's ultimate aim is 
to achieve a student body that mirrors in its diversity the population of the San 
Antonio area, about 60 percent minority The recruiting effort is tied closely to an 
integrated process of student orientation (now mandatory for all freshmen), place- 
ment testing, academic advising, referral to student support services, and participa- 
tion in Freshman Year Program activities The various parts of the process are 
administered by separate units of academic affairs and student affairs, but they are 
coordinated through a continuing series of planning and liaison meetings spon- 
sored by the Enrollment Management and Student Success Council 
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Tomas Rivera Center for Student Advising 

A major improvement in UTSA's efforts to enhance retention and promote 
student success was realized in lanuary I994 when the restructured Tomas Rivera 
Center for Student Advising opened This center incorporates within one unit — 
jointly managed by Academic Affairs and Student Affairs — facilities for mandatory 
advising of all entering undergraduates with fewer than 30 semester hours of credit 
and for supplying a wide range of learning assistance and remedial resources 
Entering students receive accurate advice about academic programs and course of 
study and are referred to learning assistance services as needed on the basis of 
placement testing, advisor evaluation, and self-assessment The latter services are 
also available to students after they have acquired 30 credit hours and are trans- 
ferred for advising purposes to the degree programs The center has recruited 
faculty with appropriate expertise to develop a comprehensive cognitive skills 
development program available in a variety of modules 

A number of university programs have been incorporated into the student 
retention planning process Among these is the University Honors Program, which 
is pursuing a strategic initiative to enhance the recruitment and retention of highly 
capable minority students by affording them opportunities for educational experi- 
ences as interesting and challenging as those to be found at public universities 
anywhere else in the country. The office of Institutional Analysis is undertaking a 
project to develop sophisticated definitions and measures of retention that could 
be used more effectively than current ones for planning, budgetary and assessment 
purposes 

UTSA has recently developed and implemented an automated on-line 
degree-check system called DAAS (Degree Audit and Advising System), this system 
will serve as the core of an advising-support system in the Tomas Rivera Center and 
in the four colleges of the university, and of a tracking system which can be used for 
analysis ar d assessment purposes 

Link with Area Community Colleges 

A vita! part of UTSA's retention effort centers around the relationship be- 
tween the university and the three community colleges in San Antonio which are 
the main sources of students transferring to UTSA The new core curriculum and a 
degree program for prospective elementary school teachers were developed in 
coniunction with the community colleges so that all of the courses taken in these 
programs will transfer !o UTSA In this way. students will not be discouraged from 
completing degrees at UTSA bee J use of larf,. numbers of transferable courses or 
courses that transfer only as electives 



University of Wisconsin-Green Bay 

Green Bay, Wisconsin 

The university is the newest in the Wisconsin system, founded in I968. and 
h js about 5.400 students The campus hns had a predominantly commuter popula- 
tion, currently about 'i0 percent of the students live on campus The institution has 
long focused on improving its retention efforts through a wide variety of programs, 
activities and tracking efforts While many programs have individually been quite 
successful, th'_»t'_» hqs been, to date, no centralized office or program that has 
embraced and coordinated all of the campus retention programs and activilics A 
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major consolidation and administrative restructuring is underway to bring greater 
focus and coordination to these efforts by aligning all recruitment, retention and 
student affairs under a single senior administrator. Additionally, a Recruitment and 
■Retention Steering Committee has been proposed to provide overview, coordina- 
tion and accountability to the activities relating to recruitment and retention, with 
special emphasis on support students from diverse cultural heritages. The institu- 
tion recognizes the needs of special populations and has provided special attention 
through support programs and centers for international students, students of color, 
women and returning adult students Services that touch the lives of all students, 
with special emphasis on retention and support, include the following: 

Recruitment and Admission 

The recruitment program provides information and opportunities for students 
to learn about the campus before enrolling. The institution provides four campus 
preview days and schedules hundreds of individual visits to help ensure a proper "fit 
and feel" for students on the campus 

Admissions standards have increased to ensure that students admitted have 
the ability to succeed. School record, class standings, test scores, personal circum- 
stances and individualized admissions testing occur Students determined to be "at 
risk" or who need special support are identified for admission to the Educational 
Opportunity Program (EOP) or the Conditional Admission Program Such admission 
gives a student one year to meet specific requirements During that year, there is an 
extensive program of tutoring, advising, skill learning courses and course limita- 
tions. 

Orientation and Advising 

The orientation program involves students and parents in a one day program 
that introduces the college experience, offers advice on handling difficult situations, 
and introduces available supportive services Orientation continues during the first 
weeks of the academic year with special student life programs, organizational 
meetings and workshops "Intro to College" courses are offered to entering fresh- 
men during the week prior to the start of the academic year or during the first eight 
weeks of the semester These credit courses teach study skills, assist students in 
getting acquainted, and disseminate information about university programs and 
services 

Student Support Programs 

For a variety of groups, special support programs are provided to augment 
the usual campuswide programs in career advising and placement, student counsel- 
ing, health services, student financial aid, and the like These special programs 
include tutoring by peers and staff the Athletic Study Table, the Writing Center, 
Adult Student Services, English as a Second Language Program, American Intercul- 
tural Center, the Women's Center, the International Student Center, and the Office 
for Students with Disabilities 

Campus Life and Activities . 

Getting students involved and active is a key emphasis for retention and 
identity with the university A variety of activities, designed to encourage this, 
include Org Srnorg" to help student'., learn of social activities on rnmpu--.. residence 
life activities, recognition programs career and vocational counseling, and pro- 
grams in wellness, sexuality, drug abuse, problem solving, and campus adjustment 
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Assessment and Tracking 

The university has an excellent assessment and tracking system in place to 
study student progress, retention, graduation rates, and related matters. The data 
help ensure responsive and responsible programs to help students. 

Other Academic Retention Programs and Services 

The faculty has a strong reputation for accessibility and assistance The 
academic programs encourage success, since students must take courses in other 
cultures and ethnic studies and must have writing experiences. New faculty-student 
mentoring programs have begun Even so, the university has a strong interest in 
developing better coordination of this wide array of programs aimed at strengthen- 
ing student retention 

General academic advising for the first 36 credits is provided by the Office of 
Academic Advising; thereafter students meet with faculty advisors Once a student 
earns 62 credits, an academic plan must be developed and filed, listing the courses 
that the student plans to take to meet with requirements for a degree 

University of Wisconsin-Stout 

Menomonie, Wisconsin 

The University of Wisconsin - Stout's commitment to keeping its high-quality 
student body is reflected in a 70 percent retention rate for first-year students 
Students stay at the university because it offers an appealing array of specialized 
career-oriented majors, because they receive early involvement in courses related to 
these majors, and because there is a highly accessible faculty and support staff 
Other appealing factors include an abundance of career-based student organiza- 
tions, excellent specialized student support programs and an extremely high 
placement rate The university stresses hands-on, minds-on education in a conge- 
nial campus environment at this special mission institution 

Students are encouraged to achieve their full potential At the same time, the 
university continues to improve its undergraduate education program with new 
initiatives related to areas such as advisement, a student honors program and a 
writing-across-the-curriculum program Admission standards have been raised and 
the number of credits required for graduation have been reduced. New student 
orientation has been refined and course backlogs trimmed 

Many of these improvements were spurred by a plenitude of data, kept 
accurate and current For example, there are computerized monitoring systems to 
track overall student retention and minority enrollment. Annua! one-year and three- 
year follow-up studies of students and employers provide data used to improve 
curriculum and services 



West Liberty State College 

West Liberty, West Virginia 

Student retention has for many years been one of the primary concerns at 
West Liberty State College However, in WO. retention became more critical Other 
successful colleges were taking the initiative and demonstrating actions to ensure 
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that students became involved and committed to their institutions, thereby increas- 
ing their persistence to graduation. 

The college routinely measures overall retention rates through each succeed- 
ing year, this has been expanded to tracking retention rates by major There can be 
unique factors within a particular major field that may affect retention such as a 
particularly difficult required course or scheduling of required courses These types 
of retention concerns have now been identified and are being handled by the faculty 
and administrators in the academic discipline. Improving retention in any student 
category — traditional freshmen, transfer students, or nontraditional students — 
requires unique solutions Therefore. West Liberty State College does not focus on 
just one retention intervention technique or program. 

The institution has established a college-wide enrollment management 
committee as the cornerstone of its student retention program. The committee 
includes prominent members of the college administration including the president, 
director of admissions, dean of students, business manager, and counseling staff 
Meetings are held monthly, and all areas of the college and campus activities that 
affect enrollment, including retention, are discussed The president serves as 
committee chair, and there is campus-wide representation cn the committee. 
Through the president's strong, active leadership, this committee has developed a 
multi-faceted strategic plan to increase student retention 

Research demonstrates that student retention and performance improve 
when students participate in carefully designed and well presented student success 
courses Therefore. West Liberty has just established a freshman experience course 
designed to provide skills and information to enhance students' chances of staying 
in college and to provide an opportunity to learn and develop techniques that will 
promote their future success and build self-esteem The course will be a college- 
wide, one credit hour, full semester, general studies requirement for all freshmen 
On-going program assessment and evaluation are an integral part of the program 
and its success can be readily quantified through such information as usage rates of 
the tutoring center, counseling center, library', etc There is to be no ownership of the 
course by any one individual, department or school, it is coordinated by the office 
of the vice-president for academic affairs which demonstrates the top-level commit- 
ment that the institution gives to the success of its students 

The college has simultaneously established a developmental studies and 
freshman placement program to help ensure that students are adequately placed in 
freshman English composition and mathematics ACTand SAT minimum cutoff 
scores have been established below which students must first enroll in a develop- 
mental course before proceeding in English or mathematics 

The fall orientation program for incoming freshmen has been extended to a 
three-day program, conducted in small group format, and led by peer co-leaders 
who are upper-class students Although the benefits of this orientation are difficult 
to quantify, it has nonetheless demonstrated its impact on the retention of fresh- 
men particularly during the critical first few days of the academic year The college 
has recently instituted similar orientation programs specifically to accommodate 
the unique concerns of transfer students Transfer enrollment has continued to 
increase each year and orientation programs have now been established for both 
fall and spring semester transfer students Programs such as these are intended to 
help alleviate any questions or problems that might affect transfer student reten- 
tion 
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The tutoring service is another significant facet of the campus retention 
effort; these individual tutoring programs are offered at no cost to students, and in 
all subjects offered by the college up to a maximum 25 hours per subject per 
semester 

A minority affairs coordinator was appointed to help improve the retention 
rate for minority students at West Liberty This coordinator works directly with 
individual students and in campus-wide efforts to sensitive the campus community 
to specific needs of minority students. As a result, the college's minority enrollment 
has increased by some 40 percent since 1990. and absolute numbers appear to be 
moving in a very positive direction. 

The Regents Bachelor of Arts degree program is a nontraditional program at 
West Liberty State College for adults who are interested in obtaining a bachelor's 
degree. The program is tailored to fit the needs of a laige number of students who 
have completed some previous college but have dropped out and not completed 
their degree. Through this program, older and nontraditional students are attracted 
back to campus to pursue completion of baccalaureate degrees 

Various departments on campus have instituted their own retention efforts. 
One example is the School of Education and Human Resource programs for 
student retention The advisors in the School of Education work very closely with 
each student to monitor progress towards the degree and identify problems early 
Their retention policy is contained in the student policy manual of the department 
of professional education This manual is given to each education major and 
provides information on the exact retention requirements and time lines for teacher 
education students. At the completion of each semester, the department of profes- 
sional education receives a computer printout of grades for all students enrolled in 
the college The students' academic advisors also receive copies of grades and work 
very closely in monitoring student progress 

The collective results of all these student retention efforts under the auspices 
of the enrollment management committee have significantly contributed to in- 
creased overall college retention rates. West Liberty currently enjoys a 71 percent 
retention rate from the freshm.m to the sophomore class and an ultimate six year 
graduation rate foreach freshman class of 42 percent These figures place the 
college among the very top four-year public institutions of higher education in the 
state of West Virginia. 

Western Michigan University 

Kalamazoo, Michigan 

At Western Michigan University the University Retention Committee, com- 
prised of faculty and staff from key academic and student affairs units, is a standing 
subcommittee of the Admissions, Financial Aid and Student Affairs Council of the 
Faculty Senate This committee coordinates college/department retention-related 
activities and strengthens communication links among all members of the univer- 
sity community concerned with retention 

The University Curriculum, an advising/referral program for undecided 
students, has improved the retention rate for high-risk students The Freshman 
Seminar, a college success course, is taught by volunteers from all areas of the 
university, including the president Other retention committee initiatives include 
mandatory orientation for freshmen and freshman-level transfer students, the 
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Students Taking Advantage of Resources Program (STAR) for minority freshmen; a 
year-long Spirit Program; and an exit interview for graduating seniors, which 
supplements the tri-annual student needs assessment. 

The Academic Skills Center provides supplemental instruction each semester 
in several high-risk courses, such as chemistry, electrical engineering, geology, 
mathematics and biology. The center also offers programs in study skills, math- 
ematical skills, critical reading, problem solving and reasoning skills. The Writing 
Lab offers tutorials to students, including many international students referred by 
faculty or self-referred. The Intellectual Skills Program assesses the reading, writing 
and mathematical skills of all entering students and provides courses and skills 
center workshops for students who need extra help. 

Self-Enhancement Services (SES) provide individualized peer support 
services to promote the retention and graduation of WMU students SES' Peer 
Academic Support Services helps students use time management skills and apply 
effective course-specific study strategies SES' Peer Advising Services helps stu- 
dents focus on life goals, career choices and academic majors as well as promotes 
their knowledge and use of other institutional resources. SES' Peer Support Net- 
work provides an informal group setting where students can share information 
about college life experiences and support each other in managing college life 
difficulties At-risk minority students are given priority for the receipt of SES' 
services 

Recognizing that high ability students can also have retention problems, the 
Lee Honors College provides a Community of Learners model which integrates all 
aspects of honors students' lives Honors classes and activities are held in the 
college's building, but the college staff and programming also move to the honors 
residence hall Honors students are involved in college governance, newsletter 
production and recruitment. 

The Office of Institutional Research provides comprehensive data summaries 
for freshman-to-sophomore retention rates on several variables cohort tracking for 
freshmen and transfer groups, surveys of non-returning students and comparative 
analyses of retention rates for enrolled students The registrar's semester produc- 
tion of curriculum preference lists and probation lists are invaluable to the early 
intervention programming of academic advising offices 



Westfield State College 

Westfield, Massachusetts 

Westfield State College's mission emphasizes learning in a supportive 
environment that encourages student involvement in the life of the college and the 
community A principal strategy of the institution's retention efforts is to insure that 
all students know how to access needed services and take advantage of opportuni- 
ties 

Admission and recruitment operations strive to present an accurate, informa- 
tive picture of not only the academic programs, but also the social and extracurricu- 
lar programs A comprehensive multi-day orientation program is presented to all 
new students prior to the beginning of classes to familiarize them with academic 
and extracurricular services and opportunities This builds cohesiveness and 
connections among students, faculty and stalf Peer orientation leaders also 
maintain informal contacts with students during the first year 
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Special support services are available to educationally disadvantaged and 
learning disabled students. They participate in a five-week summer bridge program 
focusing on goal clarification, setting academic expectations and developing 
necessary academic and study skills. Regular counseling, tutoring and skill develop- 
ment classes are offered during the academic year 

While faculty are the first-line in the college's retention efforts, especially in 
their roles as academic advisors, the Academic Achievement Center provides 
special support to students who are in academic difficulty or who are uncertain 
about their choices of academic majors. The center is also a resource and back-up 
for students who seek additional assistance beyond that provided by their faculty 
advisors. 



Wright State University 

Dayton, Ohio 

Wright State University is a large, metropolitan university which attempts to 
foster a learning environment that nurtures innovative teaching and active learning, 
and that provides the intellectual and social wherewithal to give each student ihe 
opportunity to succeed. To these ~nds, an enrollment management task force was 
charged with recommending new and/or revised programs and services that were 
most responsive to those goals. The following retention efforts have been imple- 
mented 

Institutional Services and Programs 

In an effort to serve all students most effectively, the institution implemented 
a fall faculty retreat to emphasize the university's retention goals, created the 
University Center forTeaching £ a~nd Learning, which offers workshops addressing 
students' learning styles, assessment, portfolio development, classroom manage- 
ment, multiculturalism in the classroom, and other pertinent topics; developed the 
University Scholarship Council and a more coordinated and effective scholarship 
program; expanded university housing; developed a student tracking system; 
created a development block of courses in math, English and reading; expanded the 
freshman seminar to orient students to the university and provide them with 
student success strategies; implemented a process for direct admission of academi- 
cally talented students into specific colleges; developed supplemental instruction 
in "at-risk" general education courses; implemented a pre-quarter freshman compo- 
sition wcrKshop, developed a mentoring program which pairs faculty and staff with 
new freshmen, created the Wright Math Enrichment Program, designed to assist 
high-achieving, minority students who are planning careers in business, math, 
science or engineering, and developed writing across the curriculum, a new volun- 
tary program requiring writing intensive courses 

Initiatives for Specific Groups 

In an effort to reach specific groups, the university created the Office of 
Multicultural Affairs which offers programs for all ethnic groups while focusing on 
retention of African American students Similarly, it initiated a WSU Parents Group 
and newsletter The university recently created a Center for Women's Studies. A 
Residential Community (-acuity Program, an African American Resident Caucus, the 
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Honors Residence Hall, and C.H.O I.C E. (Choosing Healthy Options in a College 
Environment) were instituted for campus residents. 

Collegiate Efforts 

Specific colleges within the university have begun programs to enhance 
retention and graduation. The College of Business sponsors the Black Business 
Students' Association, is developing a course on multiculturalism and diversity, and 
offers supplemental instruction to basic courses. The College of Engineering and 
Computer Science participates in the "Direct Admit Program," has established a 
peer mentoring program, and sponsors workshops, classes and seminars. The 
School of Nursing's SMART Program won the I994 National Student Nurses Asso- 
ciation award for Best Retention Project. SMART promotes student accountability 
and self responsibility, facilitates student networking and peer mentoring, enhances 
appreciation of diverse cultures, and encourages underrepresented students and 
alumni involvement The College of Science and Mathematics has hired an assistant 
dean to work in retention and supports numerous programs. The Schools of Medi- 
cine and Professional Psychology have nationally recognized student retention 
programs The College of Liberal Arts holds focus group meetings, participates in 
writing across the campus, and emphasizes the use of multimedia technology in the 
classroom The College of Education and Human Services provides guidebooks to 
assist students and is currently revising its entire curriculum to better meet the 
needs of students and the community 

New Initiatives 

The university has recently formed a University Retention Team whose task is 
to set specific retention goals for the university and specific retention goals for each 
college and department and to ensure that those goals are met. A Campus Climate 
Council has been charged with addressing racial/ethnic relations, gender relations, 
sexual orientation, campus morale, disabilities and equal access, and external 
community relations. An African American Man-to-Man Mentoring Program pairs 
students with faculty and professional staff to improve retention, success and 
graduation rates. 
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Conference on Undergraduate Student Retention 
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Pomona, CA91768 

• Gladys DeNecochea 

Assoc. Vice Pres. for Student Support Prog 

• Dorothy MacNevin 

Assoc. Professor, Teacher Education 

• Luisa Parmer, Asst. Coordinator 
Instructional Support Center, EOP 

• Vincente (Burt) Rivas 
Executive Fellow 

California State University, Northridge 
181 1 1 Nordhoff Street 
Northridge, CA 9 1 330-8203 

• Bernice Colman 
Professor, Art 3-Dimensional 

• Margaret Fieweger 

Assoc Vice Pres., Undergraduate Studies 

• lames Mitchell 

Assistant Professor, Political Science 

• Mary Lee Sparling 
Professor, Biology 

• Robert Stoneham 

Assoc. Director, Advising Resource Center 

• Ann Stutts 

Chair, Kinesiology Department 

• lose Luis Vargas 

Director, Advising Resource Center 



ERIC 



California State University, Sacramento 
6000 I Street 
Sacramento CA 95819 

• lessie Mulira 
Professor, Ethnic Studies 
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• Robert Vieira 

Vice Provost and Dean of Students 

• Charles B. White 

Associate Dean for University Studies 

Sallie Mae 
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University of Northern Colorado 
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Vice President for University Affairs 
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Winthrop University 
150 Bancroft 
Rock Hill, SC 29733 
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Eastern Region Conference on Undergraduate Student Retention 
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Metatrends Consulting, Inc. 

632 Westfield Street 

West Springfield, MA 01089 

• Robert lackson 
President 
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One Dupont Circle, Suite 700 
Washington, DC 20036-1 192 

• loyce A. Scott 
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Bowie State University 
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Lock Haven University 

Sullivan 210 

Lock Haven, PA 17745 

• Craig Dean Willis 
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• Mary H. Pursell 

V P. for Academic Affairs 

• Amy Freeman 
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• Maria Sweet 
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• Linda Koch 
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Montclair State College 

Normal Avenue 

Upper Montclair, N| 07043 
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The Richard Stockton College of New lersey 
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Dean of Enrollment Services 

City University of New York - York College 
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• Arleen Cedena Shreiner 
Professor in Counseling 

• Parvine Ghaffari 
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• Richard Stukhardt 
Admissions 

Northwestern Connecticut Community-Technical College 
Park Place East 
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President 
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Quinebaug Valley Community-Technical College 
742 Upper Maple Street 
Danieison. CT 06239 
Noreen Chapman 

Assistant Professor, Human Services 

Southern Connecticut State University 
50! Crescent Street 
New Haven. CT 06515 
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Asst. Director of Student Supportive Services 
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Director of Student Supportive Services 
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Registrar 
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Associate Professor, Special Education 
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Professor of Special Education 
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Professor of Theater 

State University of New York-College at Old Westbury 

PO. Box 210 
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V P. Student Affairs 
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Western Connecticut State University 
181 White Street 
Danbury, CT 06810 

• loan Apple Lemoine 
Dean of Student Affairs 

• Daryle Dennis 
Coordinator of Minority Affairs 
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Dean of Undergraduate Studies 

• Susan Quandt 
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Associate Professor, Accounting and Law 
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• Dimitrios S Pachis 

Vice President of Academic Affairs 
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• Allison Smyth 

Academic Services Representative 
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Director, Community Relations 

Alcorn State University 
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Vice President for Academic Affairs 
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• Troy Stewart 
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• Emanuel Barnes 
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• Thelma Spencer, Associate Dean 
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Austin Peay State University 
Clarksville, TN 37044 
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Vice President for Student Affairs 

• Liz Ivey 

Director of Institutional Research 




ill 
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Muncie, IN 47306 
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Educational Development Center 
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• Ronald R. Ingle 
President 
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Director of Counseling Services 

• Edward R. Cerny 
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College of Arts and Sciences 
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Dean 
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Lincoln University 
lefferson City. MO 65102 

• Wendell G Rayburn, Sr. 
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• Deborah L. Steward 
Coordinator, University Seminar 

Mankato State University 
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St. Paul, MN 55106-5000 
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• Santos Martinez 
AHANA Center Director 
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Assistant Vice President for Academic Affairs 
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Murray State University 
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Associate Vice President for Student Affairs 
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• Paul Naberezny 
Counselor and Instructor 



Nicholls State University 
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• Walker Allen 

Executive Director of Enrollment Services 
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• Marsha Zulick 
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St Cloud State University 
St Cloud. MN 5630 1 
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Shawnee State University 
Portsmouth. OH 45662 

• Paul Crabtree 
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• Steve Doster 

Assoc. Professor of Accounting 

Southeast Missouri State University 
One University Plaza 
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Department of History 
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University of Northern Iowa 
Cedar Falls, IA 60614 

• Reginald Green, Director 
Academic Advising Services 
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